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BACKGROUND 



FAMILIES AND FUTURES 2000 is the final step in a several year 
process of stiidy» review and analysis. 

Whenever curriculum or programs are reviewed and revisions or 
changes are considered, the overriding question is Vhy." Change is 
frequently cited as being an integral part of the answer - change in 
needs, change in resources, change in thinking, change in attitudes 
etc. 

Home and family life teachers throughout the state began over two 
years ago. to ask some hani questtons: 

"What is the rote of home and family life education In the total 
education of students?* 

"Of ail that has been included In home and family life 
education, what is the MOST important or essential?" 

"In the face of current social, political, and economic trends, 
what shouki be included in a quality home and family life program?** 

The discussions invoh^ed community members, parents, 
administrators, teachers and emptoyers. Bedn group reflected on the 
nature of the family atid ifs importance to ^iety. it was dear 
that dysfunctional families - those whk;h failed to provk:le adequate 
food, safety, nurture, security and health care - result in high social 
and economic costs, indtvkiuais who grew up homes whk:h provided 
opportunities and support for mental, physk:al and social growth 
have increased positive potential for contributing to the future of a 
community, the state and the nation. 

Preparation for quality life in the 21 st century requires a re- 
ordering of priorities. With the whole of the education community 
moving to prepare young men and women for a future of ever 
increasing chaiienges. an explosion of infonnation and exparKiing 
technology, home and family life education needs to focus on those 
skills which enhance the ability of indivkiuals and families to be 
effective and productive both at home and in the work!. 

Preparation for quality individual and family life is the role of home 
and family life education. Students must continue to be provided the 
opportunity to practice basic skills of reading, writing and 
computation through problem soh^ing and decision making aboui real, 
everyday issues - what to eat. where to live, how to love and be 
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loved, when to f^irent. The focus of the future is on process as well 
as content, with an increase In skills related to relationships, 
parenting, self-esteem, consumer choices and resource management. 

FAMILIES AND FUTURES 2000 is the first step In a total home 
and family life curriculum revision which will strengthen ^e ability 
of students to recognize complex problems, examine competing 
points of view, and engage In dialogue leading to probtem solution 
for Issues which Impact indh^iduats and families and ultimately the 
world in whteh wb live. 



NOTE TO ADMINISTRATORS AND CURRICULUM PLANNERS 

Every student in every school district should be encouraged to 
participate in at least one semester of a comprehensive home and 
family life program prior to high school «>rnpleton. 

FAMiUES AND FUTURES 2000 is a plan for two model, non- 
sequential, comprehensive courses. 

Each school or district, in cooperation with a local representative 
advisory committee, should decide whether to: 

a. offer the two semester model courses at appropriate levels; 

b. use the model curriculum to revise or re-focus existing 
basic or comprehensive courses; 

c. develop a locally planned comprehensive course using the 
content and processess of the model curriculum. 

In addition to one or more comprehensive courses which may be 
offered, a district may also choose to include one or more 
specialized semester courses. 
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USING THE GUIDE 
TO IMPtEMENT THE GOAL AND LEARNER OUTCOMES 



FAMILES AND FUTURES 2000 has three ms^r sections: 



GETTING STARTED 

The eight topics and seven lessons In this section are des^ned to 
prepare students at all levels to make itecisions, solve problems, 
assume leadership roles, and achieve goals Individually and in 
groups. One or more of the lessons m^ht t>e used as an tntrcKtuction 
or throughout a course as student competent or group needs fsquire. 



PERSONAL CHOICES 

A selection of seven issues that represent concerns or interests of 
younger students as they face the challenge of understanding 
themselves, the people around them and managlr^ their personal 
lives and resources. The topics related to each issue provide a 
unique and innovative way to approach the traditional home and 
family life concepts while focusing on the development of a 
student's thinking and problem solving skills. 

This a)urse is specifically designed for students grades 6 through 8, 
but with adjustment to meet specific needs, may be well suited to 
grades 5 or 9. 



MANAGEMENT OF HOME AND WORK 

As young women and men face the prospect of completing high 
school, the major issues and concerns focus on their future lives as 
individuals, family and community meml>ers. Many are beginning to 
recognize that maintaining a quality home life while being 
productive on the job and a contributing member of a community will 
require excellent interpersonal and management skills. 

The seven issues and the related topics of this section, integrate the 
essential concepts of managing a home and family white recognizing 
the unique diversity of individual and family values and goals, as 
well as the cultural, ethnic and religious backgrounds which impact 
decisions and choices. ______ 
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The lessons inciuded In ^ts edition of the resource guide, set the 
tone and pattern for additional lessons that will be developed 
throughout the year. Teachers are encouraged to share td^is, 
resources and plans which will complete or enhance topics Included 
In these WORKING PAPERS. 
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FAMILIES AND FUTURES 2000 



GOAL 

TO DEVELOP PERSONALLY SATISFYING AND SOCIALLY 
PRODUCTIVE UVES IN INDiViDUAL, FAMILY AND OTHER 
COOPERATIVE SETTINGS. 



The plans and suggestrons for student learning in this gu«:ie are 
designed to integrate t>oth content and process skitts. The t^umer 
Outcomes apply to all plans and de$crit>e what Is most importeint for 
a student to know or be able to do as a result of either activities in 
this guide or others a teacher or students may design. 



LEARNER OUTCOMES 

STUDENTS WILL: 

1. USE CRITICAL THINKING, CREATIVE THINKING.AND THE 
PLANNING PROCESS FOR PROBLEM SOLVING AND DECISION 
MAKING IN INDIVIDUAL AND GROUP SETTINGS; 

2. MANAGE HUMAN, ECONOMIC, MATERIAL AND INFORMATION 
RESOURCES; 

3. RESPOND PROACTIVELY TO TECHNOLOGICAL, POUTICAL, 
ECONOinC, GLOBAL AND SOaAL CHANGES AS THEY AFFECT 
FAMILIES AND INDIVIDUALS; 

4. ESTABLISH AND MAINTAIN SATISFYING INTERPERSONAL 
RELATIONSHIPS; 

5. BALANCE FAMILY, HOME, SCHOOL AND WORK 
HESPONStBILITIES. 
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SECTION 2 
GETTING STARTED 

FOR USE WITH ALL AGES AS AN INTRODUCTION OR REVIEW 
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LESSON ISSUE: ormtlQ STARTgP 

TOPIC (SOMETHING TO THINK ABOUT): SgmilQ THE TOME 



SUGGESTED OBJECUVE: Cmnte • ohtMroom •nvlronm»nt which wift f«tt«r trust, 
caring aiHGi support. 



LEADEf^HiP SKILLS: Criticai thinking. 
Cooperative teaming for inteipersom^ 
retationsh^ ami communicaton. 



EVALUATK^TECra4i(HiES: Paf«^»tion&i 
activity. Qaas liisnission and ansnms. 



SOMETHING TO THtNK WITH: 
(Resources) 



Cmt **tr Find scavenger Hunt sheet. 
Arttlng Acquainted by Interview stieet 



SOm WAYS TO USE THINKING 

(Process-Activities} 



Ow^ti one Cf bo&t 9l thB Mtowir^ wtivitiM: 
-Cm "U^nd • scavsi^ l^unt (directkms on ^wet). 
•Getting Acquainted by Interview. (dinBCtons 
foitow) 

Follow-up with a class discussion: 
'"What I^Hte of thb^ did you find mA about peq:^?* 
-"How <^ it fe^ to meet <^ pwpM to be intei^ewed 
eu^ to be inmsdused?* 

•*What thktgs dki you team atxMit peopb you already 
It now?" 

-"Mow did it feel to have new people use your name?" 
-*Why m^iit knowing names be important in tiie class?* 
Conclude with statement about the class and Importance 
of using nemee and lecognt^ng individuai uniqiMKiess. 



FURTHER ACTIONS TO TAKE: 
(Extended ieammss. POWER OF ONE. 
homework, community service) 



-i-lave ttmdii with somMne new. 

-Sit bf 8on»one you met today in anoth^ cia» 
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CAN "U" FIND? 




This is a person to person human scavenger hunt. Walk around and try to find 
soteone in the group who watches each question. Write their nme on the line 
next to the question. This is your chance to get to know new pe<^1e. Yoo can 
only use a nasie one tise! 

1. Someone with the same coior eyes as you. 

2. SoiBeone bom in the same state as you. 

3. Someone who likes to sing in the shower. 

4. S«Beone vA)o has the same favorite dessert as you. 

5. Someone who has lived outside of Washington State. 

6. Someone who has seven or more letters in their first name. ^ 

7. Someone who likes to exercise. , 

8. Someone who watches less than five hours of TV/week. 

9. Someone who can cross their eyes. 

10. Someone who has been told in the last week that he/she is loved or special. 




11. 


Someone 


who 


feels it is okay to cry. 


12. 


Someone 


who 


walks to school. 


13. 


Scxneone 


who 


has six or more oeoole in their family. 


14. 


Soseone 


who 


is the vounaest in the family. 


15. 


Someone 


who 


loves comic books. 


16. 


Someone 


who 


would like to write a book. 


17. 


Soflwone 


who 


delivers or has delivered newspapers. 


18. 


Someone 


who 


has a pet. 


19. 


Sof^ne 


who 


ha«i «;<»en th«» ^ame movie at least three times. 


20. 


Someone 


Yiho 


likes to cook. 


21. 


Someone 


who 


loves to lauqh. 


22. 


Swneone 


who 


has double pierced ears. 


23. 


Someone 




has never had a cavity. 


SETTING 


THE TONE 


-STUDENT HANDOUT 2-3 
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SE TTING ACOUAIWTEO BY IHTERVIEW 



Using the idea of a personal interview to learn about new members to a 
group is effective because people can get acquainted through visiting with 
each other and then sharing *mat they have learned with the rest of the 
group. People often wuld rather talk about soiReone other than th«iselves 
and this Interview technique may be less difficult than talking about 
yourself to the group. 

The leader divides the group into pairs. Allow 10-15 winutes for each to 
interview the other. So»e questions to get the Interview started are 
listed below. When the Interviews are coapleted, have each person in the 
group stand and tell several things that they have learned about their 
partner as they do the introduction. 

1. Nd!^ and nickname. 

2. Where born» raised, presently live. 

3. Family background: How many brothers^ sisters,* where they are in the 
birth order; other facts of interest. 

4. Main Interests, hobbies, what they like to do for fun. 

5. Education background, where going to school If a student, what plan to 
do with their education. 

6. Career, job» travel plans and experiences. 

7. Favorite foods, T.V. programs » books, aninals, and color. 

8. Most entf)arrassing experience. 

9. nicest thing that has ever happened to them. 

iO. Something about then that nobody would know unless they told such as 
hidden talent, secret desire, funny middle nante, etc. 
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LESSON ISSUE: QgTnHfl 8TAI 



TOPIC (SO»lETHiNG TO TraNK ABOUT): PLAMMtiQ PBQC^ FOB PBOSLgM aOLVIIIQ AMD 
PEaaON MAWHO 

8UOOESTED OBJECTt^: Use tiw (toeislon n»kliig |mom»8 m an liidiyWitat 



LEACHERSHtP^tLLS: P)am«9 proo988 for 
problem st^r^ and d^fshm mak^. CHticai 
thinking. 



EVALUATION TEO«m3UES: Stwtotf evaiuatton of 
the ptamrij^ fmoras. 



SOIWETHiNG TO THINK WITH: 
(Reaouroaa) 



SOME WAYS TO USE THINKING 
{Process- Aetivitiaa) 




FURTHER ACTIONS TO TAKE: 
(Extended ioamir^.PC»^ OF ONE. 
homeMrork. community service) 



fntermatlofl on atcohol end related protons (couid be any 
rela^ art^M^punphlets). 
Focus on Choices 
The Planning Process 
Student Evaiuation Quids 



>E)i{^«dn tl» Wmu9 on CHoteea trar^parency. 'Every 
ti(m ywt rtmifB a de^^, fou fk^ have to cofie «rtth a 
sltusOkHi »Ri fteal wltfi ymtr fn^^ Than you ctoc^ 
what you're going to do In the situation. Plan your 
fffitions. Act and Evaluate. These four staps are wtwl ghfe 
you pm'soiat {Mwer to cnsate a future ymir ^toe.* 
-Eiqi^ and hai« stwtonm wri^ liom al^ k\ tfie 
^annb^ fmx^ss i^ng ttm trar^sarofiey or we a haratout 
Go through the steps as a dass using a non-vaiue laden 
Issue of h^ stiMient int»w^l.e^ <^uu^big sdKH>l coloi«, 
^ria in fo(^E)c^ MdHmakfs sotving adiooi lurah). 
-Aaa^ im indfvklu^ di^^mvnnlclng prdMem. Tm in a 
situation Invoivif^ alcohol (each tiudent defines the 
^Mcific Elation)*, "Ham do i stay wt of troubie?' 
>iXiring the tAa^ pmiod, students trade pE^>ers ami 
w^ede tite other perswi's f^txasss t^b^ tfie Student 
EvetuaUofi CtuMto transparency, if the student earns 
1^ than W% ttiey get anotfter f»t>btom, i.e., *How do i 
^t a part-time job?* or *How do t (todde what car to 
bi^?* Ri^)eat the evaH»tton prmss ft» next day. For 
students who still do not complete the assignment the 
next problem te, "What do I have to do to get my 
homewofl^ done?" A possible forth assignment, "What 
will happen if I fail this dassT 



Further homewoifc i»8ignment or extended timing, apphf 
tfie Inning process for pntiwn saving ami decWon 
makb^. La. Cteckto what you ^n do (mA buy) to ahow 
someofw that you care abmA them. StixJmts ^ledc eadi 
oAer usif^ die SttMlent E^luatlon GuMe 
transparency. 
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Focus on 
Choices 




PLANNING PROCESS - TRAI^ARENCY 
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THE PLANNiMQ PROCESS 

for Problem Solving/Decision Making 



Identify Concerns 

1. Define Problrai - Put that in the foiia of a question. 
Z. Brainstorm Possible Solutions - at least six. 

3. Harrow Choices to three - look briefly at good ami bad points. 

4. Determine advantages and disadvantages of each of the three. 
(What would happen if I chose each of these?) 

5. Consider influences for all three. 





Choice 2 1 


Choice 3 









External 
family option 
money available 
time 

friends opinion 

Personal 
values 
life goals 
feelings 

6. List effects of all three. 



family 
peers 

community (school) 

If everybody made this same choice, what would the effect be on 
each? 



Choice 1 1 


Choice 2 


Choice 3 









Set Your Goal 

DEClDE-choose one alternative based on answrs to #4, 5, and 6. 
Form a Plan — 
FORM A PLAN for that alternative 



Act 



CARRY OUT THE PLAN 



Foltotf-Up ^ 

ANALYZE/Evdltiate 

Choose another alternative if needed and act again 



PLANNING PROCESS-TRANSPARENCY 
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STUDENT EVALUATION GUIDE 

Trade hcaework assignfflents with scmeone close to you and begin correcting 
papers. 

Each step is worth five points. 

1. Is the problem In the fora of a question? 

2. Are there six possible solutions? 

3. Did they narrow choices to three? 

4. Did they determine advantages and disadvantages for all three? 

5. Did they consider influences (external and personal) for all three? 

6. Did they list the affects of all three? 

7. Did they choose one? 

8. Did they Form - a - plan? 

9. Act 

10. Did they evaluate their chosen solution? 



PUNNING PROCESS-TRANSPARENCY 
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LESSON tSSUE: QemiiQ aTABTEQ 

TOWC {SOMETHING TO THINK ABOUT): WAUWQ WITH FSafflM 

SUGOESTED OBJEC1IVE; Ace»pt |»«r«onai fMiiingt and iimm\op • process to handle 
faelings In ■ |»os{tivB way. 



LEADERSHIP SKtULSPtamb^ proo^ for problem 
solving and decision making, Crttkat thinking^ 
Cooperative teaming for Interpersonal 
relationships and communication. 



EVALUATK»I TECHNIQUES: Conptethgthe 
proc988 nmfdng thrzi^ both aas^ned and 
real life situations. 



SOMETHING TO THINK WITH: 
(Resources) 


Four Phase Feeling Fixer transparency, situation 
stwet and wofkeheet 


SOME WAYS TO USE THINKING 

(Process-Activities) 


•Exfi^Un the Four Phase Feeling Fixer technique using 
transparency. 

-Each co-op group chrose 3 ixoblems from the situation 
sheet and conptels worksheet. 
-Aeeign IndivWuat 8tu(tents to work through the four 
steps using a mA problem. Evaluate by rotating around 
classroom Check to be sure steps are con^ptete and 
solutions are realistic. 


FURTHER ACTIONS TO TAKE: 
(Extended learnings, POWER OF ONE. 
homenvork, community service) 


Use this process as needed during the semester. 
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"FOUR PHASE mim 

FIXER" SITUATIONS 



Ndffles 

Period 

Date 



In your cooperative group, choose three of the five situations helow. 
Solve each problew using the Four Phase Feeling Fixers Worksheet. Each 
student must contribute to the solution, fou way decide *rt»o does what but 
you tnust show where all meters contributed and each person nust be able to 
explain how to solve the problem. 

1. Recefitly John has been betting stosachaches in his first period 
English class. He has never liked English. The fact that he doesn't 
get along with his teacher wakes matters even worse. John has been 
putting off doing his English hoaework in the evening in the last few 
weeks. He has been getting up early and doing it before school 
instead. Because of this, John is rushed in the nomings and 
soiBetifiies doesn't get his homework finished. Other tines, he is late 
for school. 

2. Sally lies awake mirrying at night and she often has trouble getting 
to sleep. She worries about her health, her grades » her future, 
dates, and money. And she worries about not begin able to sleepi 

3. Joe has felt irritable, but he can't understand why he feels this way. 
He doesn't have a lot of worries or hectic schedule. In fact, all Joe 
ever does is sit in front of the TV and eat junk food. 

Joe's evenings are all sinilar. When he gets home froa school, he 
plops in front of the TV to watch soap operas. He sits there eating 
and drinking soda until the six o'clock news. Then he changes to 
early evening reruns and cookies. Joe minches on chips during his 
favorite nighttiwe shows and nibbles on candy during the late movie. 

4. Sonya is an active girl. Recently her busy schedule has been 
interrupted by headaches. Norwally, she jogs two miles each morning. 
Then she comes hwne, sho»\«rs, dresses, and goes to school. As FHA 
Chapter president, Sonya often spends her lunch period arranging 
meetings, writing letters, posting notices, and typing memos. After 
school, Sonya has volleyball practice. Then she heads home i^ere she 
spends a couple of hours taking care of younger siblings and fixing 
dinner. When her parent(s) come home she goes to visit a friend for 
an hour or two. She returns honw and does her h<ffl«work before going 
to bed. 

5. Jason feels like he has no control over his life. This feeing has 
caused him to bec<wie depressed. He hasn't always felt this way. But 
a few months ago, Jason's mother got a new job. This meant that Jason 
and his family had to move. The week before the move, Jason's 
grandfather died. 

Jason has been in his new h«ne for two months now, but his life still 
has not returned to "normal." Last week, Jason's mother had a baby 
boy- His parents brought the baby home from the hospital yesterday. 



DEALING WITH FEELINGS-STUDENT HANDOUT 
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THE FOUR mASE FEEUNG FIXER WORKSHEET 











FRratEII^ 


SITUATION 1 


SITUATION 2 


SITUATION 3 


identify your 
feelings. 








Decidd if the 
feelings you have 
are realistic. 
If they are not 
what is realistic? 








Accept the feelings 
you are having, 
then do something 
that you enjoy. 








Decide what can 
change. 

Yourself? 

The situation? 

The other person? 
Make a plan for 
change. 









DEAL»*G WITH FEEUNGS - STWENT HArOXXJT 
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THE FOUR PHASE FEEUNQ FIXER 

1. Identify and acknowledge your feelings. 

Accept your feelings as they are, do not judge your 
feelings. 

2. Decide if the feelings you have are realistic. 

Stand back as If you are someone else and decide if 
the feelings are realistic for the situation. 

if they are not, what is realistic? 

3. Accept the feelings you are having, then do 
something you enjoy. 

Listen to music, be with friends, write, shop, exercise. 

Make a mental note of the ones that work for you. 

Use positive self talk. 

4. Decide what you can change. 

Yourself? 

The situation? 

The other person? Realize you have little 
control over others. 

Make a plan for change. 

From here, go on to the decision making process. 

i3EAUNG WITH FEEUNGS • TRAl^ARENCy 
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LESSON ISSUE: fflETHHO 8TAf 
TOPIC (SOMETHINQ TO THINK ABOUT): CQOPgHATWg LgAftMHQ 
SUQQESTEI) OBJECTIVE: DsmoitttFBto coopn«ttv» iMmInQ aWlift. 



L£ADEf^ff»SKttXS: Co«p»e^ teambig for 
intsfpsrsorral rstatkmships and communicalion. 



EVAtUATiON TH^IQUES: Coopsrative SidBs 
chtNsklist 



SOKETHtNO TO THINK WITH: 
(Rasourcas) 


-Sf|uaraa Aaalonmant 

•iltitllatad SquarM Aetivity 
•Cpopar^wa Sldtla ChaekUat and transparancy 
•Waahtnftoii UMiiaa Plata Workatiaat 
•Taamwork Awai^ 


SC^ WAYS TO USE THINKING 
(Pfocoss-Activftias) 


-C«Tiptota aqiRuraa acttYtty. 

•thscim co(^«nttkra uaing ^imporancy. FMata to 
ttm squarro aetivity. 

-Assign cooparatira groups, with Bach having a 
hataroganaous mix of laaming styte, ability lavel, 
gandar. paraonality, etc. 

-Do the Mutllatad Squam activtty along with the 
Cooparatf¥a Sfclita Chaoktiat. 

•Each coqparativa ^oup nmtm Itself by making a 
personalized ticanaa plata. Present Teamwork Award. 


FURTHER ACnOH^ TO TAKE: 
(Extondad taamlnga, POWER OF ONE. 
homwNfoHt, community aarvica) 


Use co-op groups and Cooparattva SkUia Checklist 

as a method of teaching course wmtent (examples 
throughout guide). 
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SQUARES ASSIGNMENT 

1. Each individual count the nuirtjer of squares (2 ainute tiae liait). 

2. Join with one other person, compare answers, and ceiie to a consensus. 

3. Join your pair with one other pair, coapare answers, and cone up with 
a teaw answer. Be prepared to explain it. 



HOW DID I FEEL? 



WHAT DID I NOTICE? 



Cooperative Learning Center, David W. Johnson and Roger I. Johnson, 202 
Pattee Hall, University of Minnesota. Minneapolis, Mil 55455 



aWPKKATlVE LEARNING-STUDENT HANWJUT 
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MUTitATED SQUARES 



Th^ are six stiMtonts in «8ch grou{}. Five peopio each ^van five pieces of a puzzle, 
onepieoefrofii wh(^menve8(9»restoteforfne(t. Ttie«ii^<tf ttwf^meistoiitt^ 
five 8<9im(e9iti square) tMrtmmitmiciiH} or (^turhig. The sixth person ^ as trie 
recorder «id IHte out the cooperative skltts cdtedt^. 

Rules: 1. NoTaiiUng 

2. Nogeslures 

3. Oi^ offer pieces - you grab a pieoe another Dsrsoft 

4. Musi accept an pieoss offered ID you 

5. Onlyonepleoen«yhee)«hanaedatatiroe 

Drawings of f^mq)!^ squares <e* squares cut from heavy t^lboanQ: 




COOPERATIVE LEA««NG - STUOBIT HANDCXIT 
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Coo{>erative Skill Checklist 



DIRECTIOHS FWl USE: (A) Put na»es of group aeabers atwve each coluam. (B) Put a tal ^v 
mark In the appropriate box each tia» a group acBber uses one of the five skills. (C) Make 
notes on the back when other significant interesting things happen. 



NAME: 

1. Work 1 no Together 
Share Materials 
CfMpleted Jobs 
Rea<;hed Goal 


Student 
A 


Student 
B 


Student 

c 


Student 
P 


Student 
E 


TOTAU 
























Conpliiiients, Encourages, 
Share, Help Each Other, 
toUlffilig 














3. Jn(liYi(t««1 R^spPHSfbillty 
Each imiividual 
coopleted their job and 
can explain tnAat they 
learned. 














4. Swifll Skills 

Contributed Ideas, 
Feedback, Took Turns, 
Describes Feelings. 
Used Leadership Skills, 
Compromise 














5. Evaluation 

What did I do well and 
M^at do I need to 
improve? 

Oo we agree? 















• 



ERIC 



COOPERATIVE LEARNING-STUDENT HANDOUT 
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COOPERAnVE LEARNING-STUDENT HANDOUT 
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COOPERATIVE LEARN INO'-STUDENT HANDOUT 2-33 
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COOPERATIVE SKILLS 



1. WORKING TOGETHER 

MUTUAL GOALS, JOINT REWARDS, SHARED MATERIALS, 
INFORMATION, ASSIGNED JOBS. 

2. COMMUNICATION 

ORAL SUMMARIES, GIVING AND RECEIVING EXPLANATION, 
AND COMPLIMENTS, ELABORATING, ENCOURAGING EACH 
OTHER. 

3. INDIVIDUAL RESPONSIBILITY 

SUPPORTING AND HELPING EACH OTHER. RANDOM 
SELECTIONS OF INDIVIDUAL WORK MAY BE GROUP 
GRADE. 

4. SOCIAL SKILLS 

COMMUNICATION: CONTRIBUTING IDEAS, DESCRIBING 
FEELINGS, GIVING FEEDBACK, TAKING TURNS. 

LEADERSHIP: USING KNOWLEDGE, BUILDING INTEREST, 
GUIDING DECISIONS, ORGANIZING EFFORTS, INVOLVING 
MEMBERS, COOPERATIVE DECISION MAKING, PROBLEM SOLVIN, 
CONSENSUS, COMPROMISE. 

5. EVALUATION 

USING THE COOPERATIVE SKILL CHECKLIST ANALYZE HOW 
WELL WE COOPERATE TO REACH OUR GOAL. 



COOPERATIVE LEARNING-TRANSPARENCY 
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LESSON ISSUE: 



TOPIC (SOMETHING TO TWNK ABOUT): ^ g^mMiiQ 
StIQOESTEO OSJECnVE: R«^tilM p«ttUvt e«ntrttotloni of Individual dIftervnMs. 



LEA{^RSHff> SKILLS: Plafmbig pracoss for 
(Vf^^Mn soMfi^ and dectekm maMi^. Criftsid 
thinking* cnBsdivs thbUdng, Co(^)efaliva Isaming 
for imerpsrwmai r^Uonsh^ and 
comimmication. 



EVAtUATK»4Te:i«4iQi^: Ot^ Indicator 



SOMETHING TO THim WITH: 
(Rosourcea) 



'kfff avattable toamlng style meaauFement tool, 

•yMmlfig 8t)^ Task Swat 

- Cooparatlva Laamtng Joba transparency. 



SOME WAYS TO USE THINKING 

(Procasa-ActlvHIaa) 



-Admifrfater iaaming atyie measurament tooJ. DfvidB 
^udents into gjoufia of ISta laaming styl^ with nwra 
than S attidanls fn aacti. Explabi that thte la tha only lima 
Ih^ wU ba «nd(lng mm siu^mm of ttw Mma teaming 
styte. Tha pmposB of Ma iaason la to iaam aSxnit tha 
(^r toan^ ^ylm and horn to m»rk with paopia of 
diffarent taamit^ atylaa. 

-Giva ona Laaming Styla frnk ^wat to ee»h group. 
-Raviaw mikgiwi tasJw and put tha Group Job List on 
tha ovarhaad. 

•Studmto pr<^»ra prraantattmra amf giva to <^aa. 
-Decide arfwthar students or teac^r wilt choose the 
fMBsentafion method Pt^aSbie methods: 

C<morata f^mtem- mind mi^ng 

on ^igbeard 

Concraia Saqtmitiai- charta on ta^aid 

Mtatract Random^ skits 

^traet S«)tmtHai-notea on transparency 



FURTHER ACnOf^ TO TAKE: 
(Extended (earnings. POWER OF ONE. 
homeworit, immunity service} 



ktomtfy tha laaming atylaa in future coq>eratlve groups. 
Aaa%n owperMtva groupa based (Hi a mix of toamii^ 
atylaa. 
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Nmnes 



Date 
Perl off 



LEARNING STtlE TASK SHEET 

Your learning style is 

TASK: Define and list five characteristics of your learning style in your 
owl ««Fords. Prepare an illustrated talk of 2-5 fsinutes and present it to 
the class tomorrow. 

GOAL: To increase effective learning individually and in groups by telling 
others how to wrk with people of your leaniing style. 

MATERIALS NEEDED: 

STEPS TO COMPLETION: 

1. Write the definition in your own words: 

2. List five characteristics of your group's learning style: 



e. 

3. Diagram your visual materials. Show approximate size, color, 
message. 

4. Obtain materials and make visuals. 

5. Practice your presentation. 

6. Evaluate your work according to these QUALITY INDICATORS: 

a. Are the visuals neat? 

b. Do they help make the idea clear? 

c. Does the information presented make it easier to work with a 
person of your learning style. 

7. Make your presentation. 



b. 



d. 



BE A GOOD 



AUDIENCE FOR OTHER PRESENTORSI 



LEARNING STYLES- STUDENT HANDOUT 
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COOPERATIVE LEARNING JOBS 

1. LEADER - KEEPS THE GROUP ON TASK 

2. RECORDER - WRITES DOWN IDEAS, SOLUTIONS, ANSWERS, 

ETC, 

3. READER - LOOKS UP INFORMATION 

4. CHECKER - MAKES SURE ALL MEMBERS OF THE GROUP CAN 

EXPLAIN ANSWERS 



LEARNING STYLES - TRANSPARENCY 



GROUP JOBS 

GET MATERIALS 
DRAW DE(X)RATiONS OR DESIGN 
USE THE DICTIONARY 
GLUE, CUT, PASTE 
EVALUATE FOR QUALITY CONTROL 
WRITE DEFINITIONS 



I EARNING SrVlES • TRANSPARENCY 
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LESSON ISSUE: OETTIWtt OTARIBP 

Tone (SOfcETHtNG TO TtttMK ABOUT): LgAPEWatMP IM THE FAiBLV 

SUQOESTEO OBJECTIVE: Describe how lMd»rthl|» •kitit Inftume* family functioning. 



lEAI^f^HiP SKtLLS: Cr^thlnkins. 
CcM^rathre teandng for fatti^porMnal 
folatkmsh^ ami communtoAtioa 



EVALUATION TECHN1QI£8: Woikshetf and Oral 
tBpon. 



SOMETHtNO TO THINK WITH; 
<Re80un»s) 



-House building activily materials (tape, 
pfi4>er.iH>lec«nto. mmm^ toottqi^ilts stc.) 
-Transparency- Lendarahtp In the Family.. 
-Leaderthlp Skill In the Family exarrples and 
workaheet. 



SOME WAYS TO USE TH1NKIN6 
(Proceas-ActivUies) 



•Paitii^te in ttw buikSng activity. Divkfe into co- 
op ami buiW a Ihn«0 n^tar^ piwidad. 
thidge hot»as «i creativity, strength and atabiiity. ARow 
S fflbititaa to iHdd IMMS. 

"Ej^in the tfaRapararwy, LM»iefshi|i bi the Family. 
■Hanm each group IdentHy lolea taken \i/ members in 
ttw^ fan% <^iif^ tlw hoiee bitUdk^ asiivtty. 
-In co-op groups, complete Leadenhtp Skills in the 
Family worteheot, using a situation of their choice I.e.. 
goir^ on vacation, deatfj In the family, g^ng out to dinner, 
fantUy move, etc 

-Each group give oral report to the class explaining the 
five skills and how tiwy were used In their situation. 
-Discuss "Why Be A Leader?* 

-Best way to keep a family together. 

-Provides optimal quality of family life. 

-Enhances learning process. 

-Encourages effective* decision making and goal 

Mttiftg. 

-Uses strengths of all family members. 



FURTHER ACTIONS TO TAKE: 
(Extended learnings, POWER OF ONE, 
homework, community service) 



•Extend practk» of this skill by assign ir^ comptetton of 
the worksheet as students interact with their families in 
various situations. 

-As homewoik or an extended learning, students kfentify 
a situation where they use leadership sKilis in their 
family. 
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Leadership SkllU In the Fawllv 



Situation: 



Wawe 
Date 
Period" 







USE KNOWLEDGE 


List the jobs and how often do 
they need to be done. 


BUILD INTEREST 


Decide on a process for 
selecting and assigning jobs. 


GUIDE DECISIONS 


Make sure everyone knws their 
responsibilities and how to do them. 


ORGANIZE EFFORTS 


"Seir the family menders on the 
need for a clean house, the advantage 
of sharing and planning a schedule. 


INVOLVE MEMBERS 


Encourage the family neaibers to do 
their job and recognizes a job well 
done. 



LEADERSHIP IN THE FAMILY-EXAMPLE PACE 



2-47 



ERIC 



40 



Leadership Skills in the Fawilv 



Wage 
Date 



Situation: 

"0 



USE ia«}WLE06£ 



BUILD INTEREST 



GUIDE DECISIONS 



ORGANIZE EFFORTS 



INVOLVE mmius 



LEADERSHIP iN THE FAMILY-WORKSHEET/TRANSPARENCY 
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LEADERSHIP IN THE FAMILY 



Leaders make sure jobs are ctone and goals are 
reached. 

Leadership requirements differ from group to 
group. Some common skills are required of 
leaders in any family group. 

Leaders in the family either have the knowledge or obtain the 
knowledge to teach or help others to complete the project or reach 
the goal. The teachers! 

BUILD INTEREST 

Family leaders c^n communk^ate, build, and maintain interest in the 
family goals and projects. The cheerleaders! 

GUIDE DEOSOI^ 

Family leaders need decision making skills to help the family set 
goals, plan events, do projects, manage money, and see the 
consequences of their decisions. They need to make sure decisions 
are made fairly and everyone is given a chance to voice his or her 
opinion. The architects! 

ORGANIZE EFFORTS 

Organization gives structure to a group. People need to know what 
being a family member Involves, corresponding expectations, their 
role and who does what. The directors, contrsK^rs, and foremen! 

INVOLVE MEMBERS 

Family leaders involve everyone in the family, biiless people feel a 
part of the family they sk)wly lose Interest in being an active 
member of the family. Family leaders altow and encourage members 
to share in the responsibility for their group and prsK;tk» leadership 
skills. The recruiters! 

IMAGINE IF EVERY FAMILY HAD ONE OR MORE MEMBERS WHO COULD 
USE ALL THE LEADER^!? SKILLS. WHAT WCXJLD THAT BE UKE? 

Adapted from Cf^ancas and Choicas. Ruth Abendroth« 1^. 

LEADERSHIP IN THE FAMILY - TRAT^PARENCY 



2-51 



42 



LESSON ISSU6: QgTTtMQ aTABTgP 
TOPIC (SOIWCTHING TO THINK ABCXJT): TAItE THE IJEAP fPQWgB OF QUE) 
8UQQE8TE0 OBJECTIVE: Improv* Mwrship tklHt. 



LEADERSHtP ^HXS: Ptannif^ process for 
j^obtem soMng and decision making, CMcai 
^Inkin^, Creative thiNtir^, Cot^rative leamlf^ 
for tntofpofsonid r^ton^lpe and 
comnumlcation. 



EVALUATKMTECHNiQUES: Conation of pnijecL 
Msmumrant toam. 



SOMETHING TO THINK WITH: 


POWER OF ONE the Umf mocHite 


SOME WAYS TO USE THINKING 
(Proc0ss-Activitl0s) 


Day 1: 

^Exfriah) POWER OF ONE - «lass prQ|eet for MMtfuais, 
ex^mM kerning* nnn^^rri^* Show pins «nd 
certificates. 

•I^V8 stiKiante fig out the "Tate ttw Lead* concern 
cfw^st and ktoi% 2-3 ttwns for possiUe prcfecte. 

om^ ttw ha.':**. PCMfER CME ste^ 
'Pbm out f>iamiin9 p^et cimistinQ of 24, 25, and 
27. Explain thrae pe^es and have stuc^its fid ttmn out 
and turn in mpM t» ttm^ concern checkKst 
-f^ed wm jpkmnk^ packete before daas ttm next day ami 
rmke commenls. 
2: 

-^K>w Ihe fitfonring iten^ on tfre overhead: ptennbig 
evalua^ trfreet, pa^ 28; follow iq» sheet, page 31; and 
f}nid evalM^on sheet, page ^ Exfriafn nieasufMnent 
tmun nw»ti(iQS. 

*CtKK»e niM»^)mient t^uns of one other ^iident and one 
adutt. Have sti»fonts fom grot^ss of 2-tttey beccm^ the 
stufent part of tte measurement team for each o\hm. 
Have msit p^t ^toose an aduH frtm fmj^tf ¥^ (banning 
during tftat class period* counsel(HS» iMes, 
admini^ators, secfstaries, available parents, etc 
(Sonm teachers fiml^ to erf 4 and some have 
acted SB thB aduft team memt)er for every student bi their 
class.) 

- Pass tack {banning p^Aem mi l^ve students m^e any 
needed revteions. Cot^ again. 
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Days 3<S: 

-CfMkxsK fmi^ d»sm mti give sami^ fomw. Sc^iectote 
them 1^ appn^ote Ibne {opfmJskmM^ 5 minutes per 
sti^nt) for a given date di^ng dam period. 
>Hav8 eny sbKtonts wtH> ww« ab^t for planning 
caugM t^. 

>I^vel(^ a mwd kaepinn sfsiam tor pra^c^tM page 
39 irom POWBR OF ONE pub^oation or Appiewofks date 

to imatems tt^r r»^raa^lities as 
mMtsiMwneitt team membeni. 

-Briefly n»vi««r inM»ur«nwnt team mooting procedt^e. 
-During the class period, each team meets and reviews 
each prj^ect. 

-Students woili on class assignnwnt duTkig tifT» not being 
evsUuated. 

-StiKtents work on projects within the given time frame 
(four wwtcs wti^ When due date approaches 3-4 
day tin» period: 

a. Cwitact fecuity and give them a sample of the final 
evaluation form. Ghre ttiem the date and time for ttwJr 

9V«lfll«llflin9» 

b. Use ctass time for avatuatkms, Snxtonta work on 
class fl^si^ment Ibne rat bsing evatimMi. 

0. (f u^f^ FHA leoo^Htkm, ii^d^ rsomf of pra^cts 
complete umtor padd nwirtws and mm-paid members. 
Paid memters msqr receive pim. Certiflcatee may be 
made fv at! oro^ comoletefs. 


FURTHER ACnOHS TO TAKE: 
(Extended (e»nings, POWER OF ONE, 
homewmti, community smvice) 


Recogn^on tor project comf^»ted (ceremony* dass 
meetlf^ banquet etc) 
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SECTION 3 
PERSONAL CHOICES 

DESIGNED PRIMARILY FOR THE INTERESTS OF YOUNGER STUDENTS 




LESSON mmSBz HOW CAM I mt flOQP ABOUT liVSB W 

TOPIC (SOMETHING TO THINK ABOUT) ; A Bgmai YOU <PQWER OP QipS) 

SUGMESTEO OBJECT!^: Asmm pmfional MrMigth* and pirn for «rif improvonmit. 



LEADER8»tlP SKfi±S: CittiBaf thinkfai^ prabtoin 
soMf^ and dedskm mating in kufividual and 
cooperative settings. 



SOMETHING TO THINK WITH: 
(Resources) 



SOME WAYS TO USE THINKING 

(Proeoss-Activittes) 




EVALUATK)N TECHNIQUES: Measurem^ittsam 
and student a«T^>!etion of plan. 



POWER OF ONE lesson • 'A Better You-. 



Day 1: 

-Explain POWER OF ONE - ctess f^Ject for Individuais. 
ex^ided learning, rscognition. Show pins and 
eertifieatas. 

-Have students fill out the "A Batter You" concern 

checktist and Identify 2-3 items for possible projects. 

-Go over the basic POWER OF ONE steps. 

-Pass out planning packet consisting of pages 24, 25, and 

27. E}q)latn these pages and have students fill them out 

and turn in stai;^ to their concern checKttst 

-Bead over planning packets before class the next day and 

make comments. 

Day 2: 

-Show the foUov^ng Items on the overhead: planning 
evaluation sheet, pc^ 28; follow up sheet, pa^ 31; and 
final evaJuaHon sheet page 32. Explain measurement 
team meeting. 

-Choose measurement teams of one other student and one 
adult. Have students form groups of 2~they become the 
stiKlent part of the measurement team for each other. 
Have each pair choose an adult from faculty with planning 
during that class period, counselors, aides, 
administrators, secretaries, available parents, etc. 
(Some teachers prefer to form groups of 4 and some have 
i»ted as the adult team member for every student in their 
clasa.) 

• Pass back planning packets and have students make any 
needed revisions. Collect again. 
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Dslyb 3-5: 

•CMiteffit fGffiidty chosen and give san^ foims. Scheduio 
9iBm fw i^^Mf^vtate Sim ( affw o xi m a triy 5 n^utss per 
stmtenQ a ^ven dato dtirbig dass 
-Have any ^t^tents were absent for f^nir^ $et 

-Dev^op a record Keeping aystem for projects-uae page 
» frm POWER OF ONE puMcaton or Applevi^ data 
base, or notecanto. 

-Ex^sy^ to shidents fta^ r^ionsifoWties as 
measwenmrt taam membore. 
Day 6: 

•Silafly twfiBm nwasuremwit team meeting pn»edure. 
•luring tfie pw{od» aas^ team meetto and revksws 
each prefect 

•^udenta woifc deffis as^nment during tinw not being 
evaluated. 

-Studente work on projects within the given time frame 
(four weeks woite well). When due date af^roaches 3-4 
day time period-. 

a. Contact focutty and give them a sample of the final 
evaluation fomi. Qlve them the date and time for their 
evaluations. 

b. Use dass tarn for evahm^s. Stt^tente woHt on 
class assignment during time not being evaluated. 

0. tf minQ FHA recognltiiMi. make reovd of proj^s 
GomfMoi under paid members and non-paid members. 
Paid numbers may receive pins. Certificates may be 
made for all project con^ietsrs. 



FUmHER ACTIONS TO TAKE: 
(Extended learnings. POWER OF ONE. 
hoiTMwork. <HHnnHinity service) 



Recognition for fMv^t con^ieted (ceremony. di»8 
meeting, banquet etc.) 




LE8SOii laaUE.. MOW CAti i PggL QOt» AKIUT MVaCLP? 
TOPIC (SC»£TH1NQ TO TMNK ABOUT): CLOTWtiQ CABE 
SUQOESTED OBJECTIVE: Mana(|» fimity laundry at homs. 



UEADEf^iff> SKiXS: Pianring praesss for 
pnHom striving and dadston (mdtii^. 




EVALUATION TCCra4K^8: Uundiywoitohaet 
ftesuita oS iiek)Q \am^ at \wm. 



SOMETHING TO T^IK WlTa- 
(Reaouroas) 


•Parent {•lt#r 

-^'^18 wti^ to MV» iim llfo of your olothos*** 
Arttele ami wortohaet 

-Ctothir^ with (atote* 

-Fabric aamf^ • matmtats to stain thorn, 

-Stain removaf products. 

•tftumlng abmrt Laundry urortoftoat 

-Laundry HenMwork ass^nmant 


SOME WAYS TO USE TMNKINQ 
(Procesa-Activitias) 


^Raview btg telms in **1B Wayo To Savo Tha Uto Of 
Your Ctothaa** and fn co-op groups armver questk^ on 
workah^t 

-Ask •What noacte to be tean^ bafbna wa ^tuaSy wash 
clothm?" 

-OistrtouM clothing with tat>a^ Evaluate tha (abate for 
usafutnasa cflscusa i\lb9T and cotor faatnaas, 
-Taacher damonstralas pra-traatnwit and stain ramoval. 
-StiKtonte sort Sundry using LMrntng About 
Laundry. 


FURTHER AXntmS TO TAKE: 
(Extendad iaambiga, POWER OF ONE. 
homeworic. communHy sarvica) 


Stuc^tt do laundry at homa * cw^riata Laundry 
Homoworfc. 
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BASIC 



Aha! There it is. Crumpled in the 
coitm^ umfer ymir tennis ladc^. 
Yon yank it <Htt« wAy tn ind idlxmt 
SOmagsandanmd^oenses. Yw 
try it cm anyi^^ and llttt'i wfani 
you spot the trail of dfy» cfwty 
ketdiup fimn ciAar to Imm. Fwe 
it — the miiy fdaoe tibte swrater can 

is stn^))^ into tl» trash! 

It's hard Id adinit» but* wi& sba* 
pie care, swe^tm woidd have 
been r^idy to wrar mi &tard^» 
Caring for dntl^ means more &an 
keeping them dean (ahhoai^ tbA s 
importmt, too). Yimr db^ss can 
kndc better and last kmger ff you 
practice these 18 Bfesaving 

BEFORE WEARING * . . 

• To prevrot BixFie stains^ fet wet 
deodon^ts dry tlHrnm^^ 

you dress* 

• Don't try to break reoords by 
dressing Bt top speeds. The only 
thing youll brmk H zipper. 

WHILE WEARING . . . 

• Give stains TLC right away* 
Fresh stains dean up &$t; d» hung- 
er tti^ lingOT^ the tov^tm ^ tdsk. 

• Don't staff pockets, Ptet cany- 
akmgi elseH^iere n podoets don^t 
get stained, unstitched* or 
stretched out. 

e When it*s time to do cIkh^ td^ 
thne to dtrnige. Wear old ^veats 
while you do the dirty work. 

• Outsmart stains by goli^ untfer* 
cover! Keep a napkin handy when 
you eat. 

AFTER WEARING . • . 

• Try airing out dothes that dm't 
need washings so wrinkles and 
ocbrs vimiidi. 

• Lif^ lint am! dust by giving 
cbthes the bnsbdE (Use a soft- 
bristle brwdi on <ibUcates.) 



18 WAYS 10 SAVE m 
UPE Of YOUR aOIHB! 

you wwit to weor Soturckiy i^sht* Vm one you 
started bi the bc^ of your aos^kst^Hing 



« e e 



ANATOMY OF DONAU>*S DEJP SWEATER 



MOTH MEAL. 
mdm'ttktm 



sforsfc 



MXaCET 
BULCR. 




e Dcm^t oimeniwii dc^M to dos* 
ets and drawers. The tugHsf-war you 
{^y to find som^hing to wear can 
stret^ ihem out of shi^. For 
moie spBoe^ cresie new borage ar- 
eas. A prime spoi: under ycnnr bed* 

• Wat^ &r wto baiters-- 
th^ poke hoh^ leave rust marb, 
md can mhi tAie lAape dT i^^im. 
Choose wooden» i^asHc, or padded 
hangers that give n^pmt. 

• Frfd--slcm*t hai^--sweaters to 
keqp ti^m h) tip«top tihape. 

REFORE WASHING * * * 

• Mend dothes befiore you put 
dbem in the wadi. A waslmr <Hr diy- 
er can turn tiny t^rs into large 
h<^. 

e ligspen and button biittons so 
dc^MS stay in d^q^e* 

• Turn swears and knits insick 
out Thefiu tf yams snag in iim spin 
cyde» die sn^ stay out dP ^tji%t 

• Oiedc podcets to be sure they 



are empty* A fi^gcrtten tissue or 
stidc of gam spe^ disas^ hi tihe 
ws^tm*. Remove sharp buckles and 
trims Uiat can tmqg frbrics* 

BEFOBE STORING FOR THE 
WINTER OR SUMMER . . . 

• Sepaiatip cMiief by coktt* 80 daric 
_ dyes don't "erode" or rub off, on 
" Uf^t-colored fabrics. 

• W«mh or dry>clean all your 
dothes. Itemove all spots, food 
*^a5, and body oils— they can 
weaken fibers and attract moths and 
other doth^ing insects. Then 
pack in alrt^t or boxes. 

ULFESAVING TIP TO 
REAfEMBER » • • 

• Read the care labels and heed 
their how-tos. ^{<^|{f% ruins ck>th- 
ing fester then fUnj^ng a "hand 
wash in coki waUar" gsrnient into 
the hot suds of a wadlif^mai^ne. 

— Candace Bo^ Roman 



CMOICES 
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Oeaf Parents: 

Our present laundry unit in horn economics will be a 
success If you can spend a few minutes to show your son 
or daughter how to operate your washer and dryer or the 
ones you use at the laundrostat. I hope all students 
will strive for an "A" as the extra practice will help 
theiB becose sore Independent In doing their own laundry 
AND maybe the whole family *s! 

The requirefflents for each grade are listed at the bottom 
of the page. Please circle the grade earned and sign 
your nem when the asslgnioent Is completed. Comments 
concerning the quality of the work done are welcome. 

Due date is . Extra time can 

be given the student, if it is necessary. 

Sincerely, 



(Mrs.) Lois J. Mitchell 

Home and Family Life Department 

Oak Harbor Junior High 




CLOTHING CARE-BACKGROUND 

3-7 



50 



ERIC 



18 WAYS TO SAVE THE LIFE OF YOUR CLOTHES 
Write the question and ans*«er. In Ink, on your paper. 

1. It is a good Idea to take tiaie when dressing, to avoid . . . 

2. An advantage of treating stains while they are still fresh is . . 

3. Clothes often do not need washing after every wearing if you 
theiB out. 

4. Three ways wire hangers can harm clothes arcs 
a. 

b. 
c- 

5. Turning sweaters and knits inside out before washing can reduce 
that show. 

6. The word "crock" means .... 

7. Tell why care labels are ia^ortant. 

V3O7QG01 
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FroB Caring for a Honie, 6 1S84, The Proctor 
& Ganble CoB9)any» by perolsslon. 

P li 6 Learning About Laundering 



MHAT WASHES HEU TOfiETHES? 



Look over the list below. Divide the itcais into as many laundry loads as 
necessary. 

Beside each itea write a word or phrase explaining your decision. 

Hint: Soaie itens way need to be washed alone ... and there might be ©ore 
or less than eight loads. 

WASHABLE ITEMS TO BE SORTED 



Toddler's Corduroy Playsuits: pink, 

yellow, blue 
Bathroom Rug: navy blue 
Nylon Slips: white 
Sports Shirts: colorful prints 
Bath Towels: light stripes and prints 
Socks: navy blue, dark red 
Durable Press Pants: tan, lignt blue 
Twin Acrylic Blankets: orange 
Windbreaker: polyester/cotton, tan 



Swinsuit: bright pink 
Sheets/Pillow cds*5: >rf»ite with 

floral print 
Blouse: bright red 
Sweatshirts: dark colors 
Polyester Pant Suit: light green 
Jeans: dark blue, dark green 
Dress Shirts: light colors 
Sheer Blouse: white nylon 
Tablecloth: »i^ite 



Laundry Load #1 


Laundry Load #2 


Laundry Load #3 


Laundry Load #4 


Laundry Load #5 


Laundry Load #6 



Laundry Load #7 



Laundry Load #8 
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LAUNDRY 



HOHEWORK 

Date 



1. Sort the laundry. 

Read labels if you're not sure which to put together. 
Pretreat any specific stains, use the charts that I gave 
you. 

2. Measure proper amount of detergent. 

How much did you use? 

3. Know how to operate the washer. 

Use the correct wash temperature. 

Use the correct wash action. 

Use the correct water teorperature for the rinse. 

4. Know how to operate the dryer. 

Use the correct temperature and time. 

5. Use the back of this sheet. Fill In at least four (4) 

examples of each category of the items that are in your 
usual family laundry. 

A « all 5 Items plus 3 leads; wash, folded, and put 

B = all 5 items 
C = #3, 4, 5 
D = #5 only 

Parents: Please circle the grade earned and sign below: 



Comments: 



CLOTHING CARE-STUDENT HANDOUT 
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SORTING - THE FIRST LAUNDRY STEP 



STURDY WHITES OELICATES 



COLORFAST BRI6HTS POLYESTER KNITS/ 
AND MEDIUMS DURABLE PRESS 



NON-COLORFAST "BLEEDERS" EXTRA-BIG THINGS 



ERIC 
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LESSON ISS(^: MOW CAM t MAMAQE AtlD QET ALQWI AT HCMiE? 
TOPIC (SOMETHING TO TWNK AKHJT): CHORES 

SUQQE8TED OBJECTIVE: D»v«lop aktlit In sehMhitlng mnd mmpMlns hmi»»hoId 



l£yU>ERSHfP SKflLLS: PiamAig praeodss for 
probism soMng and dsctem madA^Critlefid 
thif^ng, and Cooporafive iewn^ tar 
inefpersonal retafionsh^ and communication. 



EVALUATION TEC»«IIQUES: Comptation of a 

pfp|0tt IttfatQ piftfWh^ pIDC Wft , f^UWttS 



SOMETHIMO TO "WINK VWTH; 

(ROSOURiOS) 


Qpopmi w floras woH»haet and 
Ptefintng PnwMKt paf^ra. 


SOME WAYS TO USE THINKING 

(ProoassoActivltiea) 


-Ass'^i »mq;telhm of Om^»mrtlv» dwetm to ctone 
at tioma. In dasa, labti fmff wrrmtn of the room.- 
*ChiMran. Ewiyorw, Mkrthar. Fattw.* 
•As you cail out choms from workslrset. havs students 
move to tho a^pn^ta comer. Discuss single parent. 
extmHiod famHy, ^)star eara, eto.. brfjuamas on tvho 
does what 

-Students «mbtata tt»ir nple in family and nudte f^bm w 
planning sheet to take ra^onslbinty for their chotes. 
Encours^ them to plan when they will do tiiis and what 
INoducts ttiey witi use. 


FURTHER ACTIONS TO TAKE: 
(Extmdad leaminga. POWER OF ONE. 
bomowork. community service) 


Students fotlow plan for two weekB and return planning 
process paper with parent/guardian signature and 
evaluation. 
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Hases 

Period 

Date 

Parent Signature 

OOII» CKORES COOPERATIVELY 



mm m 

WHO MSS JT 


DAILY 


WEEKLY 


OCCASIONALLY 


SEASONALLY 


Kitchen 
Who? 










Bathroom 
Who? 










Living Room/ 

Family Room 
Who? 










Bedroom 
Who? 










Automobi les 
Who? 










Shopping 
Who? 










Yard 
Who? 










Pets 
Who? 










Laundry 
Who? 











CHORES STUDENT HANMUT 
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THE PIANNIKG PROCESS 




# 
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Identify Concerns (List projects that you could do) 

1. 
2. 
3. 
4. 
5. 

Set Your CkMtl (List the one project that you are going to do from the list 
above) 

1. 

Forw a Plan 

Mho: 



What : 

Hhen ; 

Where: 

How: (List In order how you are going to do the work) 

1. 6. 

2. 7. 

3. 8. 

4. 9. 

5. • 10. 

Act Do project Do project Do project 



_yes I did the project as planned 
_yes I did the project, but I did not do_ 



,no I did not finish the project as planned because. 



Follow up 

Do I need to change plan? Yes No 

If your answer is yes, what will you do differently next tii»e?„ 



Do I pat myself on the back or kick myself and try again? 



CHORES - STUDENT HANDOUT 
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LESSON »$UE: MOW PQ I yAMAQg AMP QET AUmO AT HtMiCT 

JOm (SO^CTHING TO THINK ABOUT): TAKttiQ CARg OF MY TMUiOS 

8UQQESTE0 OBJECTIVE: RMd taMs on end um elMfUng produete spproprtatoly. 



LEADEf^8> SKttXS: Cooporativs l9»i«ig tor 
intarpmonal reliiltonsh^ and eoframmieation. 



EVALUATION TEC»<I1QUES: Cogpeiiliva isamfng 
skid vbawmOtm ctwdUist 



SOMETHiNQ TO HWIK WITH: 
(RewuFcos) 


-Cfeaning product containers 


SOME WAYS TO USE THINKING 

(Proeos8-Activiti09) 


-Each co-op sroup will completo the woitoheots, 
identtfi^ns Infwirwdkm m tiw pick^s and wtnft is cm tiie 

*Ead) co<«p needs mo pnx&wt cmta^. BBtheo^ipbxt 
two laaKiefB euid two feccndns. They pair up to compete 
woflwtraete simt^tanemoly and then tsadi flw other pair 
what they learned. 

-Each co*<^ repmts thek findings to the dfass. 


FURTHER ACnOm TO JAKE: 
iBttamM imr^, POWER OF ONE. 
homewoffc, community service) 


Use deaning products Information at home for chores. 




ERIC 
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IIMEtfTIFYING XNFOtMATION (HI THE PACKAGE 

Identify the following information on your assigned product package. 



Our Product 



1. Brand Nane 

2. Type of Product 

3. Manufacturer and Address 

4. Toll -Free Phone Nu8d>er 

5. Net Contents 

6. Size 

7. General Claim of Product 

8. Indication of Inspection 

by Rabbi for Use in Orthodox 
Jewish Hoores 

9. Trademaric Registration 

10. How to Open and Close Package 



U. Production Code 
12. Price 



V307L801 



CARE OF MY THINGS STUDENT HANDOUT 3^23 

ERIC 



UHAT'S ON THE FACXAGE LABEL? 




Find the answers to these questions on the package label. 
How mich cleaning pn^iuct should you use? 



T. Should the cleaner be diluted in water? If so, how much water? 



T, What are the steps for cleaning with the product? 



Ti Do you need to rinse? 



Are there surfaces i^ere this product should not be used? 




6^ Hill the product disinfect? 



77 What precautions » if any, are noted on the package? 



87 Are any special ingredients listed? What are they? 



9." For what different cleaning jobs can this product be used? 
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LESSON KSUE: HOW IK) I MANAfiF, AW!) fiKT MXtm AT H 
TOnC (SOMETHINO TO THINK ABOtn>: WAUn.V Tt«& 



SUGGESTED OBJECTIVE: Improve flaiBiiy reintto^ips. 



UBADERSHIP SKILLS; Planning process for 


EVALUATION lECSfNIQUES: 


im>blem solving wad decision msddng. 


Measuremoit team. 



SOMETHINO TO THINK WrTH: 
(Resources) 


POWOt OP ONB L^son Plnn-^i^mily Ties* module 


SOMB WAYS TO USE THINKING 

(Process- Activities) 


Day Ir 

- Explain POWER OF ONE - cla» pro^ for 
individuals, extended leamting, recognition. Show 
pins and certificates. 

•'Have stttfems fill out Uie l^mily Ties" concern 
checklist and identify 2-3 items for possiUe projects, 
-Oo ovM the basic TOWER OF ONE 

out planmug p«ket cmsi^hag q{ pa^ 24» 25» 
ami 27. Explain these pag^ and iNive indents fill 
tton om imd turn in steWed to their concern 
checklist. 

-R»d over plaming i^ets before class the next day 
aid comments. 
Dtty 2: 

-Show the following nrnm on the overhead: planning 
evaluation si^u page 28; follow up sheet, imge 31; and 
final evaluation sheet* page 32. Explain measurement 
team meetings. 

•Choose measurement teams of one other student and 
one ^uh, Ha^ students form groiq^s of 2--they 
bec<me the siiMlem part of the measuremem seam for 
each other. 

-Hai^ each pair dioose mt ^uh fr<mt factihy with 
I^bmning during that class pert<Ki, cotmselors^ aides* 
administrators, secretaries* available parents, etc. 
(Some t^Jim prefer to ferai gnmps of 4 and some 
have acted as the aduh team memb^ fcM- every student 
in tl^r class.) 

-P^ back planning packets and have students make 
any t^ded revisits* Collect again* 
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3-5: 

•Coniwi CKuIty ctioscai and j^ve samp?c formB. 
Scb^ide them for approprtate tin^ (F|q)roximaiely 5 
minutes per studeitt) for a givoi dale during class 
period. 

-Have any stmients who were absent for plamiiag get 
cai^t up. 

-Develop a re^>rd keeping sym^m for project$--use 

39 fimn POWKt OF ONE imbliaoion or 
Applew<»rl(s data t«K, or moKcards* 
-fiafrfain to students tiieir responsibilities as 
measwement t^m members. 
Day 6; 

^Briefly review m^urement team meeting procedure. 
-Dhtfing the class i^od^ realty and student 
evaliuom go over tlie pnqmed projects with the 
students that chose them as their measuren^ni team. 
-^Students work cm (Us^ assi^mient during time not 
being evaluated. 

Stadems woric on proj^ts within the given time frame 
(four weeks woiks well). When due date s^proaches 
3*4 day time period: 

a* Com^ faculty and give them a sample of 
the final evaluation form. Give them the date and time 
for their evaluations. 

b« Use dass time for ev^uatiom* SuuUmts 
work on class assignment during time not being 
evaluated. 

c. If using FHA recognition* midce record of 
projects comirfeted under paid members and non-paid 
membefs. Paid tnamhers inav receive oins. ccriificaics 
may be made for all project completers. 


FURTHER ACn ONS TO TAKE: 
(Extended learnings, POWER OF ONE» 
homework^ community service) 


Recognition for project completed 
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LESSON ISSUE: HOW CAM i QET ALQiiQ WITH QTMBW 

TOPIC (SOMETNB^IQ TO THINK ABOUT): FUtEtiDSWP 

SUQGESTED OBJECTIVE: Evaluato personal cKaraoterlstlc* for building ■nd 
maintatning frimuishlps. 



UEADER94H' ^CBXS: Raffi^praoMsAMr 
proWefvi solving and decision soivin9.CirGative 
MNUng, Coi^ri^ laamino for {ntetpersonal 
nMtftonshl^ and conwnuftieation. 



EVAUUATtONTECHNlQi^S: FriandsNppolL 



SC»iCTHII^ TO THINK WITH: 
(Resources) 



"Btttttfing Frian^hips*, TEEN TIMES. JaitfFab W 

TEBi QUB)E. ftlcGraw H» '90. pages 5S^1 

TEEN ACTION. "89, Changif^ Times Educationai. Service 

Frlai^tiip Pell 

What Kind ef Frtoid at* You? 

Frtand sheet 



SOME WAYS TO USE THINKING 
(Process- Activities) 



-CtHtose lett«« «vhen ertter^ <^i^n»»n from Friend 
tiwet. 

-Foiw groups with people having same ietlers. 
-idwitily iHi^cth^ Hmt (^»crtt>e frtonHUtipa that start 
«rtth the tatter you drew. Qrot4> sa^&i three mo» 
selective. 

-Write three most selective on the boand. 

-Evaluate self-on diaracterisltes of a good friend using 

Friendship pell. 

•DteuM pwsorai dtaiactertetics tt»t nraice for t>uiiding 
^tondshi{». 

•To l^dinsiom letivittos grouts and imiividuals can do to 
(Momote frtemteWps. 



FURTI^ ACnONS TO TAKE: 
(Extended leanings. POWER OF ONE. 
iiomeworfc. community aervice} 



•^an and cany out a gro^> axvUor personay frierHlahip 
building activity. 

-Ra-evatuate with What Kind of a Friend are You? 
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Under Construction 

of the txggesi c^wigBS of 
)W Mb %«« h^>pen dm\g ^ 

S9en yeara 88 you 1^ from citticj 
to a(*oif . \tju re chan9»ng phys»- 
caJly. anohonaHy and 80c»a«v~ 
a«* so are your pews 

Jl^OfiV naluraJ your trends and 
'"*"««™P8 <w« c^^nge. loo ^ 
new interests and tafents won t 
"fcessar tJy iraicti those of your 
chtkJhcxjd fnends, *u mgw find 
you have nwe m comnwi mtn 
your iBvontfi clsBs or 
anoCherFHAWEflO member 1^ 
f«ne to apiore your om umests 
and meet diffeferw peopte 



Hard Hat Am 

Frmtet)^ get fou^ soms- 
tsTws, WW you cw« BbcM wim- 
one. there M Id be 
um^$tandii^. tfifferimes <tf 
opin^n and >«irt tetffng$ every 
(nremaniMe Reel fnends ttnd 
vv^ys to smu^ the cliff «^ 
ties 

Mf^tana Sate Pmstdent An- 
Mla King, a %enm at TWIn 
ir«^ Higli, has t)ean atte^ 
IQ dikngBS tfi the reiaM^N^ 
her betf fnentf Tl«y're both pre- 
paraig to leave to cotlega, Jtftf h» 
tfiend«5^h»aboyWencJ. 
started to t3^^ away from each 
othef. and ft hurts «»tietinw/' 
says Ang^a 'But we realize 
are gwiQ ^ <^'V * ^ 
cowtt Oft her tor anaxif^aiwi, 
tn^)tfatcn »id hone^ but t ^ 
try to iT«tf«B new tnencte ^«hef ew 1 
90* 



FRIENDSH IP-BACKGROUNt) 



3-31 



C>4 



"On trie«Job" 
1hi!:iing 

FHA;'H"Hn TMotven^ef^ can give 
you d ».4ace o learn about tnefXJ- 
sNp. f. / naiw tmerests meet 

The aiiuiidwcli Htgm Mnm. 

crapfer s -^That^s Fnewte Are 
W * pr^^! «j?fi^r©d rrmwy ac- 
t»vti>TO fecognj^ing numbers* 
^r«f»d^.rps witft €^ other, par^ 
er^.^cyefV cmrer^ ^ errploy- 
firs WerTi{)en5 hew a ' he^my re- 

contests, ftrtjy^mg iratrvng ^ 
JJcrt^iwMS Jeting voi&ice and 
c^mnuncafior) Ore hjgh. 
1^ was a ' frterxi day" *Khen 
^^wiem$ cfdsOTierfWTgspectaJfcr 

The Sitrrt Viata llitfdl* 
wcwi. AHjLi <shaptef sei up a 
"warm fuzeies * day Each class 
t«ard and dl^uissed a fairy fata 
about tfie Importance of gfvii>g 
mhm warm fuzzies-^ positive 
words and gestures Mambers 
tten solo wfm fuzzte mnkets dur« 
tfigJunchfima 

Soma siuder>i8 bought 20 or 
mora to gn^thetr friends T&achers 
gave ihOT to thetr afwtets. Even 
cteys the sale, studer^s mm 
sttff a>ichi.nBing ^afm fuzz«s with 
one another 





No BuHflozftrs 

actual people but ofi one 
' wet fnanTi) 
be^tS^^f^ngewrse^to 

^W^Hir.. cttepter helped 

yw^-tong peer pressure pfoecf 
Among the chapter sSvSes 

^ ^^^'^ t>««oans. and 
ufarpressure^andfhebartSon 



Q 
0 

D 



•^P^OOtem thieve ann 



shaC That 
women '° 'ofs of feen 




Perl off 
Date 

FRIEMDSHIP POLL 



Directions: Do you nake and keep friends easily? Ask yourself each 
question and then check the appropriate col wan to the right. 



1. Are vDu usually cheerful? 


Yes 


Ho 










2. Are vou a oood listener? 








3. Do you always plav fair? 








4, Do you enter into fund and gones at parties 
or at sch(K)l activities? 








5. Are vou friendiv to others? 








6« Do you conpllaent others ivhen there is a 
reason for dolno so? 








7. Are vou Interested In oeoole? 








8« Are you tolerant and understandino of 
Others' faults? 








9. Do you feel affection toward your friends 

instead of suoerioritv or envv? _ 








10. Are you able to put yourself into another 
person's shoes and feel their successes and 
failures? 








U. Do you offer help in tines of difficulty and 
svapathv and understanding! *rtien needed? 








12. Do vou alwavs keen confidences? 








}}. Do yoq trv to orevent outbursts of anaer? 








14. Do vou always follow throuah on vour oromises? 








15. Do you think of considerate things to do for 
vour friends? 




1 
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WHAT KIND OF A FRIEND ARE YOU? 



Having a good self -concept helps you forai friendships. List below soise of 
the good qualities that you have to offer in a friendship. 



1. 

2. 
3. 
4. 
5. 



Knowing how to get along with others is in^rtant in making and keeping 
friends. List below some ways you show your friends that you care about 
thesi. 



I. 
2. 
3. 
4. 
5. 



Most people have a lot in coaraon with their friends. Think of a friend and 
list below sose of the interests, hobbies, values, that you and your friend 
share. 



1. 
2. 
3. 
4. 
5. 



You know a person who has confided in you that they feel friendless. Write 
what you would say or do in response. 
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LESSON ISSUE: HQW DO t Hfm^ CMAKOe? 
TOPIC {SOiyCTH»iG TO THINK ABOUT): aXB^ 

SUQQESTED OBtlECTIVE: Mmttfy p«r«on«l ttuMt •yiiipt«int antf nwii«||» {Mrtenatty 
•trvMfui sHuattPiit mnd •vent*. 



lEADERSHtP SKILLS: Ptaimtr^ procass 
pnAiem scrfving and dedston making, Coqpera^ 
teaming for interpersonal reiationships and 
communicatjon. 



EVALUATiON TECHNIQUES: Planning sheet. 
Sharing wfth cooperative group, Stre^ check 
sheets. 



SOMETHING TO THINK WITH: 
(Resources) 



SOME WAYS TO USE THINKING 

(ProcesS'Activittes) 




•Way* to Co}»* with Street 

-Streeeful Sttuattone 

-Strett Profile and Life Event* Scale 

-Streee Swwy and My Pereonei Street 

Symptofflt 

-The Planning Prooese - Stress 

-Video . DEALING WITH STRESS - On the Level Series 



-Each IndMduai fill out Street Profile and figure Life 
Change Unit Values. 

-Define stressful feelings, stress/stressful situations, 
araf cof^ig. 

-Brainstorm ^ings students have when under stress. 

-In a co-operative group, fist stressful situations using 

worksheet Share ideas with another co-(^ 

-ViewAiiacuss video DEALING WITH STRESS from "On the 

Levef public television series. 

-Discuss ways to c&po with stress. 

-In co-op groups or as a class discuss: 

"Why do different peqf)fe cope with their stressful 

feelings in different ways?" 

"If you have a coping behavior you dont like, what are 

some of your choices?" 

"If a friend tuts a ccplr^ behavior you dont like, what can 
you do?" 

"How can you better use your positive behaviors?" 
"When is it okay to feet bad? sad? frustrated? lonely?" 
"What might happen if you ignored your feelings?" 
"How are the standards different for boys vs. girls, 
adults vs. kids, in regard to who is allowed to feel t»d?" 
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'Htm are dn^ tsad in eop^ vtm mti^^ (eettf^sr 
"Wtf do wrnns paapto uaa dnigs U» axj^ng mdm than 
other b^Bviors?" 

•NtdivMuiys fin out StrMS Sawy and My Peraonat 
Straas Sympioma. 

-Indivklually ffif out, Tha Planning Procaaa-Strasa. 
-^aia wHh othw mair^^ of the co-cp ami act. • 
Aftw a week. M out eviduatlim and discuss vvith co-op 
i^gain. 


FURTHER ACnOr^ ^ TAKE: 
(Ex^oretod (earnings. POWB) OF ONE. 
honewofk, community servfca) 


-Do a POWER OF ONE pf^pd retated to stress. 

'Hwm ^wtenis mafce a plan with their family for (»}ping 

with sfifess in their family. 

oeate a i^iaptor^piB^ for a ^ass eof^ tKKMat focusing 
on lArays to cope wWi that wtotHm. TMs may te 
om^aieted durinQ cti^ or may be a homework aa^nment 
(tea<^)er^ discretion}, ideas couM irwHKle bitarvf^r^ 
different pe<^, library re^arch* art materials, etc. 
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STRESS FMFILE 



Behaviors 

Place your answer to each of the following questions in the space provided 
before each nusiber. Answer with: 

(a) Alisost always true 

lb) Often true 

(CI Seldogt true 

(d) Alfflost never true 

I. I hate to wait in lines. 

2. I often find ayself "racing* against the clock to save time. 

3. I become upset if I think soiirething is taking too long. 

4, When under pressure I tend to lose ny temper. 

5. Hy friends tell oe I tend to get irritated easily. 

6, I seldom like to do anything unless I can make it competitive. 

7. When sowething needs to be done, I an the first to begin even 

though the details tnay still need to be worked out. 
8. When I make a ai stake it is usually because I've rushed into 

sosething without giving it enough thought and planning. 
9. Whenever possible, I try to do two things at once, like eating 

while working or planning while driving or bathing. 
10. 1 find ayself feeling guilty when I m not actively working on 

something. 

Scoring: a = 4;b = 3;c«2;d»l 
Total Type A Behavior score. 

A total score of 26 or above indicates you tend toward this lifestyle. 
Studies show that such traits »ay put you at risk of heart attacks and 
other stress-related disorders. THESE BEHAVIORS, HOWEVER, CAN BE 
UNIEARNEOI 



simss-siuomT mexm 



Self -Concept 



Choose the alternative that best suamarlzes how you generally behave and 
place your answer in the space provided. Answer with: 

(a) Alsiost always trtje 

(b) Often true 

(c) Seldom true 

(d) Almost never true 

1. When I face a difficult task, I try my best and will usually 

succeed. 

2. 1 am at ease when around oeB^ers of the opposite sex. 

*" 3. I feel that I have a lot going for me. 

*^ 4. I have a very high degree of confidence in my own abilities. 

' 5. I prefer to be in control of my own life as opposed to having 

soi^one else make decisions for me. 

6. I am comfortable and at ease around my superiors. 

I 7. I am often overly self-conscious or shy when aiiKMig strangers. 

8. Whenever something goes wrong, I tend to blame myself. 

9. When I don't succeed, I tend to let it depress me more then I 

should. 

10. I often feel that I am beyond helping. 



Scoring: Questions 1 through 6: 1 = 1; b = 2; c = 3; d = 4 
Questions 7 through 10: a = 4; b = 3; c = 2; d = 1 

Total Self -Concept Score 

If you scored 10 to 19 points, you tend to have a strong self-concept. 
Over 26 points indicates you may need a boost up on the scale. A wide 
range of studies indicate that feelings of helplessness and hopelessness 
increase the severity of stress. 
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KANXLIES mut STRESS 



LIFE EVENT SCAU 



With the pace of life today, one thing that touches all of us Is change. 
We move frequently; ^ change jobs; *«e hurry all day long. Families send 
children oft to college; »ove, taxes are raised, we lose old friends and 
isake new ones. 

All these events— good and had— exact a penalty in the fori of stress. 
Depending on hoM auch stress you encounter, developed by psychologists to 
help predict (and perhaps prevent) physical problems that can result froai 
too «uch change— and stress in your life. 

Think of what has happened to you in the past year as you read through the 
test. Jot down the point values for these events in the coltffltn at the 
right, then add up your score. If your total for the year is under 150. 
you probably won't have any adverse reaction, k score of 1K)-199 indicates 
a "iBild" problen, with a 37 percent chance youMl feel the impact of stress 
with physical sya^toBs. From 2m to 299. you qualify as having a 
"ffloderate" proble© with 51 percent change of experiencing a change in your 
health. A score of over 300 could really threaten your well-being. Repeat 
the procedure for events that are likely to happen in the next 12 Bonths. 



Sl«lS<i-SIUWHf HAKOOUf 
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LIFE CHAISE UNIT VALUES 



Junior High School Age Group 



Ra nk 



1, 1 fg Evgnt 



Life Change My Stress 



1 Utnmd pregnancy of child 

2 Death of a parent 

3 Divorce of parents 

4 Acquiring a visible deformity 

5 Marital separation of parents 

6 Jail sentence of parent for one year or inore 
f Fathering an unwed pregnancy 

S Death of a brother or sister 

9 Having a visible congenital deformity 

10 Discovery of being an adopted child 

11 Beconing involved with drugs or alcohol 

12 Change in child's acceptance by peers 

13 Death of a close friend 

14 Marriage of parent to stepparent 

15 Failure of a grad in school 

16 Preonancy in unwed teenage sister 

17 Serious illness requiring hospitalization of child 

18 Beginning to date 

19 Suspension fron school 

20 Serious illness requiring hospitalization of parent 

21 Move to a new school district 

c2 Jail sentence of parent for 30 days or less 

23 Birth of a brother or sister 

24 Not naking an extracurricular activity he/she wanted 

25 Loss of job by parent 

26 Increase in nuidi>er of arguments between parents 

27 Brealcing up with a boyfriend or girlfriend 

28 Increase in nuisber of arguments with parents 

29 Beginning junior high school 

39 Outstanding personal achievement 

31 Serious illness requiring, hospitalization of brother 
brother or sister 

32 Change in father's occupation requiring increased 
absence from home 

33 Change in parents* financial status 

34 ^ther beginning to work 

35 Death of a grandparent 

36 Addition of thiro adult to family (i.e., grandparent, etc.) 

37 Brother or sister leaving home 

38 Decrease in number of argt^nts between parents 

39 Decrease in number of argus^nts with parents 

40 Becoming a full fledged member of a church 

My Total Stress Units 



95 
94 
84 
83 
77 
76 
76 
71 
70 
70 
70 
68 
65 
63 
62 
60 
59 
55 
54 
54 
52 
50 
50 
49 
48 
48 
47 
46 
45 
45 

44 

42 
40 
36 
36 
34 
33 
29 
29 
28 



Talceh from The Significance of Live Events As Etiologic Factors in the Diseases of 
Children, Coddington, R. Dean, Journal of Psychosomatic Research. Vol. 16, pp. 7 to 
18 p Pergamon Press, 1972. 
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SfmS SAVVY 



Alfflost AlfBOSt 
Circle the nunber that applies to you Always Sowetiraes Hever 

Exercise/Fitness 

1. I maintain a desire weight, 

avoiding over- and underweight 3 10 

2. I do vigorous exercise for 15-30 «inutes 
at lest three ti«es a week (like 

running, swliniiing, brisk walking) 3 10 

3. I do exercises that enhance niy sniscle 
tone for 15-30 aiinutes at least 
three tiwes a *®ek (aerobics, 

Jazzercise, calisthenics) 3 10 

4. I use part of ay leisure tine 
participating in Individual, family, 
or tea» activities that increase ay 
level of fitness (such as bowling, 

golf, baseball, tennis, bicycling) 3 10 

Total Fitness Score 



A score of 6 or better indicates a likely benefit fro» exercise. Do you also 
pay attention to nutrition? A sound nutritional strategy is part of any battle 
plan against stress. A score of 6 or better on the following test Is an 
Indication of sensible eating habits. 

1. I eat a variety of foods each day, such 
as fruits and vegetables, whole grain 
breads and cereals, lean aieats, dairy 
products, dry peas and beans, and 

nuts and seeds 4 10 

2. I limit the amount of fat I eat 
(including the fat on the meats, 

eggs, butter, cream, shortenings) 2 10 

3. I limit the amount of salt I eat by 
cooking with only small amounts, not 
adding salt at the table and avoiding 

salty snacks (chips, pretzels, etc.) 2 10 

4. I avoid eating too much sugar (especially 
frequent snacks of sticky candy or 

soft drinks) 2 10 
Total Nutrition Score 



from WEA Workshop on Wellness, done by Judy Youngquist 

SfRFSS-STUOeiiT HWflXKIT 
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NY KRStmAi STRESS SYNFTORS 



When I feel under a lot of stress and pressure, which of the following responses do I 
notice? Place a check " " before those Hem which apply and occur frequently or 
regularly. Place an 'X" before those that occur only occasionally. 

Crying 

Depression 

Increased smoking 

Restlessness, fidgeting 

Feellna exhausted/fatigued Headaches 

Orug/alcohol nlsuse 

Dizziness 

Face feels hot, flushed 

Dry nouth/throat Loss of apfmtlte 

Grind teeth Neck/shoulders tighten up/ache 



Heart beats faster 
Hands and/or feet feel 
cold or sweaty 



Stoniach upset/nausea 
Cramps 

Increase urination/defecation 
Diarrhea 

Legs get shaky or tighten up 

Tapping fingers/feet 

Withdrawal fros people 

Aggression 

BoredfM 

Can't concentrate 

Sleep or go to bed to escape 

Inability to sleep 

From WEA Workshop on WellnesSt done 
by Judy Youngquist 



Mail biting 

Back tightens up/aches 
Heartburn 



smss-STUKST mmj 
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SmSSniL SITUATIONS 



stressful situations that make m "sad" 

1. 

2. 

3. 

Stressful situations that wake ne "angry I" 

1. 

2. 

3. 

Stressful situations that tsake se feel left out and lonely 

1. 

2. . 

3. 

Other stressful situations that mke m feel 

1. 

2. 

3. 
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ms TO coFE ytm stress 

(and Avoid Distress) 

Seek v^ork or tasks that 

a. you are capable of doing 

b. you really enjoy 

c. other people appreciate 

Work off through physical activity 

a. aerobic exercise such as walking, running, tennis, 
Talk out your worries with soffleone you like and trust 
Learn to accept what you can't change 
Avoid self-aedication (including aspirin and alcohol) 
Get enough sleep and rest 
Balance work and recreation 
Do something for others 
Take one thing at a time 
Give in once in a while 

Get involved— don't sit alone and get sore frustrated 
Do anything creative that you really enjoy 
Imagine doing something that you love to do 



SlWSS-SftjWflt HMOXnil 
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THE 

PLAMIIIK 

PMtCESS - STRESS 



DEFINE CONCERN 

Define the stress situation; develop alternative solutions; 
consider advantages and disadvantages of each. 



SET A 60At 

Turn the problea into a goal. 



MAKE A PLAN 

List the steps for reaching your goal. 



ACT 

Carry out your plans! 



EVALUATE 

After a while consider - has the stressful feeling disappeared? If 
the pressure continues, consider another alternative. 

V307QB10 
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LESSON issuEi HOW CAN i gET AWP mm mmi 

tofk: (soiisttiing to TiiifK about): pos^BLg 

SUOQESTED OBJECTIVE: MmtHy poMlbi* part-tlaw «ml •ummttf Jobs. 



L£A0B^S>8Kai.$: P^f^ pneoss for 
problom boM^ and dadswn makfaig. Cooperative 
taaming fof imeiperaonal relationships and 
communksatiort 



EVALUATION TECHNIQUES: mm dMetttttt 




SOMETHINO TO THINK WITH: 
(Itesourcas) 


Quest ^ator, questtons for speaker, dassified ads, 
tB^rfim» dire^ofies. 
SklUs CHeefcUst 


SOME WAYS TO USE TNINKm 

(Process-ActtvUies) 


-Brainstorm jobs you can capabty and iegall/ do. Write 

questions deating wrtttt youth m^yment*4egai pay, 

GiK^ons, shttto tiBifring etc. 

-Research emd prssmt to student state laws pertaining 

to youHi efi^;rioym«it and/«' ham a gu^ apeaftar from 

Emi^oyment Security office or other toeal resource. Use 

student questior^ for speaiu»rs, 

•Refer u> te^iM<mn Job ttst and in small ^o^ia ftirther 

research jobs itvough new^Mtper ctassifted and 

phone calls to local bushtesaes. Have ^oups report on 

their fimiings. 

•Complete SkUt* Ctmekltot 


FURIHER ACTIONS TO TAKE: 
{Exionded framings. POWER OF ONE. 
homework, community serv^) 


Use MdUt CheeMf at to produce a resume. Apfiriy hr a 
job. Parfioipate In STAR Events • "Job inteiview'. 
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SKILLS CHECKLIST 

Leadership skills are vital for getting ahead on the job. Your past 
experiences in jobs, volunteer positions, organizations and school have 
helped you develop some skills. 

As you explore and prepare for a career, you need to round out those skills 
with others. 

On the list below, put a by the skills you feel are your strengths. 
Place an "o" by those needing iimroveraent. Then brainstora ideas for 
building your leadership skills on the job. 

Interpersonal Skills 

getting along with many kinds of people 

assert! veness (not aggressiveness) 

negotiation/courprowise 

helping others resolve conflicts 

confidence 

accepting ay own and others* faults 

caring 

politeness 

respecting others* work, privacy, values 

honesty 

sharing aiy life, thoughts, feelings 

tactfulness 



Managerial Skills 

goal setting/choosing priorities 

good tiioe wanagec^nt 

praising >^en appropriate 

offering constructive criticism and suggestions 

identifying and building on others* strengths 

self-discipline 

reliability 

inspiring teaawork 

flexibility 

assuffiing responsibility 

accepting criticism with a positive attitude 

balancing personal, school and work life 

CwiHDunication Skills 

expressing ideas one-on-one 

speaking to small groups 

speaking to large groups 

filling out fonns correctly 

' writing effective business letters 

writing clear coBiplete reports 

good listening habits 

providing feedback 

^ learning about needs and interests of audience 

making business phone calls 

POSSIBLE JOBS-STUDENT HANDOUT , ^, TEEN TXMES—Nov/Dec 87 
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Entrepreneurial Skills 

self-confidence 

energy and determination 

resourcefulness 

leadership 

knowledge of business 

flexibility 

foresight 

initiative 

need to achieve 

creativity 

positive attitude 

profit orientation 

Skills that need the most iH^rovement: 



What I can do to in^rove these skills: 



What is a specific job that is currently available and for which you are 
qualified? 

Name of job: 

Efliployer: 

Pay: 

location: ________ 

Explain how you will use your leadership skills on this job: 
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LEMON raSUE: HOW CAW i QET AMD apam ilQtffiY» 
TO^ (SOMETHiNQ TO TMNK ATOUT): CHOOatlQ AMD nt 



aHACKKXMIS 



SUOOESTEO OBJECTIVE: Apply groeary shoppli^ priiiel|»teft to the purohaso of 

ntltrt»tlt fl«ftM tRMBltS. 



LEAOERSHff> SKILLS: f^umfng process fior 
prdt^m striving and ffatision makft^, Critfcat 
tfiifdt^, and Coopers^ taamtng. 



EVALUATION TH»««iQl£S: Snack food analysis. 
Sna^ food shfulng. 



SC^I^THtNQ TO THINK WITH: 
(Rosoufcos) 


GROCERY STORE ^nstrip by Lsambtg Seed, Inc. Other 
rBstmn^s you use on ^h/xppms princ^^s. Snack food 
packas^ and food ctmtposJtioi charts, Tran^»rency- 
Plannlng Process for Snack Food Sharing 


SOI\i£ WAYS TO USE THINKING 
(Process- ActivHies} 


•Show onoCERY STOf^ ^nstrips and use the 
Supermaiket "Survival Test" or review and discuss basic 
shopping techniques from other resource. 
-Ass^n each «H)p group to mod tf» iabeis from four 
Bfmk foods (Be sura to indutto any iab^ from foods in 
vending -nachine at school.) and con^jiela the Snack Food 
Anaiysis sheet. 

-Each co->>p gmip fvactice ieadsrship skiiis by using tiie 
{banning (»xx»ss to plan and bring nutrient dense snacks 
to cfass to eat Use transparency with directions. 


FUFTTHER ACnONS TO TAKE: 
(Exfsndadteamin88.POWER OFOi^. 
homework, community servtoe) 


Use same process for Mnging lunches. Compieto a 'A 
Better You*. POWER OF ONE module. 
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PLANNING PROCESS 
FOR SNACK FOOD SHARING 



1. Identify concerns - share your knowledge of label 
reading to identify nutrient dense snack foods that you 
could bring to school (FOR REAL) for snacking. You must 
store these in your locker and cannot use class equipment 
to prepare or eat the food. 

2. Guide decisions by choosing one snack for each day 
next week. Each person can bring food for the whole group 
or just for themselves. 

3. Organize Efforts - Involve ail members. 

4. Bring snacks! Enjoy! 

5. Be sure to get credit by showing what you brought to 
the teacher. 



SNACK FCXJDS - TRANSPARENCY 
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SNACK FOOD ANALYSIS 



Directions: Some snack food labels show the nuisber of calories in the 
snack foods and the percentage of ROA (RecofflBrended Daily Allowance) that 
the snack foods provide. Use the Nutrient Density Forwiia to find out how 
high in nutrients a food is in relationship to its calorie content. 

Find a variety of foods to analyze, such as candy, cookies, fruit, 
vegetables, and chips. The Nutrient Density Formula is as follows: Add up 
all the percents of RDAs for a snack food. Divide by the nu^er of 
calories. Then multiply by 100 to get the Nutrient Density Score for that 
food. 

If yotir package does not list the ROA, see the back of this page for 
directions or consult food cwnposition charts. 
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SNACK FOOD ANALYSIS (continued) 

A general guide to help you decide »*hether or not a food is nutritious is 
to read the ingredient list. 

If any type of sugar, oil/fat , or salt is listed in the first three 
ingredients the food probably does not have enough nutrients. It would 
belong in the "others" group. 

List the first three ingredients listed on the food package. Which food 
group would it belong in? If your foods belong in the "others" group list 
a different snack that belongs in one of the nutrient dense groups. 



ERIC 
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LESSON ISSUE: HOW CAM t ttiPBOVE MY HEALTHS 
rom (SOMETHING TO THINK ABOUT): NUTBrnQM 



ass 



8UQ0E8TED OBJECTIVE: Leeat* ami prMsnt fvetuai and raUabte nutrition 
Information. 



LEAI^RSHIP 8Kfl.lS: Criticai fliinkins. Cma^ 
thinking. 



EVALUATION TECHNXXJES: STAR Ewrtb 
'Ithistratad Tayt' rating sheaL. 



SOMETHING TO THINK WITH: 
(Ro$ouro<^) 


-Judging Nutrition Information ctwckfisi 
'Nutrt^ wtictas for 99^ gro^o 
***MlttatnitMi TallT directions ar^l raling aimt 


SOME WAYS TO USE TWNKtf^ 
(Procass-Acttvitfos) 


In ea(^ eo-txp gia^xp iuiva sttKtonte diaek raliaUlity of two 
diffarant nutri^n «rt{<^. CcHii|>Bfa rhB mauim fn ctass. 
Apply this technique to student found information and 
compiete an Itlus&ated Taflt". Mom ciass time <x gfv© 
as homewofit as needed. Topic is individual choice or as a 
team of imto. 


FURTHER ACTIONS TO TAKE: 
(ExtafKted learnings, POWER OF ONE, 
homoworfc, community service) 


Use rating sheet to evaluate (if goir^ on to R4A/HER0 
Star Event competition, only one person may present). 
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ACSN SURVEY: m POPUUR NAfiAZINES RATE ON NUTRniON 

ACSH Rates Nutrition Coverage in 19 Major Magazines 



Magazine 

GENERALLY Nutrition Art. Revw'd Percent 

RELIABLE; Circulation Accurate Inaccurate Total AcCMT^t? 



50 Plus 


180.000 


14 


0 


14 


100 


Parents 


U500.000 


30 


1 


31 


97 


Redbook 


4,200,000 


26 


1 


29 


97 


Reader'* Digest 


18,000,000 


20 


1 


21 


95 


Good Hskeeping 


5,400,000 


37 


3 


40 


93 



INCONSISTENT: 



Glamour 


1,800,000 


41 


10 


51 


80 


Vogue 


1,100,000 


19 


5 


24 


79 


Woman's Day 


7,500,000 


35 


12 


47 


74 


Ms. 


490,000 


8 


3 


11 


73 


Seventeen 


1,500,000 


15 


6 


21 


71 


Family Circle 


7,400,000 


24 


17 


41 


59 


McCall's 


6.300,000 


17 


13 


30 


57 


Ladies H«De Jnl. 


5,400,000 


14 


14 


28 


SO 



UNRELIABLE: 



MaderooiseUe 


920,000 


17 


20 


37 


46 


Essence 


600,000 


10 


17 


27 


37 


Cosmopolitan 


2,800,000 


14 


24 


38 


37 


Harper's Bazaar 


630,000 


12 


29 


41 


29 


Organic Gardening 1,300,000 


2 


6 


8 


25 


Prevention 


2,000,000 


3 


28 


31 


10 
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ILLUSTRATED TALK 
Classroom Assigmsent 

An illustrated talk is a speech presentation using props such as charts, 
posters, pictures, real objects, or B»d1aU They are not factual lectures 
or "how-to" demonstrations. They should present all sides of an issue. 
The intent is to present views oa^n issue in hooe economics and now 
FHA/HERO classrooBi awobers might address through planning and action. 

Criteria for Evaluation 
Presenters will he evaluated ons 

knowledge of the subject matter and issues presented 

the visual aids used in the presentation 

the effectiveness of the presentation 

an evaluation packet prepared for the teacher 

A sample score sheet is attached. 

Guidelines 

1. The illustrated talk should be 5-10 minutes long using visual aids. It 
must address issues of concem to the .J^^'^^^i^IS cSiVSSX 
social or economic concerns and ones that can be addressed Dy fha/hucu 

classrofflu members. 

2. It must be chosen from one of the issues related to the Horn and Family 
Life Education class. 

3. The presentation should discuss the issue, state how the issue related 
to individual, family life, or the cowminity and give suggestions for 
how and why FHA/HERO members could address the issue through class 
activities. 

4. Notes »iay be used durino the presentation and appropriate attire for a 
public presentation should be worn, 

5. The information packet will include: a cover sheet with the presenters 
name and topic, a typed outline of the presentation, and references 
used. A minimum of five (publications/books) is acceptable. 

6. The presentation and the information packet must be the work of the 
student. 

;. The teacher will ask questions to: 
clarify any points; and 
determine knowledge of subject matter. 
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Presented at a FHA-HERO State Peer Education Training Workshpp in Illinois 

The human body grows, is oaintained, and functions through the nutrients 
v^ich are in the foods we eat. Many guidelines, books, and paaphlets as 
well as health food stores, heath spas, and nutrition-related prograss are 
constantly being advertised. Jftich nutrition inforaation is available to 
us, but not all of it is the appropriate nutrition infomation. Nutrition 
quackery and food fads are a boosing business. Unfortunately, nany people 
are wasting noney and ti«e, and possibly doing harm to theaselves through 
useless gioraicks, fads, and mis infomation. 

Many people are confused by all of the nutrition inforaation they are 
flooded with. It is difficult for anyone who has not had training or 
education in nutrition to judge the reliability and validity of nutrition 
infonsation. In judging nutrition-related information READ, VIEW, or 
LISTEN to your source and CHECK THE PHRASES which describe it. The 
following guidelines will help you in deciding whether the infortation is 
reliable. 

BEWARE IF THE AUTHOR, ARTICLE, BOOK, FILM. PROGRAM, OR ADVERTISEMENT.... 

appeals to eaiotions through fear, is vague, general. 

criticizes federal regulatory agencies. 

recoflroends self -diagnosis. 

claims that a food, brand-naB« product, specific nutrient, or 

diet will cure such conditions as cancer, diabetes, arthritis, 
fatigue, allerqy, etc. Lists synptoas (soBie of which are comwon 
to all people) which are said to be cured by a particular food, 
product, diet, etc. Promotes or sells products or diet as a 
"cure-all." 

uses testimonials and "hear-say" evidence to back claims, uses 

claims like "doctors say..." Claims are contrary to scientific 
research and lack carefully controlled studies to provide new 
evidence. 

recommends elimination of a food group or a type of nutrient (as 

carbohydrate) fr«n the diet for the purpose of weight reduction 
or as a cure. 

recommends doses of vitamins/minerals greater than the 

Recowarended Dietary Allowances (RDAs). 

.. .continued 
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^mm NUTRITION INFOi^TION (Cont.) 



win use a logical » unes»tiona1 approach. 

will use federal agency, university » and related studies to make 
a point. 

will recownend seeing a doctor rather than self -diagnosis. 

wakes no "cure-all" or "Biracle" claims for a food, brand-name 
product, specific nutrient, or diet for diseases or conditions 
not proven medically to have easy cures. 

supported by research studies which are available to the public 
in libraries, especially studies reported in professional 
journals. 

will reciawend a well-balanced diet (including all four food 
groups) but in reduced amounts, in addition to exercise, for 
purposes of weight reduction. 

will recommend only vitamin doses in line with Recommended Daily 
Allowances (RDAs) except for certain conditions (such as 
pregnancy, serious illness, or under a doctor's supervision. 
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iiiustrated Urik Bating Sheet 



Category: O Junior □ Sef»or Title of talk. 



City/State 



Ir^nKtom: Write in me aii^w^wate ratify under me "Scwe" cdumn. Where tnfwnoion or evKtenw « misano assgr* 
a "0". Total the poinis. Mato comments to help partiapants know vrtwe they wefl or neec^ tmprovenwm. 







Veiy 




Pan 

mat 






Cofninants 


or oc^paMsnai pr^wabon 


in 


a 

D 


e 
o 


A 
"I 




— 1 






20 


16 


12 


a 


4 








10 


e 


6 


4 


2 






2 Visual Aids 

Viatitbty to mtOt&nat 


5 


4 


3 


2 


1 








5 


4 


3 


2 


1 







CorTH3^9mar^n^suttat)le 


5 


4 


3 


2 


1 








10 


8 


6 


4 


2 








10 


8 


6 


4 


2 i 




Gestures/mannensms 


5 


4 


1 3 


2 


1 ' 


Gr^nmaf/pronunoation 


10 


8 


! 

6 


, 

! 4 


U-^ 


Sumrnary | 5 


1 4 

1 ' 


3 i 2 





4 tnlomiation PaciuM 

Information content compteia 


i 

5 

i ■ ■ 


4 


i 

3 j 2 


1 

1 i i 



Circle rating achteved 



3 St^ 



90-100 points 
70^ points 



Evatuatofs Please Mimal after rating event 



VenticatH^ o! total score (f^ease ^nitiaf) 

Rron^ cor^tam 

Leao consimant 

Final venftcation 
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LESSON ISSUE: HOW CAM t WilOVE MY MgALTM^ 
TOPIC (SOlU^THtNG TO THINK ABOim ! BOCMI CHOiCEa 
SUOQESTB) OBJECTIVE; tlw tfto^ qiiM«llii«a to hnpravtf h««tth 



lEAOEBSHiP SKiaS: CrKical tNnldno. €t«ative 
thbtidng, ami the piannkts proo^ for {Mofalein 
soMng and ds^on nmking. 



EVALUATION TEC»#HQUES: Student response to 
tfm^6om and et^^^hms far cchop grovp 
Improvamenl. 



SOIiETHING TO THINK WITH: 
(RMources) 



-NirmmON fSm^ from Career Aids; YOU booklets 
from Dairy Gouncfl; FOCH>..YOUR CHOK^ from Daliy 
CouncH; FOOD CUES pamfrftiet from Roman Meal; THE 
SUQER Rm ivaBs^ from many ESI^; any diet ana^sis 
computer program (U. WHAT DID YOU EAT YESTERDAY 
from teaming Seed. SALT AND YOU from MECC;) FHA 
STUDBIT BODY GUIDE; arvl video • OAi«^e«%)S D£TM3 
from Hunnn Relations Media. 

Do You Know Your Grain*?, Dietary Quklellnes, 
Ar» Burgers ted For You?, IM Calorie Portion 
Activity, 8aH The Vliloln. 



SOi^ WAYS TO USE TIQNKINO 
(Fiocese- Activities) 



-Give an overview of the dietary guidelines. Use the 
NUTRITION fiinwtrip if avaHabie. Activity • Aro 
Bui^w* Bad For You? 

•Iifenti^ Concerns: Do irafivhiuai diet ani^y^ u^ng 
Gompuiar pro^Bm or nutrient <»>n^}o^tion RsIb. Do one 
m mtm adi^tim on eacli of tiie se^ dtotary gukleiines. 

1. Eat a vartety of foods - 

- Students maite ccMk^es of tfte four fMd groups; 

• Ass^ ^ch wxp a different nuta^nt Iteve thmn 
fMearch iheir nutrient usir^ texttKMits and pami^ets. - 
Do a siTort oral r^wt to cis^ folOr^ about functit^ and 
source of tft^r nufrtents u^i^ a vi»mi aid, such as 
filmstrip transparartcies, or posters. 

2. Maintain kteal weight - Use "YOU" booitiete with study 
gui(te anc^ use R«rem M«^ FOO? (XJES pamii^iet If 
avaSabte. use video: DANi^ROUS DtETINQ 

3. Avoid too mt^h fat. saturated fat, and cliol«stsroi - 
Use a »»i^fte(»ft of fat fo>^ls in dips made «4th rar^ 
dressing mix and each of the following different yogurts, 
sour cream, low fal a»ur cm^m, mayonna^, low fat 
mayonna^, etc. - serve with raw vege^es; 

• iW Calorie Portion Activity ; • Oat different fatty 
(afHl non-fEOfy) f<Md out on Wick at^rtient fMper pe 
<^>nstructton papmr) and observe over a period of 24 
hours how much fat is on |»per. 
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4. Eai food ¥^ »f9qui0ft sfmeh and ffib^ - 

- Woikshflet • Do Y«i Know Your Qnifno; 

> WiK^ Qmki Lab*. 

• SrarVBran Muffin lab and tfe tack to (at and 
ehoiestare}; 

- Raw vagoUibto taatif^ lab and havo atuctonta make a 
ffijtrimi eompea^on card for each v^td^ 

5. AvcM too mith sugar • THE ^K3AR FUm: 

- Braakfasl Codtia Lab - reduca sugar. 
8. Avoid too much socfium - 

-Salt tbo ViHain Activity: 
. Compos program - SALT AND YOU from MECC. 
7. if y«Hi OMt akof^ do so in imNtoratfon - 

> Do an activity appr qwi a to for yow cmnmunity, but 
stress flat m aicolvii Is a safe tovei for teerw. 

•Set a Gold 

•Haw indivkhiai (^Ktent set a goei for in^»ovtr^ 
their health based onwmw more of the dietary 



-Fonm a fHan 

-Ea^ stm^t wnita out ^ who, virt»t. when, ¥^>efe> and 
how tor tfwir individuai goal. Share goal with their coop 
and revise if needed 



FURTHER ACnOr^ TO TAKE: 
(ExtenttodisBmings. POWER OFOr^, 
rtomewortt. oimmuni^ servla») 



Bax^ student follow theb> f^an for 1-3 weeks. 
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100 CALORIE fmm ACTXVXn 



Have instructions on the board or overhead for students to number a blank 
sheet of paper (as oany nuiii>ers as you have food portions). When students 
are ready, tell the» that you realize that they probably don't know a lot 
about the energy value of various foods» but you would like them to guess 
how Banv Calories are in each of the foods placed around the rooro. THEY 
AWE TO BE SORE TO PUT THEIR ANSWERS BY THfe Nl»«ER ON THEIR PAPER THAT 
CORRESPONDS TO THE NWfflER ON THE FOOD SAMPLE. Give the students about 5-7 
minutes of iBoving around, looking at the samples, and writing down their 
"guesstimates" WITWJOT TALKING TO EACH OTHER. 

When students are seated. ■Check'* their work by holding up the foods in 
order and asking each student in turn to read off the number that they 
wrote down. (One student - one food: not each student reading off the 
number for each of the foods. Clear???) 

Tell the students that you will only respond if the answer is correct. 
Whenever a student guesses "100 Calories," you respond "Good. That s 
exactly right!" After the second or third student has cms up with that 
figure (and you will probably be 3/4 of the way through the class before 
they do), ask if the students are picking up a pattern. When they guess 
that all of the foods are shown in 100 Calorie portions, the game is over. 

Emphasize that no food, in and of itself, is fattening. All foods provide 
energy; some are more concentrated than others. The key to losing, 
gaining, or maintaining weight is in portion size. 



FOOD CHOICES - BACKGROUND 

3-77 



25 to 30 different foods 
in 100 calorie portions 
placed on tables in the 
room. BE SURE TO HmiR 
EACH OF THE SAMPLES. 

100 Calorie Portions of Food 

1. 1 slice white bread, lightly buttered 

2. 1 ounce cheese 

3. 1 cup Wheat ies (dry) (or Rice Krispies, or Special K) 

4. 5 Ritz crackers 

5. 2 tablespoons of jam or jelly 

6. 1 tablespoon margarine or butter 

7. 5 large marshmallows 

8. 3/4 cup lightly buttered popcorn or 2 1/2 cups plain 

9. 3/4 cake doughnut 

10. 1 cup skim milk 

11. 1 nediun banana 

12. 1 head lettuce plus 2 large carrots 

13. 1 snail potato 

14. 2 whole graham crackers 

15. 1 tablespoon peanut butter 

16. 1 medium apple 

17. 2 tablespoons sugar 

18. 3 tablespoons raisins 

19. 10 potato chips (not extra thick or big) 

20. 17 ounces orange juice 

21. 3 tablespoons Quaker 100% natural cereal 

22. 8 ounces regular (not sugar free) pop 

23. 1 tablespoon peanuts 

24. 2 taco shells empty 
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100 Calorie Portions of Food, continued 

25. 1/2 cup spaghetti, noodles* macaroni, or rice 

26. 2 Oreo cookies 

27. 10 Life Savers 

28. 2 cups fresh strawberries 

29. 1 ounce chocolate 

30. 1 tablespoon mayonnaise 

31. 1/3 cup ice creaa 

32. 1/2 cup canned applesauce (sweetened) 

33. 1 ounce baked ham 

34. 2 slices crisp bacon {fat blotted off) 

35. 2/3 Twinkie 

36. 2 slices bologna or salaoi, thin slice 

37. 1/3 cup chocolate pudding 

38. 10 sfflall dried apricot halves 

39. 4 ounces white wine (1/2 cup) 

40. 1 - r square brownie 

41. 2 small chocolate chip cookies 

Out of these there surely must be 25 that could be found in roost any home 
to package up and bring in for the activityl 
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FOOD cwiCES - mmr, h 



SALT SWOCES SANXTY 




I. 
Z. 



3. 



Salt Is not a poison, but too imich can cause health problems. 
It ^>^|r|d|| 



Too stuch salt inc 
IS no way 
pressure. 



pressure: someone 
DiacKS, those who are ove 



a^es the 11 
r sure 

wit" 



teljhood of hi 
If too wicb 



are ^hout twice ^as 11 k$ 
ther or sist 



Tght. 



ter w 



In sose people, 
ute to your hioh^ 




4. 
5. 

6. 



gfi bf<^ pressure, 

>se wno are overweignt. 
nofalS ^to \ 

bjood "pressure? alio ca1?eS5ypenms^on/~fiere"'1s fltt^ Be., learned aboit 

the causes. ana prevention of hypertension. Salt seeos to be a contributing factor, 
but certainly not the only cause. 

Table salt.Uodluis, chlQrIde) ^1s 40% sodiuB. RecoBoended saxifufli per day Is 2000 
miTiigraHJS (Z grras)— this is the Sime as five graws of tabTe salt. 

a n^tttraj^ijt o| 



The word "sodtuw." on 
$oa1uii enters the 
alginate, sodium h 



contain sodiuffi* 
odiun 

s on 




8. 
9. 
10. 



/^unt 

1 slices 

2 oz 

1 tsp 
1 

1° 

6 oz 



?ost salt Qonies into your diet, not frot^the salt shaker, but as a natura 
ogds. and is. part of food processing. The average person would receive p 
salt if no salt shaker were used ana no salt aoded to hoiRe cooking. 

on a food or pedicine label means the food does^ contain 
le, di^t through food additives^^such.as sodium benzpate, 
lydroxide, sodium nitrite, monosodium glutaoate, and others. 

Sqpe food manufacturers, label the , amount of ^sodium In their food .products^on a 
voluntary^ basts. Such Inforfatfon is helpful to those on salt restricted diets and 
others who wish to reduce salt intake. Choose fresh food over processed in order to 
cut down on sodium. 

Consider the rich variety of non-salt seasonlngs^avallable for food— basil, carroway 
seeds, curry powder, din, ginger, lemon Juice, etc. 

Extra salt before heavy exercise can do more harm than good, 
will be replaced after exercise by normal eating; salt tablets 

High Sodium Lunch 

Food Sodium (mg) 

Yg.^p. or wheat) 



The needed body salt 
are not needed. 



Amount 

Fsl^ces 
2 oz 



X 1 1/4* diameter) 
Potato chips 



Food 

"rutt cut 

. ilch bread 
..Ite, 
,jicken 
■roasted] 



Sodliimi (mg) 



ye, or wheat) 
reast 



oz 



mayonnaise 
b^to (3-4 slices, 

&fe?) 



29; 
39 

Si 



5 

lit 



Total 2728 



High Sodium Snacks 

AiiK)unt Food 

8 oz 



JuttermTlk 



Total 



bod 1 urn (mg) 

m 



Low Sodium Snacks 

Amount Food 

c Unsailted popcorn 

rot 

(7 I/ZM 

8 02 



Skim milk 



Total 563 

Sodium (mg) 

TotaU* lif 



Total 7803 



Total* 1699 




** 



Sodium content is calculated without 
dded salt at table or in cooking. 
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FOOD CHOICES - STtfl^lfT HANDOUT 



ARE BURGERS BAD FOR YOU? 



CHOICE A McDonald's Big Mac 
Regular French 
Chocolate Shake 



Mutrltlon Information 

Calories 1.666 
Protein 39 
Carbohydrate 132g 



Fat 

Sodlun 



54g 



Percentage of U.S, Rec<^iwended 
uaiiy Allowances (U.S. 



Protein 
Vltaaln A 
Vitamin C 
Thiamin 



66% 

m 

25* 
421 



Riboflavin 49% 

Niacin 46% 

Calcium 49% 

Iron 30% 



Source : nutritional Analysis of Food 
served at McDonald's Restaurants. 
McDonald's Corp. Oak Brook, It 60521 



CHOICE B McDonald's Regular 
2% Milk 



Nutrition Information 

Calories 375 
Protein 20g 
Carbohydrate 42g 



Fat 
Sodium 



15g 
640^9 



Percentage of U.S. Recommended 
Dally Allowances (U.S. RDA) 



Protein 
Vitamin A 
Vitamin C 
Thiamin 



39% 
12% 
7% 
22% 



Riboflavin 36% 

Niacin 20% 

Calcium 35% 

Iron 13% 



Source : Nutritional Analysis of Food 
served at McDonald's Restaurants. 
McDonald's Corp. Oak Brook, IL 60521 



FAT: U.S. Dietary Goals recom- 
mend that no more than 30% 
of your dally calories 
com from fat. To deter- 
mine % of fat in a meal, 
use this formula: 

^grams of f at x 9 « ^calories 

calories from fat f ^calories 

Tn meal « % of meal's calories 

from fat 



1. Which lunch choice Is highest In calories? 

2. Which lunch choice Is highest In sodium? 

3. Which lunch choice is highest In fat? 

4. Which of the lunches ti«)uld be the healthiest according ato U.S. RDA guidelines? 

Why? 

5. If a person ordered the regular hamberger and milk, >#hat could he/she add to Improve the nutritional value? 



6 



What is your conclusion? Are burgers bad for you? Explain 




DO m ¥m YOtfR mim 

Look at the Jars of grains on the display table. Guess 
the n««e of each grain. Write the nmBbers found on tops 
of jars on the lines on your quiz paper. 



OATS RICE. 

HILLH RYE_ 



BARLEY TRITICALE. 



BUCKWHEAT SOFT WHEAT. 



CORH HARD RED WHEAT. 
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BREAKFAST COOKIES 



1/4 cup and 2 T brown sugar packed 
1/4 cup and 2 T granulated sugar 
1 egg 

1/2 tsp vanilla 

1/2 cup whole wheat flakes 

1/2 cup quick oats 

1 cup flour 

1/4 tsp baking powder 

1/4 tsp soda 

1/2 cup raisins 

1/2 cup shredded coconut (optional) 



1. Preheat oven to 350* 

2. Cream shortening and sugar in a large mixing bowl. 

3. Add eggs and vanilla to sugar nixture and nix. 

4. Add dry ingredients to fora stiff dough. Note: All dry ingredients 
must be worked in before putting on cookie sheet. 

5. Measure 1/4 cup dough for each cookie and place on lightly greased 
cookie sheet* 

6. Flatten 

7. Bake at 350* for 10-12 ainutes. 

8. Remove cookies to cooling rack. 



Makes 10-12 large cooki 
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SALT THE VILLAXII 



OBJECTIVE: The student will bec«»e aware of the danger of too mch sodium 
in the diet and the effects on the body. The student will 
understand the relationship of the overuse of salt to high 
blood pressure. 

TSWB aware of practical suaaestions for maintaining a diet with 
a reasonable balance of sodiifiD. 

TSW8 aware of nutrion labeling and the aasjunt of sodium in 
coiasercially prepared food. 

SET: Each student is given a pacjcage, can, or box of conBercially 

prepared food (soup, tuna, cereal, rice a roni, etc.) as they 
enter the room, 

a. ask students at randow how roich sodiun is in the product 
they have in their hand. Write response on the board. 

b. Ask students how aaich sodim we should have daily. Write 
response on the board. Discuss results. 

c. Write 200-3000 a.g. on board. 

LESSON: View Filwstrip: SALT 

Sodiun in Daily Diets 
Learning Seed Coiapany 
21250 Andover 
Kildeer, Illinois 60047 

Fill in "Salt the Villain- as they view the filustrip 

Handout Salt Shaker Sanity 

Coi^lete "Salt the Villain" using the handout 

ASSIGN: Make a list of 25 items on their shelf at hose or at a friend. 
Write the afflount of sodium in each item. 
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SftLT - THE VILLAIN 



Hhat is the relationship between the aaount of salt a population 
consiffles and the incident of hypertension? 



2. The average Aaerican adult consuaes tiwes wore salt per day than 

the body needs. 

3. A.M.A. hopes to organize and expedite: 
1. 

2. 

4. Name three unlikely ways that sodiws can sneak into foods. 
I. 

2. 
3. 

5. 1 T. of canned peas has as Rwch sodium as lbs. of fresh peas 




because 



6. Food and Drug Administration CoB»issioner, Arthur Hayes' object is to 
convince businesses that they raust: 

7. Designate the fflilligrams of sodiuw in the following foods*. 
1 apple - 

1/8 frozen apple pie - 
3 02. pork - 

3 oz. of ham - 
1 cup milk - 

4 oz. of cottage cheese - 
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DIETARY GUIDELINES FOR AMERICANS 



1. EAT A VARIEY OF RIODS 

2. fMAINTAiN IDEAL WEIGHT 

X AVOID TOO MUCH FAT, SATURATED FAT, AND 
CHOLESTEROL 

4. EAT FOOD WITH ADEQUATE STARCH AND 
FIBER 

5. AVOID TOO MUCH SUGAR 

6. AVOID TOO MUCH SODIUM 

7. IF YOU DRINK ALCOHOL, DO SO IN MODERATION 



FOCX) CHOICES "nWBP/tflENCY 
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LE8»MI ISSUE: t«>W DO I iHJUi PQR MY FimiHE? 

TOPtC (SC»ilETH(NG TO THINK ABOUT): IliTEttACHOII WITH CHtLDREN 



SLKIQESTEO OBJECTIVE: Apply prinelpias of oftiW growth and d«v«lopm«nt In 
lnt»r«ctlon» with otilHlrtn. 



LEADERSHtP SKILLS: Planrdng procoss tor 
prcbkm solving and itec^on makkig. Creativs 
thinking, Cooperattvs teaming for fntsrpersona) 
relationshipe and communication. 



EVALUATION TEO^NKXIES: Handng process 
paper. Cooporative riUfl check list Child 
deveiofmtant activity evaiuation. 



SOMETHING TO THINK WITH: 
(Rosources) 



-High school ohiki deveJ{^>ment prc^ram attxtonts. 
-Lte! of high school iffitivitles on ovmfisad or board 
"Operation Toys". "How Children Laam" arnj "Parenting 
Hoan to Heart" 
-Motivation studies. 

-How To ReaJly Love Your Child, Ross Campbell (Victor 
Books). 

■Baste Principies in Dealing with Young ChiWren.Chapter 
10 and 11. 

-Today's Teen or other ^neral texts. 

-Instruction and evaluation sheets tncii^sd in this guide. 

-Self-Esteem Article. 

-"General" classroom materials, r^rycle items, stuff 
from home. 



SOME WAYS TO USE THINKING 
(Process- Activities) 



-Invite high school students to present their (M^eschool 
class objectives and activities by having |unior/middIe 
high students beemm preschoolers for one class period. 
•On second class day, in oooporaSke groiqas, analyze 
what children team wten doing the preschool activities. 
•Watch filfflstr^ "Parenting Heart to Heart" By 
cooperative groins, identify and give examples of ways 
to show unconditional tove to children. 
-Complete "Get the Facts on Kids" Bask: Principle in 
dealirig with young chiWren. Teacher note: Make up 
question cards for qumtior^ at chapter end. (Today's 
Teen or other general text.) 
-Each cooperative group prepares a child devel<^wnent 
activity to be distributed to area child care centers, 
-Evaluate process using cooperative skill sheet (see 
Cooperative learning- Getting Started). 
-Preschool ieamem and chlWren come to class to interact 
with students and "pic* up their new toy." Observe 
student skills with youngsters. 



FURTHER ACTIONS TO TAKE: 
(Extended learnings, POWER OF ONE. 
homework, community service) 



Pfact«» the planning process further by planning and 
carrying out children's activities away from school. Use 
some planning and evaluation sheets. 
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OF£«ATIOii TOYS 




As you begin to think about purchasing toys for Christmas, keep the 
following In nind. 

Children achiaye productive, fulfilling adulthood through education, but 
formal schooling is only one of three educational "systeas that affect the 
social, intellectual, emotional and physical development of today's 
children* In order of significance, the first is a child's relationship 
with parents and others, the second educational system is the world of 
play, and the third is fonoal schooling. 

To children, play is a very serious business. Playthings, the tools of 
children's play, are as isroortant to the second educational systea as 
textbooks are to school, children use toys to nake soae sense of their 
world: toys help thew understand what is happening to and around thew. 
Toys accomplish this by; 

0 providing opportunities for children to swster and exercise creative 

control over some aspects of their environment, and 
0 introducing children to the cof^)lex technology and opportunities for 

choice they will encounter in adulthood. 

In addition, toys and play inject novelty into a child's life and suggest 
that learning and problea solving can be fun. 




A variety of toy and play experiences is important in a child's 
development. The best playthings have all or some of the following 
characteristics; 



0 They are appropriate to the child's age, interest, and ability level 
(this is a must); 

0 They provide some degree of realism (this realism may be simplified or 
exaggerated but it should be recopizable to the child); 

0 They arc functional: they do suggest sraaething that can be controlled 
or learned by the child; 

0 They can be assembled, disassembled, and put back together again by the 
child. 

0 They can be used as is or in arrangements (such as putting blocks 
together to suggest a car) to provide a variety of play situations. 
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CSEATXyXTY 



Clare Cherry, teacher and author, writes "A child is not bom with a blanli 
Biiri. Each is a unique individual with a distinct personality, but with 
cofflBon and predictable developaental sequences. All children are creative. 
Adults are creative, too. Most creativity becomes stifled by the 
conforaity of society and rigidity of habits. By learning to use our 
innate creative abilities, to think imaginatively and to teach with 
flexibility, we— children and adults— can live tnore fully.* 

Creativity does not always occur at the art table or at the easel. It can 
happen In the block comer with an exciting tall building or in the 
housekeeping comer as the children pretend to be moit and dad. It can 
expand to a story >*1cb unfolds as the child jets the iiaagination of the 
fflOBient develop or to a situation n^ich the reader sees on the cover- 
children using saterials to set up a new and interesting environsient. 
Sonet loes creativity is laessy, sometiaes creativity is tioe consiraing . . . 
but so necessary to our very being. 

Every hunan being has a right to daily experiences in the expressive arts 
particularly as a weans of developing unique hunan potentialities to the 
fullest and providing pleasure from Involveisent in quality human 
experiences. 
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SELF-ESTEEM 
IS Mays to help dilldreii like thenselves 

1. Re>^ard children. Give praise, recoanition* a special Privilege or 
Increased responsibility for a job wen done. Emphasize the good things 
they do, not the bad. 

2. Take their Id^a^- efflotion s. and feelings seriously. Don't belittle the« by 
saying "YouMl grow out of It" or "It's not as bad as you think." 

3. Iteflne limits and rules clearly and enforce thew . Do allow leeway for your 
children within these limits. 

4. Be a good role 8»de1 . Let your children know that you feel good about 
yourself. Also let then see that you too can «ake mistakes and can learn 
froa then. 

5. Teach vour children how t o deal with tlwe and wonev. Help them spend time 
wisely and budget their ironey carefully. 

6. Have reasonable expectatio ns for vour children. Help thea to set reachable 
goals so they can achieve success. 

7. Help vour children develop tolerance toward those with different values, 
backgrounds, and norms. Point out oth«!r people's strengths. 

8. filve your children resDonsibllitv . They will feel useful and valued. 

9. Be available . Give support when children need it. 

10. Show thew that »^at thev do is iaportant to vou . Talk with then about 
their activities and interests, go to their games, parents* day at school, 
drama presentations, awards cer^onies. 

11. Express vour values, but go bevond "do this" or I want YOU to 4o that/ 
Describe the experiences that determined your values, the decisions you 
made to accept certain beliefs, the reasons behind your feelings. 

12. Spend time t ogether. Share favorite activities. 

13. piscus s pr o blems without placlno blame or com^tlno ffl a CM1(<'? 
character . If children know that there is a problem but don't feel 
attached, they are more likely to help look for a solution. 

14. Use Phrases that build self-esteem , such as "Thank you for helping" or 
"That was an excellent idea!" Avoid phrases that hurt self-esteem: "Why 
are you so stupid?" "How many times have I told you?" 

15. Show how much vou care about them . Hug them. Tell them they are terrific 
and that you love them. 
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Children learn by using all their senses: seeing, hearing, smelling, 
touching, and tasting. 

Learning takes place when children are allo^ to use as many of their 
senses as possible in saell learning situation. 

Children need to experience firsthand the objects in front of th^. Have 
you ever watched infants or toddlers isanipulate a new object? First they 
look at it and then straight to the aouth it goes for real learning. As 
the children develop they start using the other senses also. 

For the children who are all just beginning to explore their world, the 
need for a rich stimulating environment is the best thing we can provide 
thm. 

An environment full of objects to manipulate, touch, feel, taste, and 
smell. The uninterrupted tia» to explore and enjoy. In a day 
care/preschool setting, this is usually done during free choice period, as 
well as other times during the day. Vou hear the buzzing sound of children 
busy at the different interest areas, roaking choices about what they will 
be learning and exploring today. 

To learn about an object which is new and strange to children (and 
reuiefflber, children are novices at live) they need to see, taste, and 
manipulate that object to fully understand it. 

For exanrple, if I were to tell you about this sweet little orange fruit 
called kumquat, which is so delicious, even if I showed you a picture of 
it, would you really know what l*m talking about? 

How about if I brought you some kumquats to taste and smell? Don't you 
agree that you'd then be able to say that you know what kumquats are like? 

Remen^er that this learning is the foundation of all future learning. The 
children will be building on this strong foundation all their lives. When 
one day someone says, "What in the world are kumquats?" your will child 
know. 
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BASIC PRIW:iPlES IN DEAUIffi WITH YOUNG CNXUtREN 



Gold Rule: "Do unto others as you would have others do unto you." This is 
the basis of deaocracy, since it iaplies equality of individuals. 

ftotyal Respect ; Based upon the assunqjtion of equality » is the unalienable 
right of all. No on should take advantage on another— neither adult nor 
child should be a slave or a tyrant. 

Encouragement : Iwplies faith in the child as he is, not in his 
potentiality. A child misbehaves only >«hen he is discouraged and believes 
he cannot succeed by useful weans. The child needs encouragauent as plant 
needs water. 

Punishment and Reward ; Are outdated. A child seen considers a reward his 
right and demands a reward for everything. He considers that punishment 
gives hin the right to punish others and the retaliation of children is 
usually more effective than the punishment of adults. 

Hatura 1 Consequences ; Utilizing the reality of the situation rather than 
personal power can exert the necessary pressure to stimulate proper 
motivation. Only in moments of real danger it is necessary to protect the 
child from the natural consequences of his disturbing behavior. 

Action ins tead of wo rds in tiB« s of conflict. Children tend to become 
"mother-deaf" and act only when raised voices imply some ismending danger 
or action and then they respond only momentarily. Usually the child knows 
very well n^at is expected of him. Talking should be restricted to 
friendly conversations and not used as disciplinary means. 

Don*t interfere in children*s fig hts. By allowing children to resolve 
their om conflicts they learn to get along better together. Many fights 
are provoked to get adults involved and by separating the children or 
acting as judge we fall for their provocation, thereby stimulating them to 
fight more. 

Take time for training and teachin g the child essential skills and habits . 
If a mother does not have time for such training, she will spend more time 
correcting. 

Never do for a child what he can do for hjaself . A -dependent*' child is a 
demanding child. Host adults underestimate the abilities of children. 
Children become irresponsible only when we fail to give them opportunities 
to take on responsibility. 
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COOPERATIVE LEAISIXIK ASSIOB^ 

"Getting The Facts on Kids" 

Today you will get the facts about children and the developmental stages of 
children. 

In each co-op decide who will read chapter and chapter in 

textbook. 



I will pass o«t four "question cards' to each co-op the last 15-20 minutes 
of class. Each co-op will present the answers to the questions to the 
class in an oral report at the period's end. Remember, each person talks I 

These chapters have information in them that you will need to do a good job 
on the child development activity that starts tomorrow. 

I will need the cards back. Please do not write on then. 
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CKILD OEVELOPtKNT ACTIVITY 

Each co-op will plan and make one activity to be used In a cosBsunlty child 
care facility. 

The activity will: 

Show unconditional love 

Model fairness 

Teach something 

Jteet children's needs 

Be appropriate for the chosen age 

Use the planning process 

Each co-op win have miltlple workers and one product. Each co-op will 
evaluate and iaprove their own product as needed. (Use the evaluation 
sheet provided.) 

Due . 

Have fun I Have fun I Have fun I 
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CHXU OEVELamENr ACTIVm EVALUATKM 



ACTIVITY nm 

DATE 




SHOWS UMCONDITIONAL LOVE 

mil 

MODELS FAIRNESS 
HOW? 

TEACHES 
WHAT? 

MEETS CHItOREN*S NEEDS 
WHICH ONES AND HOW? 

APPROPRIATE FOR AGE 
WHICH ONES? 

USING PLANNING PROCESS 

ATTACH PLANNING PROCESS PAPER 

COOP LEARNING EVIDENT 

NEATNESS 

ORIGINALITY 



USED AT A CHILD CARE CENTER 

(These points added by teacher) 



SUBTOTAL 



TOTAL 



POINTS 
POSSIBLE 

5 

5 

5 

5 

5 

5 

5 
5 
5 
45 
5 
50 



A>«45 
B>»40 
C>'»35 
D>=30 



POINTS 
EARNED 



J 

V307QBn 
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yESSON ISSUE: HOW PQ I IN^M POP MY mrung^ 

TOPIC {SO^ETHiNG TO THIMK A»>UT): ¥»HK»WQ OH WQWqWO (PQVifER Of 9NE> 
SUQQESTED OMI^TIVS: Um goat Mtting pmemm t0 Wwitify ieb mlatmS ■knit snd 



L£AO£RSHff>SKfiIS: Ptam^ pracess for 
fm^m atiMi^ and ctoc^m mafc^, Offical 
tttii^ng, CnMlive flUidibig, Cw^serafive ksaming 
for intefpersorud rtio^nsh^ and 
communication. 



EVAUMTiONTECHNtQlSS: Measui«nwittoam 
avatuation. 



SOMETHMQ TO THtMC WITH: 
(Resoufces) 



SOk/E WAYS TO USE THINKING 

{Process- Activities) 



Dof 1: 

-Ejqs^ POWER OtIE. • class pra|8ct for indlviduais, 
extefKfed leamtng, recognition. Show pii» and 
certificates. 

•Have sbiftents ^ out ttm «>nceni dtet^st fund kten% 

2-3 itwns for {wss&ifo f»o}act^ 

•Go over ttte basic POWER OF 0>£ steps. 

-Pees out plarmif^ pc^M amsi^r^ of pe^s 24, &, £»id 

27. Eiq^ these and have sfiudents fiB Vnm out 

and bjm s&fiied to ttielr concern dweicRst 

" Ftomi mer fdam^ pacitets befoie dass the next day 

and msdiB comments. 

Day 2: 

-^vm the foUowfng Jtems on thd overhead: planning 
evahiatfon she^ p«^ 28; f^ofv up sh^ p«g9 3t; and 
flnaJ evatua^ ^iset. page Exf^n mMSurement 
team meetif^. 

-Cho(»e nwasurement Isams of one otfw stwfont am< one 
mSiM. Have ^ixtents form grmips cl 2~they bea»ne the 
^Kfont part of the nwasur«nmtf tsam far e«h o^r. 
-Have each pair choose an adutt from faculty with 
frfanning dur^ that <^»s pei^. ooun^>ie. aidw, 
administrafors, secretariM, availid^ ^uren^ etc. 
(Some teachers prefer to form groups of 4 ami some have 
acM as the miutt team nwmber for evoy student in their 
ctass.) 

'Pasi batik friimning p^tsts and have sttxjents maite any 
needed levteions. Cdiect again. 
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Days 9-5: 

'Cental faculty chosen and gtvs sampia forms. Schedule 
tf»m fCM* ippi^Nlata tifi» (ipfN^lma^ 5 mimitos per 
Mutent) t» a iteio during dm porM. 

any students who wbtb absent tor i^lanning get 
cauaht uo. 

-Dwiop a record iweping system tor profects-i^e page 
^ from POWER Of ONE publcattm or Apptoumto data 
Inm8, ffl' fiolocftnls. 

•Eiqi^ fo «midmiftB th^ rMpor^lMHUM as 
meamremffiit team me nosers. 
Day 9: 

-Briefly review measurement team meeting procedure. 
•During 9» dasa p«1od, eatdi tosun meett end reviews 
each pro^t 

-Students work on aas^tmem durti^ tfme not being 
evatuated. 

o&iMtente wwfc on fmi|ecl8 writfiin ttie given time frturie 
(f«jr waato worto w^). V\ftien cb^e i9^)rracl»- 3-4 
day ttfne perbd: 

ContaK:t faculty and ghrs them a sam^ of tf» final 
evakiatkm form. Give them the date and time for their 
evaluations. 

Use class time for ev^uattons. Stiafents wmk on 
dasa 9«^simmH ihM^ time not tseing evdu^ad. 

If tt^ng FHA fVMgniton, m«dw foew6 of proje^ 
compietea unoer paw memoers ana wvptuo memoors. 
Paid fflmtfwra may leceiva p^. Cwtiiteates may be 
ffiwde fl^ fxojM^ wn^retwa. 



FURTHER ACTIONS TO TAKE: 
(Extotded l^raisip, POWER OF ONE, 
homewoik, conummity service) 



Have imutatts <to an Mtditkmal POWER OF OfiE i»oject 
OB tlwir own. 
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U^SON ISSUE: WOW DO 1 LEAP A HEALTHY AliP BALAiiCED UFE? 
TOPIC (SO»l£THiNQ TO THMK A»3UT): l«tm Aim ALCOHM, 

SUGGESTED OBJECTIVE: IdantHy relM ot fmntty members in mn alcoholic family. 
RacogniM tho Impact of alcohol uaaga on tha family. 



LEADERSHIP SKILtS: Critical thinkiftg. 
Coopefative learning for Interpersonal 
rslationsh^ and communicatton. 



EVALUATION TEd^UQUES: Worksheets In 
cooperative groups. 



SOMETHING TO THINK WITH: 
(Resources) 


Video "Under the Influence" 
-Teacher Resource. Chemloet I^Mindency In The 
Family. 
Family Rolaa 
Effect on the Family 
-Speaker from Alateen or Alanon 


SOME WAYS TO USE THINKING 

(Process-Activities) 


-In Cooperative learning groups, after video, determine 

which character Flayed which role. 

-Complete worksheet in groups and report oraHy to class. 


FURTHER ACTIONS TO TAKE: 
(Extended learnings, POWER OF ONE. 
homework^ community service) 


-Interview adult child of an alcoholic to determine effect 

of atooholtsm on him and family. 

-Research the community for names and phone numbers of 

agencies to help individuats and families dealing with 

alcoholism 

-Attend an open meeting of AA. 
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CI^MICAl I£PENimy IN THE FAMILY 



Family Stages 

Hhen a family nierober becanes a victim of alcoholism or another drug addiction, 
the rest of the family tends to react in predictable ways. They may move through 
any or all of the following stages: 

Stage 1: Denial . Family manbers deny there is a problem; ronetheless, they try 
*" to hide the problem from themselves and others. The family feels 
embarrassed and bectwtes concerned with its reputation. F»8ily members 
accept the chemically dependent person's excuses for excessive drug 
behavior and make excuses themselves. Relationships in the family 
become strained, and members try to create the "perfect family" 
illusion. 

Stage 2: Home Treatment . Ever^ne tries to control the chemically dependent 
~ person's drug use, in a variety of ways — eliminating the supply of 
drugs, nagging, threatening, etc. The f«ntly bectmes socially 
isolated, and members feel themselves to blame. Low self-worth mounts 
as they fail to control the dependent family member. 

Stage 3: Chaos and Disorganization . A crisis occurs as a direct result of the 
depencfenF person's use of drugs, and the disease can no longer be 
denied or hidden. The family feels helpless, children become confused 
and frightened, family violence may occur, financial difficulties 
become pressing, and the family may seek outside help — with a desire 
for a "HBagic solution." 

Stage 4: The family attempts to reorganize by easing the dependent person out of 
her/his family role and responsibilities. The dependent person is 
either ignored or treated like a child, and other family members 
remain torn with conflicting emotions — love, fear, guilt, anger, 
shame, and resentment. 

CHEMICAL rePENKNCY IN THE FAMILY 
FAMILY ROLES 

Within this framework, family members — particularly children develop certain 
roles which enable them to survive. Some of these roles are: 

Chief Enabler . Chief enablers asswne primary responsibility for protecting 
the chemically dependent person and the other family members fron the harmful 
consequences of the addiction. Chief enabler behavior includes lying «^ut 
work or school absenteeism, covering financial debts, and making excuses for 
inappropriate actions. 
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2. FMily Hero. Fafflily heroes assume responsibility for providing the family 
whit seTTiSorth. They often take on the role of fauily counselor and are 
usually high achievers^ Family heroes strive to be A students, participate 
in extr«:urricular activities, snd appear to be extremely independent. Their 
feelings of low self->*orth, fear, and loneliness conflict with their 
apparently successful behaviors. 

3. Faally Scapewat. Family scapegoats cannot compete with family heroes, so 
they try to get attention by becoming troublemakers. The family then often 
directs Its hostilities toward the family scapegoat, thus diverting the 
attention away from the real problem of chemical dependence. Fsnlly 
scapegoats soon become estran^d from their families, develop strong peer 
group attachments, and often become chemically dependent themselves. 

4. lost Child , lost children try to escape the family's crises by withdrawing. 
1^ wftSJrawal is often characterized by a retreat into a fantasy world of 
books or television. Family members appreciate the lost child, who doesn't 
cause any trouble; thus, they reinforce the behavior, lost children often 
become emotionally attached to a material possession that they can trust will 
always be there. 

5. Family Mascot. Family mascots use humor and clowning to attract attention 
and also to distract the family from their problems. Family mascots can be 
hyperactive and become accustomed to being the center of attention. When 
this attention is not forthcoming, they usually feel an extreme loss of 
self-iwrth. 

These roles are often assumed throughout life, as long as survival is maintained. 
Children having grown up with a chemically dependent family member may end up 
interacting with their peers and then their own children in patterns similar to 
those in their former home life. The person usually requires outside help to 
break the pattern. 
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FAMILY ROLES 
•UHKR THE IW^LUEUCE' 



For each role, identify the fdfnily inember and give examples of their behavior. 
1. Chief Enabler. 



2. F«iiily Hero. 



3. Family Scapegoat. 




4. Lost Child. 



5. Family Mascot. 
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EFFECT ON THE FAWIY 

•mm THE iie'lUEicE* 

While watching the film» identify examples of each effect. 

1 . Fear 

2. Suspicion 

3. Anger 

4. Denial 

5. Distrust 

6. Blaming 

7. Disappointment 

8. Confusion 
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USSONt^llE: MOW CAM I HAVE A SW^aaSPUL 8A1 
TOmC (SOMETHtNQ TO tNINK ABOUT): M AL&t=ayULg HOteS 



BELAHOtiStflM 



StKMlESHED OBtlECTfVE: Analyi* tmltt wMcD iimMm ^|»«ilt« ssx 
attfcHw/d»»lfabte. 



LEAOEf^ff* ^OLLS: Crsallve (htnk&ig . 
Cooperatfv« teaming for intofporsonai 
ratatlm^^ ami communicitfon. 



EVALUATION TECHNIQUES: 

V9tbai diede ^»f¥-ended staiwnents. 



SC^y^TMING TOTHiNK WITH* 




fRosotirc&s) 


















traits 




•MMta list of trails m ovoiIm^ aiul um aft t>asto for 








-Cmiptoto opeivemM ^atemerrts: 




1. *Tlite adMty rraKto w fert 








3. 1 c^^rea «irfth ... because 




4. *i was frany surprteed that 


FURTHER ACTIONS TO TAKE: 


-Wrfto a of tfi^ ycHi perMnally tike and eompare U 


(ExtOTKted (earnings. POWER OF ONE. 


mrtth tfie class consensus Dst Tett why your list is 


hom9«vorfc. community service) 


dtfferem* 




-Powtt^ traite to be listed: 




Punctuaf 




&>od body/]physique 




Smiiea 




Honest 




Tries to be feminine/mascutine 




Conptlmen^ 




Qemrous 




•-Design a sur^ on the topic to be submitted to the 




seho<N newspaper 
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LESSON iftaug* t«Mif no t HAVE A ftUCceasRiL. ftA-nsirviMQ BELA' 

* 

TOPIC (80METHINQ TO TMNK ABOUT): OATltiQ VKHJEWCE 



SOOaESTED OBJECTIVE: tdantlfy potantlalty abuslvs ralatienshlps. Analyie eariy 
lnt»rv*ntlon ttrateglM. 



LEAPEf^H8» SKHXS: Coopsratiye iaaming.. 
probtem soJving. 



SOMETHtNQ TO THINK WUH: 
(Rasourcas) 




EVALUATiON T£CW<K»JES Assess ooopemtiva 
groups fw process. 

tesass ^mred statsmsnts for soJutim. 



FURTHER ACTIONS TO TAKE: 
(Extsnded teaming. POWER OF ONE. 
homework, community service) 



•Teactiar inf(»mation: OaUng Vietom 
•Student handouts: Wentltying a Potantialty 
VIotant Retatlonatilp. How Do W* Exfrna 
Emotions?. A Qutda for Improving Your 
Rolatlonahlp. 



-Tsi^trar win share the infonnailon on datif^ vkHence. 
including: 

1. an ovarvimw of dating vioieraas 

2. profile of atH^r and victim 

-In groups of 4 or 5. studente will identify common areas 
of conflict in dating. Groups m\\ share re^jonses with 
the class, (Teacher wU! add to the list if students omitted 
any,) 

-Students will then complete identifying Potentially 
Violent Relationship and share in gro^ss (this may be 
difficult for some). 

-Have students complete How Do We Expraea 
Emotion? Share in groups. Students compite a list of 
ways people deal with anger. Groups share with class, 
•in gm^ students will develt^ gukteHnes for btproving 
the retati«i8h4>. witiv class. (Teacter may need to 

add to ^e Informaton using tiandout) 
-Teat^ a^ the sbidents to compete the foiiow^; 
•I leafnad 

*i ««s surprised ..." 
'I am aware ..." 
"I noticed ..." 
"I realize ..." 

'Students go around room and each student may share 
one ^shed statement viHth the class. 



-Volun^ at a crisis ctlnic. 

-Comptete a t»iiletin t^mrd on violent relationship. 

-Discuss with family. 
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Htm nature of a dating relationship or courtship contributes to stress, feelings of 
insecurity, personal vuliwrability, and the possibility for conflict. Physical and 
verbal abuse are often itted as a nsans of ei^yressing anger and relieveing stress. 
Htda violent behavior can destroy a relationship, or even ^orse, ke^ increasing in 
severity if the relationsip centimes. 

Abuse - adstrer^tiBBnt or ptffBical or verbal injury. 

Aggression ~ forc»fia, attadting action that nay be physical or verbal. 

Anger - the «Botion directed toward sonething or samom that tmrts, moses, offends, 

or annoys. 

Dating Violence - occurrowe of verbal or physical violence between partners in a 
casual or dating relationship. 

Jealousy - envyi resentsent; fear that a loved person aay prefer eomm else. 
Victim - a person «ho is injured or taken advantage of. 

NWmffi AHD ESTBtlT Of DATING VUgJUCE 

Until recently it had been assunsd that violeiKre oily occurred after nrriage. 
ncmvst, in 1981, research was published that reported students on a college csma 
had experienced violsnce in their dating relatias»hips. Since then, further studies 
have bean owd^icted including one by Dr. Carol Sie^laan, Carol JonSonHaerry, and 
Katherim Wiles at Eastern Sentudcy tftiiversity. Ms researdi shows that violence 
occurs in dating relaticH»hips <^ college and high school stud«its. Hie sUtistics 
show a range from 25-50 eprcent of CMml dating relatiom^ps experiooce violence. 

niat is Dating Violence? Dating violence is the physical or verbal abuse between 
partners in a casual or serious dating relationship. Physical abuse includes: 

* pushing amd shoving 

* sli^nng, hitting, and kickii^ 

* hitting with an object 

* threatening with a gun or knife 

* using a gun or knife 

* forcing sexual relatioi» 

* other foms of physical violence 

Verbal abuse is consistent, intentional destruction of tl» partner's self-esteen 
through harassment mich as: 

* nans calling 

* threatening 

* giving putH^Twns 
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FROTLE or am vxctct 

Hie victiai of dating violence aay be sale or female. Generally, however, due to the 
physical size and strmigth of oales, if tho violant relatioump ccsitiiB»»s the female 
will be the victim. JUbusers and victims can come from all income levels, ra^, 
religious, and edmational levels. 

raoiite OF TOE ABusga 

the abuser (s) can be either party or both parties involved in a dating situation, 
teaming Activity 2 will help you recognise if either you or your partner is a 
potential abuser. 

Reprinted f ron: Consumer and »a«Baking Curriculum . Sumen Develofnent 
Sisplements Prevention of^iaily Violme Series. ' Jefferson Ccmty 
FiMic SciK)0l8 snA the Kentucky O^rtm^t of Bducation, 1985. 



OAimiG VIQLEMCB II 

iWEftS OF CONPUCr 

Violence in dating occurs most frequently during an argument. Three topics are most 
often the subjects of arguments: jealousy, alcohol, and sex. tomg couples hit out 
of anger. Vloloice ocurs «i%n an indivi^al has not learned positive to handle 
anger. Often an individual in a violent relationship has experienced violence 
before--^ tnessing s^xise between parents or being pfc^ically abused as a child. The 
abuser has learned violence as a way to handle anger. 

Most often the topic of argunent is jealousy, mild or occasimal jealousy expresses a 
positive emotion and is complimentary. Zn violent relation^ps, however, its form is 
extreme, and the result is mistruct, possessiveness, attempts by the jealous partner 
to control the mate, and arguments which may lead to violence. 

The overuse or abuse of alcohol is often a topic for argument. Most frequently, 
violence in these relationships takes the physical fora of sl8i»ii^ with pushing and 
shoving also being comon. vierbal abuse will be name calling, blaming, said giving 
put-downs. Alcohol does not cause people to be viol«tt, but, for people who are 
alreatly prone to violence, it decreases their inhibitions and increases the likelihood 
that violence will occur at that time. Alcohol also serves as an excuse. The next 
day one can say, *I never would have dom it if I bad tK>t been drunk. ^ 

The extent of and/or the frequera^ of intimacy in a relationship is also a topic for 
argument. These arguments oftm mqppen in conjunction with the use of alcohol and/or 
other drugs. TSiis type of violence can and does, memy times, lead to date rape. 
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vmam wltr mm 

Bvezya» gets ai^ty. It is a nornsl, h^tfagr emotlcn. If, homv^t, you cannot 
control your anoor or «luit you do %dth anger, it can lewl to violence. Baaen beings 
have the intelligence to contn^ their own respor^es to situations that are not wlUiin 
their control. The bdiavior of others is sonething a person cannot control. 

Bam can cms control anger? Basically, there are Uiree vays: 

* "Stuff it" 

* "Bscalate it" 

* "Direct it" 

"Stuf fers" usually begin with an X aessage and follow it with tbouglits which reflect 
low self-esteea. 

Sxanple: "I am not angry or upti^t.* 

"I really nessed up this ti»." 

A person who "stuffs" the nager iwually becoaes withdrawn or d^ressed but eventually 
he/Bhe can no longer soother the mticm and will mWDS, stuffing is HOT an 
effective aethod of handling anger. 

"Escalators" begin their sentences trith you. They blane and they call naaes. 

Exaiqple: "You aKfe ae aogry." 

18^ did you do that?" 
"It's all ywir fault.** 

Escalators tend to blow and their an»r can ultiastely turn into violence, 
escalating is NOT an effective asthod of haandling anger. 

"Directors" use sentoicee that begin with I feel ... or I would like ... 

Example: "Z feel angry lAien you pick ne up late for our date." 

"I would like to wait until we leave the restaurant or talk in a 
softer voice." 

"Directing it" IS an effective aethod of dealing with anger. You are taking the 
responsibility for your own feeling, ifiis re^onse is the beginning of <i^ding with 
your own behavior. 
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Good cnciwmi cation is the key to pravHiting dating violence. It wetvos to incraase 
one's undarstaiMlis^ of ideas and feelings. Understanding tes not necessarily mean 



aoreeaent. When disaorre( neents occur the goal is to diange or solve the prohl«n 
situaticm without viuei^. Tty fighting fairs 

* Desert the i^rableBi behavior. Do not attack the person. 

* Describe hoir the probleB affects you--your feelings. 

* Do not destroy things, especially things that are meaningful to the other 
person. 

* Do not argue while using drugs or alcohol. 

BUMAN DBVEUSnsMT SUPPIMSNT; Prevnttion of remily Violm^e Series. 
Jefferscm cowity Public Schools and U» R«iti»ky D^rtnott of Bdhication, 
1985. 
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Oivoctionst In the a«ce cm the left, pisco « check nark by aU characteristics that 

^" the ppaoe on the ri^t, place a d»ck a»rk by aU characteristics 
that i^y tp your dating partner. 

355- caaaftC TOisTjfcs toor^b 

1. ims physically or senially abused as a child. ~~ 

2. Bas witnessed vidXence botwoon omi paroits. 

3. Bas parents «ho vece abused fay their parents. 

4. UWB alcohol or drugs excessively. 

5. One or nore parent uses alcohol or drugs excessively. 

6. Dimliys violence against others. 

7. Deals with anger in a violoat way, 

8. Di^ays an unusual anmmt of lealow toiary others. 

9. Displays unusual aaount of jealousy when you are not 
together. 

10. ExpecU to i^end all free tiae with your partner. 

11. Has rigid stereotypes of male/fooale role enectations. 

12. Expeeto to be kept Infbnued of the other's whereabouts. 

13. Displays an laniswal amount of poMMiveness. 

14. Displws behaviors of name-calling, screaming, or ridiculing 
the otmr persoR. 

15. Becomes particularly mgry when you do not take advice 
the other gives. 

16. Feels afraid lOien your partner becomes angrv idth you. 

17. Mot making your partner «ngry has become an' iaportant 
part of your behavior. 

isally the nunber of dieck marks for yourself and for your date. 

A potentially violent person who may become abusive in a dating relationship is 
described by the above 15 statmnts. Baw many of them apply to you? Bow many aoolv 
to the person or persons you date? ' ' 

ra«ME if your relationship seems to run in a cycle: tension builds, something 
explodes, and thwi thim go very well for a period of time until tei»ioR begins to 
build again. If you findd this to describe your situation, ywi are involved in a 
potentially violent relationship. 

^sptod from? coi^aer «^ BcaMaaking Curriculum . Buman Developn^t 
SuK^enents PrevenUon oTFamily Violence Series. Jefferson c£n& 
Public Sdjools and the Kentucky Oeparta»it of Education, 1985. 
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fiach of the ten questicms belw has be«i assigned a positive or negative maaber of 
points. As you ^ the questions, have ti» students keep a naming total, adding or 
sud^raeting points if they have done the re^ective fa<d)avior, or zero points i£ they 
have not. 

tSien all the questions have been asked and stsadents have totalled their points, have 
them raise hasOa as you ask ^ scored negative points, seco points, 1 point, 2 
points, etc. (Be sure to arniounce that a student nay dhoose to refrain fron raising a 
hand») Also, announce that the intei^an of the exercise is net to discuss «hethec it 
is good or bad to score any certain nusaber of points, but to begin to thJidc about the 
ways all ^ us eiqMress our emotions, (zt also serves as a good imr»-up exercise and 
gets students actively involved in the presoitation. ) 



POmiS HAVE YOU EWBR ... 

•1-2 1. Sat dom and calsly discu«Md your angry feelings with soneona? 

-1 2. Thrown soaething \&iaa you ware angry? 

+2 3. Cried when you felt sad? 

-1 4. Chsved ymir nails when you felt iwrvous? 

+3 5. Said to sonaone, "tflhat you jtist did really hurts my feelings"? 

-3 6. Hit soaeone during an arguraant? 

-1 7. tsa^tmd when you ware not sv^iposed to, such as during class or in 

church? 

4-2 8. Said "I love yoa^ to soaieona? 

-2 9. Said something you later regretted saying during an argisaent? 

*2 10. Said **! am sorry" first after an ar^aant? 



*Written by Carol JOrdon-Berry, Lexington WCh ^pouae Abuse Center, 1985. 

Baprinted from; Consumer and goanBaking Curriculum . Human Developoent 
Simplefflent: Prevention oflimily VioleiKe Series. ' ^fferaon County 
Public Schools and the Kentucky Departmant of Sducatic^i, 1985, 



4-21 



130 



DiSINB VZC&BICB XV 
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1- DgygXop iiwer rggourccg stcenqths. Build self-coofidoice by makifig decisions 
for yoorseic. Be invoivBd in situations and circunstances iMch mult in 
independent thinking, decision asking, and the building of selfi-esteea. Take 
positive action to wdiance self-cono^s take a trip alone, develop a hobby or 
special interest that is uniquely yours. Get to knav yourself by qsnding tise 
with yourself, by yourself. LEARN TO UCNZ WOBSBSSl 

2. ^rengthen coapaaication skills and assertivyiess tedhnjoaes. Mm to ask for 
*«Mit you f»ed. team to say no without feeling guilty. Learn to express yourself 
clearly, honestly. Assertivmss training is offered through local colleges and 
universities^ bot^s on the si^ject are available at local bookstores. 

3. Learn to be indepwidant. Create your own plan for your life. Develop career and 
personal goals. Ac3iieve a sense of in dep end en ce tdiether you are in a relationship 
or not. Statistically, siost vonsn will live part of their lives aloig (through 
being single, divorced, separated, or wi^swed). 

4. Develop a good support systwo of friends amd/ot fandly. 

^* Bdi»ate yourself about ««asn's issues and wansn's rights. Bead; get involved in 
local women's progroBS and organisations. 

Relationship OonsideratioBS 

^" 00 not get aarried for the yrong r^sons. !Ihese include: fear of loneliness, a 
feelina that you are mcoopiete without a mouse, avoiding an unhappy honelife, 
financial dependency, conem that you will be labeled an Sid sail,^ the need to 
•save" the other perscm, or the attitude that "a sen will 'zake care of m for the 
rest of ny life.** 

2' Be yourself. If you find it difficult to be yourself with your future spouse, 
examine tfie' relationship carefully. 

3. Get to know your future spouse. Learn how he/she relates to wonsivlBen in general, 
how be/She relates to his/her fasily and friends, and how he/she daaXs with 
frustration and anger. Find out about past relationships. 

4. COSBftinicate your goals, needs, beliefs, personal philosophies before marriage. Be 
clear on such issues as children and finmices. 

5. Trust your gut-level feelings about the person you plan to narry. ttatural doubts 
about aarriage are normal? ^eply felt concerns about the person signal prohlems. 
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6. Be rgalistic about eagectations of change after aarriw* Coiflicts left 
unresoXved before marriage do not mtraculouBly dis^ipear. 

7. Finally, if you get into an abusive relationship, get Ymilp i8MBdi»teIy > not 
wait until a pat^m of violei^ has been eat^ismtSI \m& your simport system. 
Call Spouse Abuse Center hotline for counseling or shelter. (See the directory 
listii^ for the tol^hone nunber.) 

Reprinted front Ooasuaer and aoaaMJcinq curriculua. Ria&an Developnent 
Stsnlments Prevoitlon of FaaiXy Violence Series. Jefferson county 
Fumic Schools and the Kentucky Departoent of steation, 1965. 
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LESSON ISSUE: MOW DO i HAVE StlCCESSFUL SA1 
TOm (SOMCTHiNG TO THINK ABOUT): MARRiAQE 

SUOOESTEO O&IECnVE: Eiqilom options for tfotUng wHh koy Imuoo In nwrrteso. 



LEADERSHIP ^CttlS: Coopenttive team^ to* 
intwperronsd fstatHmshlps amf communicalton. 



EVALUATION TB:(«»QUE8: Analysis of sroup 
lists. 



SOIMETHING to think WITH: 
(f^osourcos) 


•Questions from stutctents for coupes to answer - Give 
«diead of tirrw to panei men^wrs. 
'Panel of maitied couf^s. 


SOME WAYS TO USE THINKING 
(Process- Activities) 


•Pmsmmtton to tikm bf pan^ of couf;^ marrt^ tor 

vafying hn^tls of tima 

•CHsoAsim tits day fcrfkmrif^ ttie |»nel. 

>tn smatt grmif^: 

1. Pi^rs a l^t of ways cm^^ mam^ fticonw. Gim 
rwBSora wtty ymt si^pfMMl or r^t mk^ nwthod listed. 

2. tdentffy the parenting styies you observed. Tell wt>y 
yiMj Ifited or <S^Bted es^ (Mie. 

3. Evatuats Uie vmtow communteetion ^ts you 
cto9otved by iisting each and giving exampies of each. 


FURTHER ACTIONS TO TAKE: 
(Extsnctedteamlngs. POWER OF ONE. 
twnrwwortt. community service) 


Based on the tosuM prMented t>y the panel, design a 
ser^ of <ii^tiof» to be i^ed to in^view one or two 
nwried cotqides. 
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U^SON rSmiE; HOW CAM t MPACT my CQMMtmiTy? 

TOPIC (SOMETHJNO TO Ti«NK ABOUT): PABUAMEWTABY fflOCEWRE 



SUQQE8TC0 C^ECTIVE: INirttelpata In and eonduet •i»e»»9hii, orderly msetlngs, 
utln9 pirtlvffwntary proeeduni. 



LEADERSHIP ^LLS: Group process, 


EVAUMTIONIECHNiQI^ 







SOK/CTHtNQ TO THNKK WITH: 
(RssourcM) 


-Simplified PsHlamentery Proeediiree. 

"^^Iffiiwn^ Pfocsdures In Action" from Eifaioational 
FMnstrips and VHfeo, 1401 -29th. Huntsvttie, Texas. 
-Si^ ftoi^fuit^ sftidwita Witt ptay. PrestftenVs 
sfip wtf inctude agenda Items. 
-ParH»nentary Proeeduie tran^Mtrendes (5) 
-Checklist For Effective Ifeetlitge 


SOME WAYS TO USE THINKING 
(ProcesS'Actfvitlos) 


-Stort fw^nta^ on ParUairamary Procedure (use film 
sfrip sfKl/er irar«^>arenc^). 
-Have Extent randomly cfKwse a ^ of paper which 
ass^pts a roie to piay as a nwrribef of a mestlr^, 
-^Mi^ns |>fepare for th^ ro^ in the mee^ usfa^ any 

8-12 m(»fT^t>ers irwii^ing: prmlctent; vioi presh;^; 
swratftry; fr^asuran chairs far etandii^g committees: 
ir^mt^ership, flnani^, rscrsaticn, etc.» and 1 men^r to 
avaiuato Vt\9 ^^tiovkm. 
-Student a>mii^ fl» moating. 
-Comptete ch0<* Jtst. 

-CltaKSS 88 a yfi^i^ to di$cu8$ prc^Eriems ai^ 
cJiatlof^w oxpei^miKl. 

I^ow this i^'ocadure work in gaftfr^ kxisinms dona?* 
•What are tto prob^m? How can Hwse be reduced?* 
'14ow cto you feiM ^omA evaryorw^ cfttnce to express 
hisA^r cmcem durfaig the nweting?" 
"Itow couW this procMtiMi be adopted to (amtty mwting?" 
- if time permit&e cia^ fMnrdaers sxctmr^ tc^ $!BpB and 
r^at the Bb<^ pocecHin^. (If time constraints pfwmn 
the second >ra<^fce* meting, conclude tl^ <^ass with a 
review using transp^ncies of partiamentary prc^edure 


FURTHER ACTK>r^ TO TAKE: 
(Extended iaaminss. POWER OFO^fE. 
homenroiit. community servtce) 


M^e arrangements to attend a contmuntty meeting to 
oteerve pmiiamentary proc^ures in action,. 
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courtesies ace expected of all OBoijers. 

1. Be n»ctual for diapter oeetiR^s. 

2. Address the presiiknt as "Itode^ltieter Chainaan" or "Hada^tiister 
f m^idMit'' • 

3. Stand whwa addressing the president, as in aaking a coradttee report, making 
a notion or discussing a question before the chapter 

4. Sit down promtly «hai finished talking. , ... ^ , 

5. Do not speak during the business aeeting except addressing the chair 
and then only after having been properly reco^Uzed. 

6. Hever talk or Mspet to another awBher during the seating. 

7. Onfine discussicm to the question before tl» qtaap. 

8. liever stand to get recotnition froa the president %^n another aeidser has 
the floor. 

9. Willingly accept the decisioi of the aajority. 
(^nler oC BiisinMS 

Tl — ^11 tAowRr- presii^t calls the ueeting to onter after determining a 
quorua is present. The presite ti^ the gavel «xi sa^, "Die nesting will 
coae to order*. 

2. Openisig Oeceaanies. Op«)ing ceremonies nay be used by the organisatifsi* 
Boll call, if customary, is held at this time. 

3. Bnwfjng of the Rixnites. The president asks the secretary to read the 
adnutes. Fbllowing the reading, the president a^s, "Are there any 
correctioaw to the minutes?" ^ presidtent tsepoa^, "flie minutes are 
approved as read," or "as corrected". 

4. Officer Beports. Treasurer gives a financial stataaent. Hie president 
responds, "the report will be placed on file". Secretary re»te 
correspondence received. If correspOTdence requires action, it will be 
acted on umter "Slew Business". 

5. Beports of Standing Oooaittees. Standing comaittees are called on tot 
reports in the order they are listed in the by-laws. Motions arising out of 
these r^rts should be handled isnediately. 

6. Morts of Special Cbsmittees. Any special coasiittees who are to report 
should be called on in the ortter in whi^i they were appointed. 

7. ttifinishad Busisiess. f^n the minutes show that the decision on some item 
of business iias postpmd to the present meeting or that a question from a 
previous masting is pending, it shnild be listed on the agmb under 
unfinished business. The dtmit should not »ek, "Is there any unfinished 
business?" but sis^y proceed throu^ the items listed. An idtea discussed 
informally at the previous meeting agreed to be brouglit up at the next 
aeeting should be included untfer new business. 

8. itew Businsss. After unfinished business is taken care of the aiair asks, 
"is there any new biainess?" At this point ansbers may introduce new items 
of business. As long as tmbexs are claiming the floor to inttoAsos 
business, the chair nay not deprive them of tl»ir rights by harrying through 
the proceedings. 
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9. ABDoanoenats. Wien all new busimss has been handled and no se&dber wishes 
to hring tother itens to ti» group for coRsideratioii, the chair proceeds to 
a nii o unc eaents. BoMever, ur^ont anoouocesHitB nay be mS^ to the chair at 
any point during tim aeeting. 

10 « FrogsBBk fi» ^ograa is umally presetted before the aeeting is adjourned siiKe 
the groups nay want to take action as a result of the infomation provided. It 
is acceptable to have the prograa at the be^nning of the aeetii^. To nove the 
progr«B to an unscheduled portion of tl» agenda, the presiden siaply says, "if 
there are no objections, m will have our program at this tine". 

11. HdjaoxnBnt. Tae president oaU fox an adjounmt of the aeeting with 
second and vote siaply. If no further business, adjourn the aeeting or have 
aeobers stand and repeat the CSSB). Gavel nay be tapped to close the aeeting. 

Additional parliaa^itary procedures helps can be found in: Bobert, B.N. (1954), Rules 
of Order {asv. ed), Scott, roresaan & Go., Glonview, IL, Rittsell, l!» "How in 
gagllaaantary Procedure, Intorstats Printers, Danville, XL (1981), A Hitnabooir<^ 
Parliaaentary Procedurei Ulster Chairaan, State Si^t. of Pub. inst.TlSryii^ia, wv. 
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oraoLisT m EFTEcnyE, smczair msimimxMmi, msnsss maams 



Jteeting begins on tim 
_A^nda available to all nraters 
Jteetin^ called to onSer 
jDf ficer and Camittee reports 

Farlianentacy procedure properly t»ed 
jQne item of business taken up at a tine 
_Oc»irtesy to evecyone/liannaiy prevails 

Kajority rule carried out 




Jlinority rights preserved 

Jtotions properly presented, discussed, and voted upon 
Uif inished business 



New business 



^Election of officers 

iVpe of vote decided upoi 

gtfery osaber participation 

Friendly relaxed feeling 

Adjoumnent 



Personal participatim 
fioiir I participated 

How can I be an even better contributor 
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4-31 



137 



ERIC 



FXVB BASIC JgHIWTIWiW 

C3F sABLmomiDr hdchiirk 



1. ONLar ONE siBJBcr WKX CEAXH WR iommm or am assbbut at ghb tub. 



2. Eaca J tWOWJ SX T XO H HBttttM f M D ICR C0mUX8Knm V> sou. IW> FBBB OffiKSB. 



3. SVBSar MERBES BRS BXOraS BQUU* ID KVBtt UiUOl HBKffiR. 



4. Tim miL or mjcmm nass m cmm> m im WB mGBBS oi 

mm BE HRESBNB). 



S« tBB mSOnLITIBS JttS> DBSIBBS OF ERCB MSBER SBCXS4) BE MBRSBD mXO 1SB LWRQE 
(MZT OF IBB OBQAIiXZaiEUlf . 
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lARLIMBSNSIIQr S90CSXBB 



GBJBCXXVESs 



1. CMS mils KS A WBSm 



2. COraOBSy ID 




3. TBS Bai£ OF tBE MMCSTIY. 



4. TBE BXGEtZS OP tBE NXNORXTir. 



5. DEVELOP A SPIRIT OP HABNONY WTEHIN THB CROUP. 



ERIC 
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IBB Of TBS GKVBL 



ONE TjAP ' ' — ■""'^ — H3tOlEP TO BB SBKXBO 



<XHO XftPS y iSMKr TBE KEETXIIG 



TTWff TAPS — G3nDUP TO BISE 
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g w GaBsai O H OP h kjsxcn 



1. A iSMBSR BXSBS MD MUBffWKS IBB HBBXDSNQ OPFICBR. 



2. n SDBBS IS Hi BO DGNiaa > BT m waamm ; omcnu 



3. » msBt norasBs a rnnat nr sane "hzseb^/ibdbr H a am»g , x mvs...." 



4. MKfSBBSL WBBBR SH OO W U S IBB NOXXON. 

5. IBB fMSUKOIS OFFXCSR SMBS mVKM 3D IBB JISSaOUT. 



e. IBB Asssnur dxscossbs or SBBaaBS ibb hotxon. 



7. IBB gH BS IP I HS OFTTCBR MBS A VCfSB ON IBB HOTIQN. 



8. TBB fUBSXDIIC OPFXCBEt MiXXilCBS IBB BSSMa OF IBB mSB. 
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1. VOICE VOIB 



2« RISING VCfSB 

A* strndhc 

B. BMO> 



3. SBCRET BMJiOT 



4. SEFAIUVTIQN OT IBE (SOUP 
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LESSON ISSUE: HOW CAM i ttiPACT MY 



^•1 ,l'l*Kil* 



TOPIC (SOMETHING TO TMNK ABOUT}: lUffBAI CPMCFBHff 

8UQQESTED OBJECTIVE: ExpvrlmiM a typical family Hfa altuatloii In a third wortd 
•ottliis« Davatap awaranata of difflcultlaa of family Ufa in a poor eommunlty. 



LEAOEf^tPSKftlS; PraMmiM^and 
(loct^n maldng, (Miticat tidnklng. croativa 
Mnliif^» Goc^rat^e trarrdng~fntarpersonai 
rataiionsl)^ and commur^ation. 



EVALUATION TECHNIQUESt f^tftte^pation In co- 
opamtiva laamlng tasks. Completion of budget 
«nd activity fim. Dtecussion 



SOMETHINQ TO THIHK wrm: 
(Rasourcaa) 


-Family Situation 
•Boekground Information 
>Optlona 

-Expwidltura information 


SC»^ WAYS TO USE THtNiaNQ 

(Process-Activities) 


-Divkte graup Into famitbs of 6 or 7 
-Each sti^it tatos a tcSb: 

- Ff^er raaite back grmtni Mormfton 

-Juanha rac orris Kurioet 

-Carti» records acthrities 

-JMe and Maria r^rt to class 

-Grandmother acts as gals koofmr 
-Have (amilto pian a budget and activities for the next 
mek ushig expmditures chart Teadlter cimda^ 
thiwjgh room mi gives groins different opSom from 
ofpiQmm sheet. 

- Ftemind stiKtonts thed titis to a famiiy cares about 

one another and tiie (amify » a unit 

-FamUM refxm on decisions aitf BvprnionssoB including 

feelings. 

-FoDow iq} with discussion. 

'How dki you feei during Bctiviiy?* 

'How are our fifestyies afl^ted by die wscf Tzuts live? 

Are they?' 

"How are tiieir thfm affected by the way we ihw?* 
"What about Ms activity is simitar to deci^ons made in 
your family?" 

"What dk^ this activity leave you wondering?" 


FURTHER ACTIONS TO TAKE: 
(Extended leam^ POWER OF ONE. 
homework, community Mfvice) 


-Volunteer at a misston. food bank. etc. 
-Partic4>ate in WorkI Food Day 



143 





Ym- task as a faally is to plan your faalXy bw^t and activities for 

SterSmirf ive minutes, the leader stejuld visit the feailies to of f er 
« Sr^ of the options, one at a ti«. Keep the ewndse moving and 
encourage creative, yet caring re^Ksnses. 

Situation 

Divide the group into "fasdXies* of about six or seven persM». Have the 
iBBsters take on ti» foLXcwing roles: 

Nario T*ul, the faUwr. «»i interited 

father. Xm have tried to live « the cn^ the Imd 

is only half of «iiat your fiadly needs just to survive. 

you wll the crops to"^ com and rice. You also nork 

St thel^Sy «^ee plaJtatiai, 10-12 hours a dsy^f^ ^^JZ^'J^ 

S;tn$l5>r^«eek, but «rk is was«ial and lasts about «i^t TOths a 

year. (iTwaO, the wrkers' strike raised minlaua mge to $3.20 a day, 

but this is rarely paid,) 

caman T«ul, the mother. Yew *> tl» cooking and you try to ke^ your 
SS^Somhoierthe clothes, «id the children dean, but ti»^«»^3n«ter 
™^«isT«U one mile away. YOu make the trek daily ifitii Jusnita, 
SJSing the^efln a porS your head vou take i« 
coffee plantation owner's family. ft>r this, you earn §2.50 a weeit. 

juanita Tsui, 12 year old daug^Jter. VOu used to gpt to sdwol but now 
i^edk at^ to he^with the laundry your mother takes in. 

Carlos Tzul, 10 year old son. You go to the viUage sdiool, an lw<ur;s 
wSklromhime. ^ ^ther firewooT to sell after sdiool to buy books 
for school and for an occasional soda pop. 

Jose l*ul, 8 year old scm. You suffered malnutrition as a child. Prom 
lack of vitamin A, ycair eyesi^it is poor and you are very small. You do 
not go to school. 

Baby Maria, 6 months. You are greaUy treasured by your family, as two 
children died before yw were bom. 

Grantether Tail. Although you are only 46 years old, you 
vSSTol™ YOU used to^S«^ 8«r most of the family' s clotWr^but 
cists^ Buch noi# and it is cheaper to buy doth made in Tainan 
mS a Sdvador. You help with child care and you tell stories of your 
arccrstors to the chlldrM« 
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OivB thew U^t» to tht group before the oxercist, either toy reading, as a 
handout or m newsprint. 

*auat«nala is knom for its extiMrdinacy beauty, its pre-ColtaDbian ruins, 

its rich faxaland, and the dignity of iU people. 
«QiiBt«Bsl« has 7 2/4 aiUion it^^ltants in a ooontry sice of IMessee. 

About 6S percent of the people are Indian «lio speak iiayan; the other 35 

percent are ^panish-spea&iDg nestisos. 

*lalf of the peculation has an annual average per capita incone of ttaat 
$75, 

*viour out of five of the chiliben under five years suffer f roo 
asl-ni^itioni one out of five dies before four years old. 

<^About 2 percent of the fans control 72 percent of the prod^Ktive land and 
use it to produce coffee, sugar, cotton, beef, banana, and natural rubber, 
priflBTily for eiport. 

miirty percent ot the reports go to the ttiited SUtes. 
nihere is 1 teacher for every AOO childrm of school age. ihere is 1 
soldier fbr every 140 citisens. 

*xn a recent year, the U.S. Pe pa rtne n t of Coanerce ^proved a $3.2 nillion 
license for the connerical cash sale to Guatsffisla oif 150 sdlitaxy trucks 
and "j^tipB* 

•Hai^ North Afflsrican corporation do business in Guateaale, mdi as 
Coca-Oola, Pillsbury, dtrgill, nsyerhauser, Meral Cartridge Corporation 
of Minneapolis, Del Noote, Goodyear Rubber, fhilip Morris, Baidt of Aserica. 



AUjQMMCES* 



Com (for tortillas) 

Dried beans 

Rice 

Chicken 



10^ lb. 

3(^ lb, 

200 lb. 

7^ lb. 

100 egg 

10!^ cup 



20^ botUe 
500 botUe 
100 i«eek 
$2.50 Keek 
$1.00 

5(^ to $5.00 
at least 50 




3 lbs. or an eictra 2 lbs. beans 
7 

21 cups 



Soda fcp 

Beer 

Candles 

Firewood for cooking 
Visit to doctor 
Medicine 

Offering to church 



*for the family per week 
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craOB - (Mctec or laOat sfaould distriljute ooe or aore of the folXoMing 
options to each graop) 

C^rlM Bay tiork on the coffee plantation instead of going to school. Mage 
$5.00 per week. 

jvianita nay go to live idth a wealUv^ ftaily in toim and care for their 
children. Hbges food, housing, $1.00 per aonth. 

Grandnother becoaes ill. A visit to the doctor is reoosnendsd hut the 
doctor is five niles awsy. Medicine, if bought, will cost $1.50. 

Other children could gather firewpod for the faaily to save $2.50. 

Baby Haria is sick, carman has l»ard an advertis«nent m the radio that 
inf««t fonnila helps faahies becoos healthier. Cdsts 25 centsy^dsor. If 
cansan quits breast feeding, she cannot begin again. 

A loan is available fron the coffee plantation store. Interest rate is 10 
perc«it per aonth. 

workers on the coffee plantation organise a labor mim and decide to go on 
strike. Unions are officially «iarmteed by the constitution but only 2 
percent of the work force is mionized. Hw workers are asking for a raise 
of $5.00 per week, but the plantation has threatened to brina in a death 
smied. If Mario joins the union he nsy lose his job or his life; if he 
doeot't join, he will be ostracised by other workers and his life could be 
in dnoger. 
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LESSON ISSUE: HOW GAM I IMPACT MY i 
TOnC (S0METHH>K3 TO TWNK ATOUDt IWfflLP PQQP MIPPtiY 



SUOQESTEO OBJECTIVE: B« mm of wwM food vuppty liMqully md tho bnpvet on 
tamllfM and eemniunitlos. 



LEAI^R^IIP SKILLS: Ptantibng process for 
probiem solvhig and decision fflaMng. oritical 
tNniUng. craalive thiniting, coopsrativo ieamtng, 
interparswmt r^a^mah^ and eofnnuflfNition. 



EVALiUATION TECHl«CftJE8: Wirilten avaiualion 
ofHiingor Pla Aotlvlty. 



SOMETHING TO THII«( WITH: 
{Resmirces) 


•Vitee^mAtfiictB on World Food triages: food and 
f»fHMten, oie. 
•Huit0ar Pla Aettvlty 
>Statlatt«al Information 


SOME WAYS TO U% THINKING 
(Process-Activitiaa) 


•Use fSm or article on world food ^nhH^ or food 
sufipiy. Student Identify issuM Uhratrated or described. 
^Complete Hungor Pio Aotlvlty. 


FURTHER ACTIONS TO TAKE: 
(Extended teaminss. POWER OF ONE. 
homework, comimmHy service) 


•Conduct food drive. 

•Have food tab with supplies allocation based on countty^ 
wealth 
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HUNGER PIE 



(A Simulation Gsne) 



The distribution of the world's people, land, resources, and food fs extrenely 
critical and complex. This exercise, though simplistic, is aimed at increasing 
awareness of the distribution inequity found In the world today. !t can be adapted 
to any siie class or ^roijip by talting the (percentage of) world population found in 
each continent into the number of participants you are wrking with. (See 
directions following) 

1. With masking tape divide the floor of the room Into five areas simulating 
the five fflajor continents, label each continent with a piece of 
construction paper taped to the floor (In the shape of the continent or 
with the naa» of the continent). Suggested color: Africa « pink; Asia « 
yellow; Europe » oran^; South & latin toierica « blue; Worth America » 
green. (See back sheets for "pie" directions). 

2. Prepare birthplace cards of the same color and write the corresponding 
country name on each. Use the following percentages to aake up the 
cards. Africa 10*; Asia 59%; Europe 17«; latin and South Aroerica B%; 
North Ainerlca 6«. (See additional Information on population statistics 
on next pages). 

3. Place country cards in i bOK and have participants draw out country cards 
and go to the area of the "pie" that they've drawn. 

Stop to discuss these facts: 

a. No one had a choice where they were born. How do you feel about your 
birthplace? 

b. Europe Is the most densely populated contrary to most people's opinion 
that Asia is. 

c. Space is not really the problem, considering total land area. However, 
people don*t live all over most continents. They mostly live in 
cultivated areas which are considerably smaller areas. Move persons into 
the "cultivated" land space which Is approximately: Africa 5%; Asia 12%; 
Europe Ift; latin America «; North America 12*. 
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4. At this point have people move out of thefr cultivated areas to cover the 
continent again. Make per capita Income cards (2 1/2 t 6 colored paper 
in colors siatching the country cards. The number of cards per country 
corresponds to the percentage of world 6NP that the continent holds. The 
nwBber irritten on the card represents the per capita incosie for that 
continent.) 

There will be 100 money distribution cards representing 100* of the world's money. 

6NP/Per Capital Card 



Africa $240.(X) per person per year 3 pink 

Asia $3(K}.00 per person per year 4 yellow 

iMrope $2,0(K).00 per person per year 23 orange 

I, /onerica $650.00 per person per year 8 blue 

H, Aaerica $5,500.00 per person per year 52 green 



Distribute the money cards to each continent and see who gets "the money", 
(a) Only 3, 5, 6, of 8 people? (b) Do these represent the richest and the poor 
have almost nothing? (c) Look at the abundance of iminey in Europe and North 
America. Pro|»rtionally this illustrates the Haves and the Have nots. Chairs may 
be used to symbolize per capita income and the gross national product of the 
continent and distributed accordingly, i.e. Asia would get 18 chairs for her 59 
people where North America would get 37 chairs for her 6 people. 



SNP STATISTICS 



Continent 


$Per Capita 


$Per Continent 


% ing 


$«orld 


Africa 


240 


99 8. 


3 


3 


Asia 


300 


710 B. 


4 


19 


Europe 




1,404 B. 


23 


38 


L. America 


650 


207 B. 


8 


5 


N. America 


5,500 


1.320 8- 


62 


35 








TO 



Oistribution of other items that are needed or desired by most of the people may be 
utilized as well for emphasizing GNP. Possibly distribute song books and ask the 

group to sing a song (unfamiliar and stop the music between verses and chide the 

Asians and/or the Africans for not participating in the world market). 
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{Another simulation could be to read the next directions In Spanish, French, 
or German, and see what the response is to "not understanding"). 

5. Using 200 fish crackers to illustrate the distribution of certain foods 
(animal protein) around the wrld. Have a representative from each country come to 
a "distribution table" and give them their allottment of food. (This can be 
counted out and put in bags ahead of time). They are to distribute it to the 
people of their country. Each continent gets "fish" in proportion to the amount 
(of animal protein) that tf«y consume. There are 2 cracliers for each one percent 
of the food. 



Additional factors and variations may be introduced into the simulation by, a) 
having a group of future births who may be occasionally brought into the continents 
on the basis of current birth/death rates, b) Immigration - a transfer of people 
from one continent to another may be instituted equivalent to current 
intercontinent migration figures. 

As with iiwst simulations, the attempt is to give a general perspective and 
Impression rather than exact calculations. This approach helps surface some of the 
questions and concerns that need exploration in these days. Participants generally 
Spe the world and the Individual continents in a new light at the end of the 
simulation. 

****Adapted from John T. Conner - Corvallis, Oregon 

♦The animal protein illustration provides the greatest disparity - American per 
capita consumption exceeds Asia 9 to 1, Total protein would be a little over 2 to 
1, and calories disparity would be 3 to 2. 



Data revised 6/75 

(Needs to be revised again) 

After ending the simulation have students respond to the following questions: 

1) What continent were you in and how did you feel? 

2) If you could have chosen, which continent would you have liked to be 
in, *^y? 

3) What could you as an individual or our class as a group do to help 



Africa 

Asia 

Europe 

latin America 
North America 



^ pieces 
10 pieces 
$0 pieces 
30 pieces 
90 pieces 



others who have less? 
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mt&L m oimm room 

IHTO •COHnCflTS* FOR 

mmft PIC Acnvm 




STATISTICAl IfO'OiWATIOM 

The disparity in even one food area is apparent. Other foods are also very 
unequally distributed making it very difficult for people to get balanced food 
needs, let alone adequate calories for sustaining a healthy life. 

LAND-DISTRIgUTimi DATA 



Total Area Under 

Cultivation* 

Africa U. 7 Million sq. mi. 5X 

Asia 17.1 Million sq. ffii. 12% 

Europe 3.8 Million sq. mi. 17% 

Latin America 7.8 Million sq. mi. At 

North America 7.6 Million sq. mi. 12% 



48 Million Sq. Mi. 

♦Most of the potentially arable land in the *#orld is now under cultivation, and the 
majority of the people live in the arable areas. 

Birth Place Cards 

Prepare birth place cards out of colored paper matching that of the continent 
In proportion to the i#orld's population. (See below) 

Birth Place Cards 

POPULATION STATISTICS 



Continent Millions Percent 

Africa 412 10 

Asia 2.367 50 

Europe 702 17 

Latin America 319 8 

North America 240 6 

4,040 Billion 100 
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LESSON ISSUE: HOW DO i yAilAQE STBESS? 

TOPIC (SOiyETHtNG TO THINK ABOUT): CQMFUCT UA MAQmmtn 

SUQOESTEO OBJECTIVE: Dw\pp tlcnf In m«n«gli^ eonfttet 



L£ADER8HH> »(njJ5: Problem sohfbtg . 
C(x^rativ8 teamtng for in^personal 
n^atkmi^iips and communicirtion. 



EVALUATION TB2HNIQUES: Con^ resotulion in 
tuxipmtSw grmips. Written papw. 



SOMETHING TO THINK WITH: 


-Star Power 

-Pcriier el^ Q3t\m, twl, y^tonr, 
-Constrv^^ticn paper tedsee 
'Bi^s Of tai9^ envelope 
-Cenfllet Mefwsetiient Preotlee 


SCm. WAYS TO USE THI NKINQ 
(Process-Aettvfttes) 


•Star P0w» (8iil»omtt( Version) 
-Using co(^>erat)v0 teaming groups, practice and evaluate 
cwiflict mai^^em«^ using Confilot Maneigiemeiit 
Practice handout. 


FUimSR ACnONS TO TAKE: 
(Exiencted lear.^ngs. POWER C^. 
homeworit, community service) 


-Write a paper descr9»ing a ccnfltet you iiave had with a 
friend in the past ^ar. Discuss how you might have 
handled things differenfly. 
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Planty o£ poker chips - hlue» red, yelXoir, white. 
Oanstmction p^per ostdges to toe attached fay pin or ta^. 

Sturdy hags or large envelope to bold chips. 

Iteacher Prep 

Divide chips into 3 groins and plm in bags. One bag should have a 
pr^onderanoe of blue md red »ip8, the second bag - an evoti distribution, 
third - lots of yellow and whites with few reds and one blue. 



Seat students in 3 groups, each around one of the bags. Ho one should be able 
to look inside. Bach person puUs out 5 cSiips f^le one person holdto up the 
bag so the choosing is done blindly. Hhoa everyone has 5 chips, point out the 
following equations on the board: 



Students will have 3 ndnutes to negotiate trades with anyone in the rooa in 
any »anner they see fit. Ignore cheating. After 3 sdnutes, students should 
total their scores and write their nana and score on the board. Students 
should then return to their seats and put ttm chips back into the sane bag 
they originally drew f roa. Scan the naaes of the students with the highest 
scores, ihey should nearly antch the names of the peqple who sat around the 
bag with the nost blue chips. 

Announce that all students with a certain score ( in ti» vicinity of the 
hi^iest) and higher will now be stars, get to wear star badges, and sit at the 
table where the hi^st scoring bag is (without drawing attention to how 
special that table is). Ihe next group of scores beocsies the squares and sits 
at the table with evoily distributed chips, and third group is the circles. 

Play several rounds allowing soee students to change groups by aanipulating 
the accumulated total point cut-offs for membership in a group. Eadi tine, 
chips should be returned to t!» bag they were pulled from that round. Reward 
the stars for their hi^ points fay saying that they may add a new rule to the 
game. By this time, many circles will be toious, drof^^ed-out or cheating. 
Play another round with the new rule and debrief. 

Debriefing should include a confessioi of the bag-fixing as well as discussion 
of individual feelings . Bow did it feel to move Um one gram to another? 
BOW do the b^viors of circles and stars reflect other human oehaviors ? Khat 
conflicts did this activity create? 



Activity 



Blue * 50 
Red * 25 
Vellow - 10 
White « 5 



5 of a kind - 100 additional 
4 of a kind - 50 additi<s)al 
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^ aligned a partnsr and find a {Oace to sit togather. Save them 

JL^*: ^^^^ dascrlWng ^imt "it* is, infona parson B thaf'TftJu 
n?i f!^^ ^ *" ^' imnwtas to™t 

^JSLT^^^'S^^*?^*^- ^ ^ participants to ravarsa rolas «id lat 
parson A tcy to 9at "it* f nn parson B. 

aach person has bad a dianca to ba the '*have" and tbe "haw not", ask for 
J^^fL^^^'^SfL*^ thay did to try to oet "if froa thTothSTpi^. 

fL?*J?^ ^ fcaasoned, oirysically f<^^ the 

S^SSii^^rSJiL^Mfw? ^ ? "siiwUtiai," i«a can sonatiaies laam a 

~S!S^*?^^i^ at how w respond in sudi a contrived 
station. Have the students write f<tiat they did to get "it" tm their 

2. COTfUcts they have had with friamte over the last few 

SSSm «>5:8«it«ce description of each of these ca^ict 

^^^^:J^^,T^f^^'^tJ^^ ^t thiqr did in re^ionsa to the 
S^linSicfSSSSiS?' ^ SS^S?"^ then describe the o«tco« 



Situation: 



Mhat 



they d 
I did: 



did: 



Outcoeie: 



ny friend horroaed 
Bv coat and returned 
with a large rip in it. 



X yelled at her and 
tcud her she was a 
slob and could never 
borrow anything of 
nine again. 

got angry, called 
ae naaas and didn't 
speak to na for three 



Z never lent her another 
thing, lie grew apart it 
and only now are getting 
to trust each other 
again. 



^* l!rTHff-JIl! fbUowing two questions, whic^ can be talked about 

in the large groups, in groups of two, three or four, or written. 

** Ufffi*^ responses to any of the three conflict situations in any way 
siailar to your i^^potse in the sinulation? »ow? «iy ^y 

b. In a conflict situation, are you more likely to: 

1. blonr up and have a fight 

2. sit doMi and talk it through 

3. not nention it and sioner toside 
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4. Ask the students to help you generate a list o£ pMSible conflicts beb»€^ 
friends. iSvey can use written descriptions , other past eaqperiences, or from 
hy pot h e t ical situations. For exmples 

a. A friend is always criticising mid rarely offering support. 

b. Nineteen out of every twenty tisies you are the one «ho initiates contact 
with your friend. 

c. A friend %«nts to see you more than you wnt to see her/hia. 

d. A friend borrows something and returns it dinaged in warn way. 

e. A friend borrows thi;»gs and never returns them. 

f . A friand always eats over at your ho»»e and never invites you to his or 
her house, or volunteers to telp pty for the food. 

g. A friend calls you at 2:30 in the morning and aayn, "Bi, just wanted to 
rap." 

h. A friend inmilts your mother or father. 

Point out that what is a ccmflict for some peqple may not be a conflict for 
others. Wot ex»^e, om person mi^t mind a fri«id calling at 2i30 a.m. 
while another mi^t not. 

5. Dcplain that there are many ways to deal with conflict: Itorwt iti write the 
person a letter; d^Hoge the envirisment in a ^y as to alleviate the ^ialict 
(e.g. , put a ''Please, Ho Smoking" sign outside your house if you don't want 
pe^e to smc^e inside)i and so on. 

Stud»its idwitify whatever ways that they have used to successfuUy deal with 
ccaiflict. 

6. Select from the group list a conflict situation that lends itself well to 
face-to-face encounter and resolution. Ask for tM> volunteers. Assign each 
person a role in the conflict situation. Have th»B try four different %«ys of 
dealing with the conflict: 

a. to get angry and have a fig^tt 

b. to be angry and not have a fi^t - "sit on it** 

c. to make an attempt to talk it out using Ingaessi^s 

d. to get frustrated and leave the scene 

After each attempt, ask the student volunteers to share how they feel about 
themselves and each other after having responded to ti» conflict the %#ay they 
did. You'll be able to point out that they felt better about themselves and 
the relationship when they were able to work through the conflict without 
either dumping on each other or denying the conflict. 
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7. Break the class ii^ gan^ oi three. BSve the asnbers of esdi ^roup nunber 
off f one, tMD, thcaOf etc. ihsn ask erch persoi to tMnk of a conflict 
situation that he/she has been in or could iaagine hiq/herself being in. Give 
e^ person a chance to act out the conflict with anotiier person in the trio 
while the third person list«i8 and nskes ^iservaticns. <^ve each person four 
fflinutes of luting tiae and tun ii^mitra of observation, sharing, mid discussing 
tiae. Ask each person to try to work through the conflict without either 
duning or denying. (Dumping neans telling the other person off without 

to^resolve it. Deoying aeans being unwilling to adnit it is a 

Conclute by pointing out that learning to deal iwth conflict is a critical 
skill, mresolved conflicts have loidemined and destroyed osBy relationships. 
Gentle honesty seeos to be an important ouality of persons ulio are able to 
nsintain frimdidiips over long periods of tine. 

8. Stud»its write 3 "l learned" 8tat«Q«)ts about conflict resolution. 
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L^SONISMJE: MOW OQ i MAtiAQE 
TOPIC (SOMETHif^ TO TtfiNK ABOUT): I 




8U8QESTE0 OBJECTIVE: InemM mraiwM of •vaitobto tmuroM for aetivttios in 
ttNi eomnninlty* 



LEAl^n^tPSKHtS: Ptaraiino pfocoss for 
probtom soMng and decteton maktn9.Critkal 
thkitdns, Coopemtive teaming for intorpofsonai 
n^aikm^^iB ami coiranunicaton. 



EVALUATION TECHNtQUES: Evafuationof 
Uhistmted talk. 



SOI\l£THfi>IO TO THINK WITH: 
(Rraourcm) 


-Te^jhone book 
-CoiTMnuniiy fteswrce Mamud 
-PuMk^itions from Qty Parks D^}itftmwit 
'Library 

•*tifu«tr»ted Talk Event** and Rating Sheet 


SOME WAYS TO USE TI«NKiNG 
(Process- Activltioa) 


-1. 3, e>in9 activity • identify teisure time activitiea. 
-Have studmts fmn groups of 3. Eecti group will 
re^arch and prepare a 10-minu!e ittustrated tak. (Each 
group needs to select a different leisure time activity.) 
Groups WiH provide handouts outlining poss3>}e resources 
for activity. 

•Students wili give presentation to class. Other students 
will use the liluat rated Talk Rating Sheet in order 
to evaluate their presentation. 


FATHER ACnOMS TO TAKE : 
(ExteiKtod leaminss. POWER OF ONE, 
homework, community service) 


-Extended learning: Try a new leisure time activity. 
Write an evaluation of your experience. 
•Oueatkma on Leisure Time Activities: 

List e leisure time activities and resources avatlabte 
in your community for each one. 

Beside each activity, indicate whether the activity is 
individuai (t) or group (Q) or both (B). 

Beside each activity that costs more than ten dollars, 
put a $ sign. 

tr^ficate on the list which activities you'd like to try 
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ILLUSTRATED TALK IHIHI 



Xlliistrated Talk, an inclivldual event, m:o^nlzes »M*ers for their ability 
to (sake a presentation about issues concerning areas of hose econoaics. 

Illustrated talks are speech presentations using props such as charts, 
posters, pictures, real objects or aedia. They are not factual lectures 
nor -how to" deaonst rat ions. The intent is to present views on ^s^ues jn 
howe econowics and how FHA/HEI«) aeabers cm address the issues. 



Junior: through grade 9 

Senior: Grades 10-12 (includes graduating seniors) 



E l igibilit y 

1. Each chapter my sutoit one entry in the junior category and/or one 
entry in the senior category as appropriate. 

2. The event cateoory is detemined by the mender's grade in school 
during the school year preceding the National Leadership Meeting. 

3. Any FHA or HERO isesiber is eligible to participate. 



Criteria for Evaluation 
Participants will be evaluated on: 

knowledge of the subject natter and issues presented 

the visual aids used in the presentation 

the effectiveness of the presentation 

an inforoation packet prepared for evaluators 



Guidelines 

1. An illustrated talk is a five-to-ten (5-10) «inute speech presentation 
supported by visual aids about issues affecting the quality of 
individual and family life or occupational preparation. The issue 
chosen should be one that: 

represents a concern of youth and of the participant 
reflects current social or econonic issues 
can be addressed by an FHA/HERO chapter 
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nitistrated Talk Event Continued 

2. The topic chosen mst be an issue related to one of the areas of study 
in Consumer Hosiefliaking Education or Wssm Economics Occupations, listed 
helovvt 

Conswyr Hoffieaakinq Education 

Child development 

Family relations 

Food and nutrition 

Clothing and textiles 

Home furnishings and housing 

Consumer education and home management 

Home Economics Occupations 

Child care 

Services to the elderly 
Food service 
Clothing 

Home furnishings and equipment 
Institutional and hme management 
Hospitality services 

3. The presentation shou Id- 

discuss the issue 

* 

state hiM the issue relates to individual, family life or 
occupational preparation) 

discuss hoxr FHA/HE(K) members can address the issue 

4. Factual lectures and "how to" demonstrations do not qualify as 
illustrated talks in this event. 

5. Participants are required to show proof that they have presented this 
talk to a school or community group prior to participation in the 
Regional Evaluation session. 

6. An entrant may use any combination of activities or visual aids with 
the necessary portable equipment. Suggested aids might include 
puppets, posters, slides, cassettes, charts, and other media. 
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illustrated Talk Event Continued 

7. Notes may be used during ttie presentation. 

8. Entrants should dress in appropriate attire for a public presentation. 

9. Each participant must submit three typed copies of an inforoation 
packet (placed in a 9 x II 3/4** nanila file folder) to the Session 
Coordinator during registration at the Regional and State Evaluation 
session consisting of— 

a cover sheet with participant's mm and topic 

an outline of the presentation 

references used (publications, books) 

date, location m4 proof of prior presentation of the Illustrated 
Talk (photo, news clippings, letter of invitation or thank you) 

10. The presentation and information packet imist be the wrk of the 
student. 

11. All necessary aids and equipment except a table, chairs, and at easel 
are the responsibility of the participant. All visual aids should be 
easily seen by the audience and evaluators. The presentation area 
onist be kept clean and neat at all tines. 

12. Participants will have five rainutes to set up for the presentation. 
Other persons «ay assist. 

13. At the designated tinie the individual will present the talk to the 
evaluators and audience. 

14. Participants my use a watch or clock. Tine notification will be 
given at 5, 7, and 9 iginutes. At the end of 10 iBinutes, participants 
will be asked to stop. 

15. The evaluators will ask questions to: 

clarify any points 

determine knowledge of the subject matter 

16. The evaluators will discuss the presentation among themselves, score 
each entry and then spend a few minutes reviewing the strengths and 
weaknesses with the presentors. 

17. Participant and helpers will remove the equipi^nt. 

18. The total time required for this event is approximately 30 minutes. 



lliustrated Diik Rating Sheet 



Cmegoty □ Junior □ Serm im <^ talk. 



A^rucenyis.- Wnte tn 0>e s^^inpt^ rsoing unMr 9>e "Scorn" coMnn. ^ilhme tnt(KmiM»n (y dvtdar^ >$ m^sttH?. asstgn 
a 0" Totai the points. Make comments to h^p pafnopants know where they Oid weR or needed improvement 



Evtiucsion Otmnk 




vary 
Qooa 


Good 


Fur 


Poor 


Scarf 




1 Cpntent 

Atf«iw^t)ip «f tssiM to m(&v«^. fvntfy ^ 
voo^paSfonsi prepvabon 


10 


8 


6 


4 


2 








20 


16 


12 


6 


4 


— 1 




How FHA^ERO members cai aOOn^ 


ID 1 8 


6 


4 


2 






2. ^Aswtf Mds 
yi84)tty to aji^ence 


5 


1 

4 


3 


2 


1 




1 




S 


4 




3 


— - 

2 


1 






Compten^fWy/sw^tJie 


5 


4 


3 


2 


1 






J. i^rBseniwion 

imrodi«tK»^ 


1 

10 } 8 


8 


4 


2 




1 


C^rvtempo/vohime 


1 10 i a 


6 


4 


2 


{ 


Gesti^es/marviersms 


5 4 


3 


2 i 1 




OfStfrmar/prornincu^sn 


10 , 8 


6 ! 4 : 2 


1 — 




5 ; 4 


' i \ 

3 ! 2 f 1 




Information c«tter^ comptote 


i i 

M i ^ 


3 


1 2 


1 . 


i 
\ 



TotsI 



Orcte rcHtng achieved 

3 Star 90-100 poms 
2 S^r 70-89 potr^ 
1 Siaf 1-69 ponts 

Evaiuafors f^ease a!ket rating event 



ver<f)cation ol total sct^e ((^asf <ntttao 

RoffTi consufiam 

Leao consmtant 

P<nai ver»f»cat«on 
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LSSSCHl ISSUES HOW DO t PBgARE fOR MY FUTUBE? 
TOnC (SOMETH»^ TO TWIIK ABCHJT): MQM^ MAWAQgM 



SUGGESTED OBJECTIVE: D*v»top and UM • ptan for ^Mmdlng. 



tEADERSHTSKAlS: Ptemfyng pmss for 


EVALUATION TECHNIQUES: "1 teamed* 


pix^rfem soMng and declsfon making. 


statements. Evaiuate spending f^s. 



SdCTHtNO TO THINK WITH: 
(Resources) 


•Preparing • Bu«l|}«t 
-RMlitPlfig Expenses 
-FHA program-FINANClAL FITNESS. 


SOME WAYS TO USE THINKING 

(Process'Activities) 


-Stuctents calculate income and ejqsenses. ifeing a 
dscistorHniyUng model, students explore possibte ways to 
balance income and expenditures, i.e.: roommate, live at 
home, training for raise. 

-Ask for student volunteers who wouW like assistance in 
pnqnring a personal budget ktentify Income and 
expend. 

-Using cocpmsSf/e learning, the class wjH develop and 
recommend a speiKftng pkay. 

-Students con^tete three *t teamed..." statemente about 
using a spmdlr^ plaiL 


FURTHER ACTIONS TO TAKE: 
(Extended learnings, POWER OF ONE. 
homewortt. community service) 


-Use activittes fr<wn FtNANOAt FITNESS FHA program, 
-tmptement spendlr^ plan for personal use for one montiv 
-Be responsiMs for the family accounting for one nwnth. ■ 
-Keep record of sxpendttures for on3 we^. Evaluate and 
recomnwnd changes. 
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PREPARIKG A SUOGET 



The first thing to consider is soney. Fill in the blanks in the budget 
outlined below. If you have a job, you nay use what you wake per hour 
there and If you are not ployed, use per hour which is generally 
what one gets for an entry-level job. Figure on a 4fi-hour week. 



Hours worked per day x hourly wage « $ per day: $ 
Incose per day x zi days = monthly income $. 



PAYROLL DEDUCTIOIIS: 

Federal incoB» tax (20 percent) 

Social security (6 percent) $. 

Union dues (1 percent) $. 

Other deductions, if any (like health insurance) $. 

Flap gXPg^fSKS: 

Rent (check local paper for average prices) $. 
Utilities (sowe are covered by the rent). On the ones 

not covered, check with your parents. $. 

Car paynent $, 

Car insurance S. 

Gas or travel expenses to and from work $. 

Other payaents (like stereo, tools, etc.) if any $. 

mmii mm%y- 

Personal supplies such as toothpaste, haircuts, soap, 

laundry, etc. per lonth $. 

Clothing—basic replacements, shoes, repairs, etc. $. 

Groceries $. 

Lunches (if you eat out) %. 

Spending sioney— shows, concerts, gifts, dates, skiing, 

recreation $. 

Other variable expenses $. 

Total expenses: $. 

Next, enter your monthly incon^ here: $ 

Enter total expenses here and subtract fro« your 

monthly income: $, 

What do you have left for savings or other uses? $ 
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REDUCIH6 EXPENSES 



If your income does not meet your needs— then what? Is there sosie way to 
reduce expenses? 

For example, you could rent a roos with a family somewhere rather than an 
apartment . 

You could share the expenses for an apartment with a friend. If you do 
that, what expenses will that reduce ? List them. 



How much will 


it 


save? 


$ 


How much will 


It 


save? 


% 


How much will 


It 


save? 


$ 


How much will 


It 


save? 


$ 


How much will 


It 


save? 


$ 



Are there other ways to reduce your expenses? 

How much win it save? $ 

How much will it save? $ 

How much will it save? $ 

What Is the total amount you can reduce your expenses by $ 

Reduce your total expenses by what you have just calculated and subtract 
this new figure from your monthly 1nc(^. Now» «i^at do you have left over? 

Sm. OHE-im EXPEHSES 

Few things we . are as simple as they seem. Here are some other one-time 
costs you must also take Into account. 

First and last month ^s rent — a refundable cleaning fee ? 

Most apartments cobw with stove and refrigerator— what about other 
furniture, dishes, something to cook in. towels, blankets, sheets, etc.? 
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LESSON ISSUE: Htm CAM i PBEPAWg POR MY FtlTt«g» 

-nmC (SCMIETHINQ TO THINK ABOUT): CAHEEH tMTgneSTS/JOB SiQLLS 

SUQQI^TEO OBifECTlVE: Ownonitrate }ob t^dns sidlls Ineittcllf^ |>r»|»«r«tlon, 
ifitanrlMr and follow-up. 



LE/MSf^HtP SCILLS: Critieat tNnkins* 
Coc^mtive lean^t^ for intsrpersonal 
rtiatkMtsh^ and convnunfeation. 



EVALUATK3N TECHNiQl£S: STAfi evant ratins 
ahaet 




80iy£THtl^ TO THINK WITH: 
(Rasourcas) 


-Appiteallon forms. 

•Toaohor Information: -Rsaumoa, Cover 
tatters, Applieatlona, Interview Fallow up . 
•STAR Event-** Job Interview" ami rating eheet 
■Sample lotMiHow CNiMllona. 
-Possibte resource peof^:* Locai tntsiness persone. 
pem>nTOi maneger, schod or cUstrict career ^ledalist. - 
-Computer program for resume if avaitabie. 


SO^ WAYS TO USE THINKING 

{Procass-Actlvitfaa) 


-Tewher or resource person provides Information on 
resume writing, cover ietters. appiicaUon, tntarviews, 
and fottow isp tetters, fotfowed bY tfudent prentice. 
-Students con^te sectk>n of 'aob Interview" STAR 
Event In small group each sludeftt will present trls/tw 
pa^ for 9m STAB Evmtt EmIi mon^ of the grmqE> 
artii evalM^ using ttw **«k>b tflt«rvtow Rating 
SbMt**. Cmiduct piaetioe faitenrimys atKf evaluate i^ing 
rating sheet. Have resource peqpte conduct interviews 
mrd vk^ Usfm if possS^ and evafuato uair^ the ratir^ 
alwet 


FURTHER ACTIONS TO TAKE: 
(Etdancted toatrim, POWER OF ONE. 
homework, community service) 


Apf^ fm a jc^. 




ERIC 



4-77 



TEACHER IltFORMATIOfi: RESt»IE 



What Is a Resuoe? 

A resune is a personal data sheet, it is a short stmnary of Is^ortant 
facts about you. These facts help an ei^) lover decide whether or not to 
hire you. Any person Mho is serious about seeking a job should always have 
a well-thought-out, up-to-date, and wel 1 -prepared resume. 

Hhy Is Your Resuise I^>ortant? 

You should prepare a resume for the following reasons: 

1. To gain confidence by becoming more aware of your qualifications 
and skills. 

2. To help you complete an employment application quickly and 
accurately. 

3. To demonstrate your potential as an employee. (Resumes reflect a 
job applicant's potential better than the e^>loyaent application. 
Therefore, a resume should always be given to the eiq>foyer along 
with the completed application.) 

4. To show the employer you are organized, prepared, and serious 
about getting a job. (Es^loyers often consider you an 
above-average candidate for a job because you Included a resume.) 

5. To become more self-assured during the Interview because all the 
facts and dates are In front of you. 

6. To provide further Information when submlttino your eisployment 
application, particularly if you do not get an interview. (Often 
this extra fact sheet can help you get an Interview at a later 
date.) 

7. To mall to out-of-town and local employers. (Often you can mail 
copies of your resue^ to more ^loyers than you can visit. This 
saves you time and money.) 

8. To distribute to relatives, friends, guidance counselors, 
teachers, character references, and other persons who are willing 
to help you find a job. Your resi^ gives these Important people 
a clear picture of your qualifications. It also acts as a 
C(Histant reminder that you are seeking employment. A job lead 
could very well result from one of these close contacts. 



CAREKR INTERESTS - BACKt'.ROUND 

4-79 



167 



Resume Information: 

GENERAL RESWE DESCRIPTION 



PERSONAL INFORMATION 

your name, address* and telephone nuffiber enable an eii|>1oyer to contact you. 
The prospective ea^jloyer may need to know some further facts about you such 
as age, health, etc., but this information must stay within the bounds of 
your state's fair ea^loyment laws. 

EDUCATION 

Present your educational experience In reverse chronologic order: List the 
last school you attended first, followed by your next -to- last school. 
Include dates of attendance, the name and location of the schools, the 
curriculi«i studied (general education, college preparatory, business 
education, etc.), and the diploma or degree you earned. You need not list 
your elementary school or other education considered insignificant, 

MORK EXPERIENCE 

Include all paid and volunteer work because work of any kind shows 
responsibility. Present your mrk experience in reverse chronologic order. 
Include the dates of employmofit, the names and locations of the companies 
or organizations, and the job titles. 

Skills that you have learned either in schwl or somewhere else are 
important in getting the job you want. An employer will carefully examine 
your skills to determine if those skills can be utilized by the business. 
Examples of skills are: 

. office machine operation . bookkeeping 

. co^uter operation . report writing 

. mathematical problem solving . sales ability 

Your rkills can also be denwnstrated in two other areas: human relations 
and organization. Your ability to get along well with other people is 
essential to any company. 

H01«)RS. ACHIEVEMENTS. AND OTHER INTERESTS 

Honors, achievements, and other interests can sometimes be substituted for 
actual work experience. Your participation in sports, oaisic, |*c., in 
school should be listed along with any special recognition you may have 
received. Comroinity activities such as scouting, the American Red Cross, 
etc., should also be listed in this section. An ei^l oyer may have a 
personal interest in one of these areas, and you may be able to capitalize 
on this mutual interest. 
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Be prepared to Hst several good references. Usually the nasie, business 
title (if any)» company or organization, address, and telephone number of 
the reference are required. Ask pemission of those fi\m you plan to list 
as references. Good references include a former employer, a teacher, or 
friends *rfu> are well established in business. If you decide not to list 
references on your resume, type the phrase "Excellent references available" 
under the heading References and have a separate list of references in case 
it is requested. 
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TEACHER INFORMATION: APPLICATIONS 



What Do Employers look for in an Enploysient Application? 

^st asployers re({uire applicants to co^)1ete an esfflloyn^nt application. 
The enpioy^ent application gives the eiq>1oyer facts about you >mich can be 
kept on file. The inforoation you proviae and how well you present the 
information indicates to an e^>)oyer the following: 

1. Your ability to follow instructions. Have yoi carelessly or 
carefully filled out the e^loyinent application? Keep it neat. 

2. Your character. The application forsi asks facts about you that 
reveal your personality. 

3. Your achievenents. The eoployfsent application allows you to 
mention past accoBiplishisents. 

4. Your ability to hold a job. There will be questions concerning 
your eiiq>loynent history. 

5. Your thoroughness. Did you answer all the questions on the 
eo^loynent application? Don't leave blanks. 

After completing an enployioent application* you nay or oay not get an 
interview. The outcone could depend on how well you cos^leted the form. 
R^iSiber: Always include a copy of your resume with your eiaployaient 
application. 

What Infomation is Required on the Etq^loynent Applicati<»i? 

Gather the information and materials needed to coaq>lete your employment 
application. Much of the information you are seeking is on your resume. 
Nake sure you have the following when completing an employment application: 

1. Iw) pens (blue or black ink), two pencils* an eraser, paper 
clips. 

2. Your current and previous addresses and Social Security nu^er. 

3. Educational information— include grade school to present. Give 
na»^ and addresses of schools, the diplomas or degrees you 
ear^^ and the dates you attended each institution. Indicate 
anj^pp^ects in ti^ich you excelled. 

4. Worir^lS&perience— state past jobs and responsibilities. Give 
names, addresses, and phone nuirt>ers of past w^loyers; the dates 
of employment; job responsibilities; the wages earned; the names 
of your supervisors; and your reasons for leaving each job. 
Include military experience (if any) and volunteer work. 
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5. Business and wachine operation sltills. 

6. Special certificates, licenses, professional organizations, and 
other business-related documents, honors, and achievenrents that 
could give you an advantage over other applicants. 

7. A list of references— include their names, job titles, cos^my 
names, addresses, and telephone nuod>ers. 

8. Copies of your resiane. Remember to attach your resume to the 
completed esployment application with a paper clip. 
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TEACHER INFCmnON: COVER LETTER 
What is a Cover Latter? 

A cover letter consists of a few si^le paragraphs that state the job for 
which you are applying, your qualifications, and your request for an 
interview. It is iaportant that this introductory letter be clearly and 
concisely »#ritten, as it is usually the first contact you have with a 
prospective employer. Reise^er the rewards of a good first impression. 

When Is a Cover Letter Helpful? 

Use a cover letter when: 

1. The enmloyer you wish to contact lives in another city and you 
are nailing your resune to that ei^loyer. 

2. You are answering a newspaper help-wanted ad. 
How Should You Write a Cover Letter? 

Use the following guidelines when writing a cover letter: 

1. Address your letter to a specific person, if possible. Use the 
city telephone directory or soise other source. 

2. State the purpose of your letter and the position for which you 
are applying. 

3. State those qualifications that «ake you well suited for the job. 

4. Request an interview. 

5. Sign your letter before sending. 
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$aii9>)e Cover Letter: 



2842 South Lane 

Billings Heights, WA 99101 

January 29 » 19_ 



Mr. Walter Hash 
Personnel Manager 
Signa Incorporated 
2829 Dixon Landing Road 
Billings* WA 99101 

Dear Mr. Hash: 

Please consider «e for the position of Inventory Clerk as advertised in the 
TH Valley Herald . January 28, 19_. 

In current position as a clerk for Central Drug Store, one of iny Btajor 
responsibilities is aaintaining a satisfactory inventory for all nondrug 
items. This part of ay job requires accurate ffiathenatical calculations, 
attention to details, and good organization. These skills wuld ^e useful 
in the position you have open. 

Enclosed is fBy resume. I would appreciate an interview to discuss my 
qualifications and will call February 3 for an appointi»nt. Thank you. 

Sincerely, 



Kevin SchuUz 
(509) 555-6707 



Enclosure 
V307t802 
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The Intervia* 

The Interview is your chance to sell yourself. You Bust give the 
inpression that you have the skills necessary for the job you are seeking, 
that you are dependable* and that you get along well with people. Knoidno 
what to do and what not to do during the interview ensures confidence and 
success. Be aware that aost interviews usually contain the following 
stages: 

. Introduction (n^at the job is about) 
. Questions about you and your qualifications 
. Questions froe you about the job, coapany, etc. 
. Closing renarks 

During the introduction stage, present your co^leted es^loyient 
application, your resuiae, and any reference letters if you have not already 
done so. During the introduction stage the interviewer will explain the 
job and the coippany to you. Listen carefully. 

During the question stage the eaiployer will be leading the interview and 
you will be answering questions. Again, listen carefully. Answer all 
Questions in a brief, concise oanner. Relate all answers directly to the 
job. Use standard English and avoid using slang. 

When all the questions have been answered, you will have a few fBonients to 
sell yourself. Show that you are interested in the job by stressing vour 
strengths and by isentioning those strong qualities that night not have been 
discussed. Also, desonstrate your willingness and eagerness to learn. 
This is the third stage of the interview process lAen questions froo the 
interviewee are welcooed. Be sure to ask questions about the job and the 
cofopany. Impress upon the interviewer that you would very mxh like to 
work for the coiapany. 

At the end of the interview, wake a coapliaentary observation about the 
coflq>any. This will leave a positive iisage. 

You way or way not get the job iwsediately. If a decision cannot be wade 
now, ask when it would be convenient for you to call about the hiring 
decision. Then, shake the interviewer's hand and wake your closing reaark. 
Say Tro happy to have wet you. Thari* you for your tiwe." 
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Do*s and Don'ts of Interviewing 
DO: 

—Firmly shake the interviewer's hand when introduced. 

—Know the interviewer's naae in advance; use the nawe in conversation with 
the interviewer. 

—Remain standing until you are asked to be seated. 

—Make yourself comfortable and maintain your poise, 

— 8e agreeable at all tines. 

—Take any exouination requested. 

—Be courteous in your wanner of approach. Say, "Bood morning, Mrs. Saiith, 
I aai John Stevens." 

—Present your resume to the interviewer, leave it with him or her. 

—Answer all questions directly and truthfully. 

—Use correct English. Avoid using slang. 

—Allow the interviewer to lead the interview. 

—Ask questions about the job opening and the ccs^any. 

—Express your appreciation for the interviewer's time. 

— Oenronstrate your ability to take constructive criticism in a mature way. 

—Show interest in the coiBpany. 

—Look the interviewer in the eye. 

— Indicate a willingness to start at the bottom. Do not expect too such 
too soon. 

—Make the interviewer aware of your goals and your sincerity about 
planning your career. 

DON'T: 

—Mumble. 

—Place yoitr handbag, briefcase, or other articles on the interviewer's 
desk. (Keep them in your hands or place them on the floor beside you.) 

—Play with your tie, rings, bracelets, hair, etc. 

—Gossip or badmouth former employers. 
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—Beg for work, 
—Makes jokes or argue* 
— Ctw* gum, 
— Sinoke. 

—Slouch in your chair. 

—Answer a question before the question Is con^letely asked. 
—Interrupt the interviewer. 

—Make excuses, show evasiveness, or hedge on facts presented in your 
record. 
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TEACHER I«FO»lATIOflt FOtlOH UP 



Why Follow Up an Interview? 

After all interviews for a position have been coi^leted, there soaetiwes 
nay be two or three equally qualified applicants for the one job opening. 
All of the applicants would probably isake good employees, but only one nay 
be selected. The selection will be difficult. However, one deterwining 
factor in aaking such a selection way be based on the applicant who 
exhibits the strongest desire or Interest in the Therefore, the 

applicant who follows up on the interview way be the one selected for the 
job. 

Do You Follow Up a Job Interview? 
You can follow up a job interview in two ways: 

1. Hake a return visit or a telephone call two to three days after 
your interview. 

2. Proii5)tly send a post- interview letter. 

By waking either a return visit or a phone call, you can deteraine if a 
decision has been made about the job opening. If a decision has not been 
made, indicate that you are very interested in the job and In working for 
the coH^)any. 

Here is a five-step follow-up plan for what you might say when calling or 
visiting the coa^any: 

1. Reintroduce yourself 

"Hello, Mrs. Smith. My name is Jane Ooe. I interviewed with you last 
Wednesday for the job of Assistant Manager." 

2. Add any additional thoughts you may not have covered you 
interviewed. 

"I did not mention in our interview my present plans for enrolling in 
an accounting class. Having some accounting background would be 
helpful in performing the job duties of Assistant Manager." 

3. Emphasize your strengths for the job. 

"Mrs. Smith, the interview confirmed my belief that I have the skills 
required for the position of Assistant Manager. My experience in 
dealing with people and my attention to details are valuable skills 
that would be needed for this job. I also believe that the position 
of Assistant Manager would be a challenging career opportunity." 
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4. Find out if a hiring decision h«s i^n nade. 

"Has a hiring decision been iiade for the position of Assistant 
Nanager?" 

If a decision has been fnade and you did not get the job, ask the 
Interviewer how you wight have created a better Impression. You could 
say: 

"I m sorry you don't feel I m the person for the job. At some 
future date I »«ould like to interview again with your coQ|>any. Could 
ytm give ae soae suggestions for creating a better 1fq>ression?'* 

Such constructive crltlcisB is valuable for future interviews. Make 
this a learning experience. 

5. Thank the interviewer. 

"Thank you for ywr time. I will wait for an answer." 
Or, if you did not get the job... 

"Thank you for telling we how I oight improve «y interviewing skills. - 

The second method of following up the job Interview is to write a post- 
Interview letter. This letter should be typed and mailed immediately after 
the interview. Don't put this off! A sample post-interview letter is 
shown. 
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3841 Beal Street 
Rockvllle, WA 90850 
Septesiber 15, 19 



Mrs. JoAnne Smith 
Personnel Manager 
Bliss Nanufacturino Caq)any 
3877 HendersfMJ Street 
Rockville, WA 90850 

Dear Mrs. Snith: 

Thank you for giving m the opportunity to interview for the position of 
Secretary with your coaq)any. The interview was interesting as well as 
infonsative. 

The interview confirmed my opinion that » have the skills required for the 
secretarial position with your cwapany. Hy experience in handling customer 
telephone inquiries, typing payroll reports, and being relied upon for 
filling in for absent workers wuld be beneficial to Bliss Manufacturing 
Company. 

I believe this position would provide a challenging career opportunity for 
me in my chosen field. If hired, I would prove to be a most dependable 
eiiq>loyee. 

Sincerely, 



Jane Doe 
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SAMPLE INTERVIEW QUESTIONS 
In Mhat position are you most Interested? 



2. Why did you leave your last job? 



3. What pay do you expect? 




4. Why do you want to work for our company? 



5. How long do you expect to work for this cM^any? 



6. Do you have any references? 



7. Are you willing to relocate? 
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Are you willing to travel? 



8. Are you looking for perraanent or tesq^orary **ork? 



9. Why do you think Me should hire you for this job? 



10. Have you had any serious illness or Injury that my prevent you from 
performing your job duties? 



II, What are your strengths and waknesses? 



12. How do you feel about working with a younger (or older) supervisor? 



CAREER INTERESTS - STUDENT HANDOUT 

4-94 ISI 



M Interv1eir» an Individual event « recognizes neobers i«t)o satisfactorily 
coaiplete a job application fom, participate In an Interview and 
coonunlcate a personal understanding of and ability to perf om ttoRe 
econoalcs job requirements. 



Event Catefforles 

Junior: through grade 9 

Senior Consumer HoseiBaklng: grades 10-12 (Includes graduating 
seniors) 

Senior Occupational: grades 10-12 (Includes graduating seniors) 



lii glbim y 

1. Each chapter may subnit one entry In the junior category, one entry In 
the senior consumer hooeniaklng category, and one entry In the senior 
occupational category as appropriate. 

2. The event category is determined by the nenber's grade In school 
during the school year preceding the National leadership Meeting. 

3. Any FHA or HERO iseaiber Is eligible to participate. 



Criteria for Evaluation 

Participants will be evaluated on: 

an interview for a hone economics related job conducted by event 
evaluators 

an information folder including a restate prepared prior to the STAR 
Event 

an application form and folloM-up letter completed during the STAR 
Event 



Guidelines 

1. Participants will apply for a job requiring a home economics 
background (example: child care, food service* community and bene 
service, fabric and textile apparel). All positions should be ones 
for which the student is presently qualified. Participants are to use 
factual information throughoi't the application process and interview. 

2. Jobs appropriate for each category are- 

Junior— any job using home economics skills, generally at an entry 
level (example: babysitting) 
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4ob Interview Event Continued 

Senior Consmner HoswiBaking—any job using hose economics skills 
that do not require intensive occupational training at the hi^ 
school level (ex«i9le: selling fabrics) 

Senior Occupational— any job using skills learned in hoiie economics 
occupational training prograos at the high school level (example: 
food service worker* child care aide) 

3. The following information is to be prepared in advance. AH 
information must be typed. Submit three copies ((H) 81" x 11** paper in 
a 9* X 11 3/4" manila file folder) to the event lead consultant at the 
orientation session: 

Job specification sheet: name of firm, firm size, job title, short 
job description, hours, wages typically offered for this job 

Resume 

letter of application: addressed to firm indicated on job 
specification sheet 

Two letters of recommendaticHt: one from a school official, 
counselor or teacher; one from an employer or other source. 
Additional letters will not be considered at the evaluation 
process. 

4. All materials, other than letters of recommendation, must be the work 
of the student. 

5. At the STAR Event, participants must coi^>lete an plication form in 
the presence of a receptionist. Resources such as a copy of the 
resume, dictionary and reference cards may be used in con^leting the 
application. The application form will ask for the following 
information: 

personal informatic»i--nMie, address, social security number 

education— name and address of schools attended, dates of 
attendance, extracurricular activities 

former mployment— dates of employment, names and addresses of 
employers, salary, reason for leaving 

references— those people Ifsted in the information folder 

information about the job desired, including salary expected 

6. All application forms must be completed in ink; entrants must provide 
their own pens. Approximately 30 minutes will be allowed. Tne time 
and location of this activity will be announced at the orientation 
session. Failure to appear will result in disqualification. 
Spectators are not allowed during this session. 
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Job Interview Event Continued 

7. Participants should dress in appropriate attire for an interview. 

8. Participants will check in with the receptionist on the day of the 
event 10 ninutes prior to the assigned time. The receptionist will 
introduce the participant to the evaluators and give th^ the 
application and inforsatimi folder. 

9. The evaluators will conduct a lO-sinute interview. Smple questions 
are listed below; however, evaluators oay ask other questions. 

How does this Job relate to home economics in your state? 

What preparation have you had for this job? 

What would you Hke most about this job? 

In what extracurricular activities are you presently involved? 

What do you want to be doing five years from now? 

Do you like to work with other people or would you rather work 
alone? 

What skills do you possess that will nake you successful in this 
job? 

Why do you want this job? 

What do you consider to be your greatest strengths? 

10. The evaluators will discuss the interview asiong thenselves, then spend 
a few ninutes discussing strengths and weaknesses with the 
participant. 

n. After the interview, the participant will have 15 ainutes to coi^ose 
an interview follow-up letter in the presence of the receptionist. The 
entrant isay not use notes. The letter nust be written in ink. Paper 
will be provided but participants must provide their own pens. The 
letter should include— 

dppreciation for the interview 

further information not stated during the interview, if any 
whether or not the participant is still interested in the job 

12. Participants may not observe interviews of other participants who coae 
before them. Due to the nuo^rs involved in this event and room 
setup, spectators are not allowed. 

13. The total time required for this event is approximately 30 minutes for 
the application form process and 40 minutes for the interview and 
follow-up. 
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Job Interview Rating Sheet 



Category: DJuniDr □ Servor Consume- Homemaiong □ S«»or Occ^mnai 

Mmjcoons: Wnte in ttia approfHisAe rating i^ider me "Scwa" cotumn. Where inl ormaiion or evidenee <8 missing. assKjn 
a "0". Toisi the poim. Mato com men t s to help pmtc^am know wt»re Ihey <M wel or neeM onprovemenL 



EvitujcHon OritofiA 



Good 



Qood 



Fiir 



Poor 



8pm 



Ai^ropri^ tntorvHiw antra 



tSteetly 9fOQm0<l good postum 



Fnwtdy, pOisad pensonaMy 



15 



12 



6 



15 



12 



6 



Jot) qt^Mc^ons 



2 tnfonnaiiofi FoWar 

«k«> $p e c* Sca 6o n sheiW compWe 



5 



10 



8 



8 



A^yiyniBa )ai^ o* rsco mmgndat i o n 



Presemad and pr<^$8K>nMy 



10 



8 



8 



3 AppBcaUon Form and FoBomKJ^ LMtar 

Apphcmion form complate 



10 



8 



Naamess. le^H^fMy* gramrm 



Total 



Octo rating achiovad 

3 ^ 90100 poir^s 
2 Star potnte 
1 Star 1-68 pom 

EvjtfuiK<KS Please ^ntnai after rating eyent 



VanteatKyi of WBl scorn (pteaaa ir^} 

Boom cortsuttam 

- , ., L^ayisiritant 
Fin* v«f*cahon 
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Lesson MWUCf MOW CAW I BE A OOtM PA 

TOPIC (SOMETHING TO THIMK ABOUT): JBAB 



12 



SUOOESTEO O&IECtlVEt Afwiyn ttm remon* why |MMp)» «hom t« hm ehUdrem 
RmgniM til* «^f^»9M and dlfflouitlM of paraitting. 



LEADERSHIP SKOjLS: Crfficai ifMie and 



EVALUATION TEOMIQUES: WMi papers and 



SOMETHING TO THINK WTH: 
(RMOuroes) 



SOME WAYS TO USE TMMCING 
(Process- Actfvlties} 




FURTHER ACTIONS TO TAKE: 
(Extended leamlngs. POWER OF C»IE. 
homework, community service) 



ERIC 



Parenting pana - 2-5 parents 
Raasons for Parenting 
Parent Interview Form 

Ucato one (^nK»e wti^ on parentb^ ae bad^rouml 
readily (Oi>tional). 



4^ng B cropwative i^oup aeltif^ have s&Mtents 
tmb^iM positive and iwgatlve rmieorw having 
chiMren. 

-Irafivfalua^ or in «fr»fl gro^n, have the attMiM 
identify queaticms to ask the pan»nt panel. 
-Iteve a pvmt pami prwaniation. 
'Dimmm: Iteir^ the ftoaaons for Parwrtlng and ft» 
panel, ask students to try to tiiink ^out the naiMt the 
parent have wN»n th^ have c^iikben for 1N» reaem^. 
Th«i a^ tiie aiMients to think of thiro (Hher ways the 
parents can meet this noed, whether they have chiMren 

m>t. For eioaniite, if mod is Hs a^nmonB to take 
care of them when they are older, othw^ waye to meet 
ft^ need might be to devetop ^iendsMps witti younger 
pwjpkB, to save mofiey to J^in a retiren^ rammttfiity 
wimi okim, w to cuWvate a dosm r»iati(Mi8hl|p witfi 
their r^cea and n^phamL Vm poM of ihto exercise is to 

^e stiutent reid'se tirat tiwre are altmnative ways 
to meet tim needs timt o^ fvoduce chfkfrwi. T^ more 
parents can trmt needs fof meaning, af{acto% arKi 
eacurity In otiw ways, tfie more tireir parentir^ c»n be a 
^oiom experience and not or^ of d^t^ata c8ng^ and 
inevitable dtsappointment. 

-Rnatty. ask the students to write a br^ paragraph in 
their joumaia. beginning with the words: 'At this time, I 
pinn to have-not have chikfmn. because " 



•bi^lmv one coi^ witi) chftiren and (me coupie vAto 
has ch<^n not to h«re chiklrwi edx»Jt Ihe rmtsoftt for 
tfwir ch<^ce8. a) Summatize their re^XMisea in a orw pa£^ 
pgeper and write amnher page givir^ ymir qirinions on 
whether or not you want to hafte chihiren se^or b) Come 
to class prepared to report vA\ai you iearrmi (protectir^ 
the pHvacy of \t» ecntfries, of »3urse). 



4-101 

I SB 



TEACHER RESOimCE: Reasons for Parenting 



I. It's socially expected. 



2. They love children. 



3. They »*ant to participate in the development of another human being. 



4. They want to continue the family name. 



5. They derive their meaning in life from their children. 



6. They want someone to take care of them when they're older. 



7. They've got nothing better to do. 



8. They don't know about family planning. 

Go dw^ the list and ask students to "code" each item with "good,* «bad," or 
T depending on whether they think it is a good reason to have children or a 
bad reason to have children. They should put a question mark if they can t 
decide. Ask for their rationale for why they think the reasons are good or 
bad. If there is a disagreement as to whether it is a good or bad reason, 
have students explore their differences for a bit and move on to the next 
one. Don't spend too long on any one reason. 

If the list contains eight reasons or fewer, have students begin the next 
step right away. If there are more than eight reasons, ask students to note 
on their paper which of the reasons up front they think are the most [|;fq«ent 
reasons people have children. Then by some quick show of hands, establish 
eight reasons from the list which most people have identified as the most 
frequent reasons. Don't spend too much time on this; it's not an election, 
just a quick way to pare down the list to a workable length. 
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(use with optional action) 
I. Itiat has.teoi the most renacding Cor you in being a pamit? 



2. Khat do ym think are the most isqportant qualities or skills o£ a good 
parent? 



3. Mhatr if anything, would have helped you to be better pr^red for 
parmttood? 



4. tihat advice i#Duld you give a yo^ couple i<ho are thinking about having 
children? 



5. Are there any other important thoughts you have about being a parent that you 
haven't already said and would care to share? 
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LESSON ISSUEi HOW PQ i CQPg WITH CBiSiS? 

TOPIC (SOiy^INQ TO T»liK ABOUT): DOMESTIC VIOLBiCE 

SUQQE8TED OBJECTIVE: Afwfym th» ey«t» of vi0t«nc« md Jt» impact on th» family 



LEAOERSHtP SKUX8: Crtticai thinking. 
Ci^Bmti¥e toaming for intoiperson^ 
r^ationsh^ and communicaUon. 



EVALUATION TECimiQlO: Discussion. 
chedtSsls. POWER OF Of^ flvalualion 



SOMETHINQ TO THINK WITH: 
(Rasoureos) 



Haraimito: FMta/llytita About Domottle Vlotonea, 
Cycia Thttory of VtoHmoe, ^youao Mkttao 
Roviaw. 

Taai^m infcmration on: 
"^Muaa Abuaa** 

"ttytlia Mout Battaram and Battarad 

WOUWHI* 

**Doinaatte Vielanes Continuum" 
Trofila of a Battarad Woman" 
"Proilta of a Sattarar" 
"{^omaitic Vfotanaa Pravanllon Act" 

-Film of don»stie vk>ter«» ^DwA tf» Haib;* "Suiting 
Bad,' ate.). 



SOME WAYS TO USE THINKiNO: 
(ProcasB- Activities) 



IntriNtuctory Activity: 

TY» tae^r wilt stuua tlta foUowing infomiation witii 
stwiante: 

a. Fwniiy viotenca a 4»m>mon |m^I>tom in Anwrto 
famiiias. 

b. It «»rtf ntMMS bacausa tha pul^ic is unawpara of tfw 
natura wkI extant of ttm fxcM»m ami becatsa society 
^8 to be t(^am of viotenca in reiatkmsfiips. 

c. Vi(^M>ea pmtm fmtn generation to ^naratitm. 
CiYikiran {earn viotera^a just sb ttwy team otiwr 
tehaviors. 

d Domastie abuse is a 'silent crime* because society has 
condoned fam% vtoiefK^e for generations. 

e. Womm in our soctoty Ntve been taught to be passive, 
subntfssive. and suAiservient. 

f. IMsn have toemx taught to be dominmit, e^gressive, and 
phys^i. 

g. Can tfw of al»ise be tiroiten? VWiat do you icnow 
about domestic violence? 
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Aethfity 1: 

'Studants will Independonfly comptete the pretest, Facts 
»nd Myth* About Ito mettle Vlofencs. 

•Studon^ work in paim. <S9etis8 the statomsnm, 
reach a tismm»m about answers to the statenwnts, and 
adjust their ans^nws to indicate the consensus. 
-TTw teacher will ask stud^ts to discuss responses with 
the class. 

'Facts from the bulletin boardriranspamncy may be 
empha^zed at this time aisa 
Activity 2: 

-The teacher wM! review the Domeatic Violenoe 
Continuum with the class. Student wilt be toW that 
they are going to devekip similar continuums for physical 
and psy(^iotogtcai abtoa to assist them In uncterstanding 
how behaviors may progress from seemingly harmless to 
vioient behavior. 

a. Stud«its vrffl work In groups of four to five. 

b. Ranking behaviors from least to most severe, each 
student group will develop psychotogicai and physical 
violence continuums, 

c. Continuums will be posted on newsprint. 

d. Continuums iMll be shared with the class. Behaviors 
omitted by the students wiM be identified by the leader. 



Closing Activity: 

-Students wilt list and define behaviors which contribute 
to each of the following kinds of ^se. 

a. Rrysical 

b. Psychological 

c. Verbal 

-Papers wilt be collected. 

-The teacher will share the following definitions: 

Physical abuse: behavior which causes physical pain, 
restraints, and/or harm. 

Psychologteal abuse: behavior which threatens, 
intimidates, or causes fear, mental anguish, or 
confinement; Implies threat of physical harm; eten^ent of 
fear involved. 

Verbal abuse: behavior which causes toss of self- 
esteem by means of words, name calling, or insulting; 
physical harm is not implied. 



ERIC 
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Imrotfuctorjr Activity: 

•The teaclier vvW present atiHfents with a cfiagram of the 
Cyole Theory of Violenoe. Students wU be asked to 
identify/Mptaift In wii^ what they be^ve happens 
during eich «ie miee phases of the cyde. Theteeffiher 
may ask for randwn responses and note them o*i a 
tnamsparancy. Ttw taach^ will cone^ r^wr^es. 
Activity 1: 

-Tlie teacher wilt intreduce the film on d<»nestte violence 
to the class. Studmti. working in grm^ wW respond 
to the fottowing questkms after viewing the film. 

a. kientify epteodea which Olustfate the three phases 
of tte Cycte of yncdBnc». 

b. Identify reasons women stay with twittorefs. 
c List ehaneterlstics of the batterer. 

Ctosing Acthrity: 

Studente will share responses with the dass. 
During disctttsion of c and d tidier wH eompiie a nnster 
fet of charodertetics cH battwers and batl»ed wonwn. 
Mkfing to the iist characteristics the students omitted. 


FURTHER ACnONS TO TAKE: 
(Extewfedteambigs. POWER C^ONE. 
homework, community ssnnce) 


Complsle a POWER OF Ol^ • -Family Ties- Module. 
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FACTS AND NYTKS ABCHIT IKUKSTIC VIOLENCE 



Directions ; Answer the following true or false statements. Place a T in 
the blank if the statement is true, F if it is false. 

1. Domestic violence is a new problem which has occurred due to the 

pressures of today's society. 

2. Most cases of doisestic violence are not reported. 



3. Most batterers blame themselves for their actions. 



4. Many battered imten deny being abused. 



5. Spouse abuse is usually limited to low income groups. 

6. Woiwn in rural areas find it easier to leave than women in 
cities. 

7. Once the couple marries the battering will stop. 

8. There is nothing a battered woman can do to make the batter stop 
abusing her. 

9. The batterer usually loves and cares for the person he is 
hurting. 

10. Battered women often provoke their partner's behavior and from 
that viewpoint deserve what they get. 

U. Children whose parents are experiencing domestic violence in 
their relationship are likely to be abused also. 

12. Once a batterer, always a batterer. 



13. Most victims are women. 



14. Most batterers do not feel they need to change their behavior and 
so never seek counseling. 

15. Battered women are crazy. 



16. Drinking causes battering behavior. 
Adapted from: 

Consumer and Ho^riiakinq Curriculum . Human Development 
Series: Prevention of Domestic Violence. Jefferson 
County Public Schools and the Kentucky Department of 
Education. 1985. 
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ANSWEf^ KEY 



1. 


F 


2. 


T 


3. 


F 


4. 


T 


5. 


F 


6. 


F 


7» 


F 


8. 


T 


9. 


T 


10. 


F 


Il- 


T 


ia. 


F 


13. 


T 


14. 


T 


15. 


F 


16. 


F 
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Sfmi ABUSE 



IWTftODUCTlON 

Spouse abuse is often called "the silent crime" because it is probably the 
Biost unreported cri«e In the country. Spouse abuse refers to adults, 
warried or unwarried, *fho are abused by their partners or ex-partners. The 
majority of victias are vmsn, but there are reports of sen who are also 
victims of abuse. (Throughout this section he/she may be interchangeable.) 

VOCABULARY 

Abuse— to treat badly, to hurt, to injure, to insult. Abuse may be 
physical or verbal. 

Battered woaan— a Moman *#ho is repeatedly psychologically or physically 
forced to do what the doninant sale figure in her life wants her to do 
without regard for her rights. 

EiBotional abuse— abuse that is threatening, intimidating, or that causes 
fear, mental anguish, or confinement. 

Physical abuse— abuse dealing with hitting, slapping, pushing, bruising, 
burning, sexually molesting, cutting, or physical restraining; any 
inflection of physical pain. 

Self-esteem— your image of yourself, how you feel about yourself. 
Sexual abuse— sexual contact through verbal coercion or physical force. 
Spouse— your marriage partner, husband or wife. 

Verbal abuse— abuse by means of words, nam calling, insulting; abuse 
causing loss of self-esteem (feelings of personal wrth). 

Violence— occurrence of physical or verbal abuse such as slapping, hitting, 
pushing, shoving; hitting with objects, threatening to use or using 
weapons, forced sexual relations, name calling, etc. 

Adapted from: 

Consumer and Hog»makinq Curriculum 
Human Development Supplement: 
Prevention of Family Violence Series. 
Jefferson County Public Schools and 
the Kentucky Department of Education. 
1985. 
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STATISTICAL IWFQ«MATIOW 

"Between 22 percent and 67 percent of dating reUtlimships involve 
violence.** (Gate et a1. 1982; Henton et al. 1983; Laneretal. 1981; 
Nakeplece 1981. 1983) 

"Twelve percent of high school daters report experiencing a fom of dating 
violence.^ (Henton et al. 1983} 

Husband-wife violence has been estimated to Involve anyi<here fron 50 
percent to 70 percent of V^rlcan fmollles. (Prescott and Lets, 1986) 

Between 2,000 and 4,000 woaen are beaten to death each year. ( Time . 
Septesdjer 5, 1983) 

"Battery is the single major cause of injury to woBen, oore significant 
than auto accidents, rapes, or migglngs." (Xiis, September 5, 1983) 

Violence In Aiaerlcan families does not d1 serial nate on the basis of race, 
class, age, or educational level. It does dlscriainate on the basis of 
sex: 98 percent of vIctiiBS of donestlc violence are wosten. 

Seventy-five percent of isale abusers «ffire thenselves abused as children. 
At least percent of nen in prison grew up in a violent hone. 

Sixty-three percent of boys, ages 11-20, who connit honicide aiurdered the 
aian idio was abusing their others. 

The following is a statistical data comparison smnary for services 
provided In 1985 and 1986 by the YWCA Alternatives to Domestic Violence 
program: 









Percentage 


Number of adult victlos counseled 


431 


498 


15.5 


Nuf^r of child victims counseled 


196 


123 


(37.2)* 


Total number counseling hours 
(victim services) 


1,568 


3,120 


99.0 


Number adult victims sheltered 


185 


448 


142.2 


Hunger child victims sheltered 


163 


244 


49.7 


Total nu^er bednlghts provided 


1,673 


3,096 


85.1 


Number abusers counseled 


175 


272 


55.4 


Number domestic violence police 
reports screened 


3,411 


3,664 


7.4 


Number assists with Orders of 
Protection 


619 


916 


48.0 
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♦Service provision to children in Alternatives to Doaestic counseling 
programs decreased due to institution of a Therapeutic Child Care progran 
under the auspices of the YWCA Child Care Center. This program provides 
counseling to wany children who would otherwise be seen in AOV counseling. 

NATURE AND EXTENT OF THE PIK)BLEN OF DCMSTIC VIOLENCE 

Family violence continues because the public is unaware of the nature and 
extent of the probleo and because society tends to be tolerant of violence 
in relationships. The FBI estii^tes that wife beating occurs three tines as 
often as rape. Battery is the single najor cause of injury to women. 
Nearly 6 million woaen will be abused by their partners in any year. 
Police spend one fourth to one third of their tlae answering domestic 
violence calls. In Spokane County alone there are over 300 reports of 
domestic violence incidents per month. 

Violence is a common problem in American families. Mmst half of all 
married couples have had at least one violent episode, with 12 percent 
having frequent violent episodes. Wife abuse is as cmmn in middle and 
upper income groups as mmg the poor. Victims come from all racial, 
ethnic, religious, and age grwips. The National Coalition Against Domestic 
Violence recognizes 97 percent of abuse victims as women. 

Violence usually passes from generation to generation. Children learn 
violence just like they learn any other behavior. They think using violence 
is a normal way to treat people and to solve problems. One out of four 
people who grew up being abuse, neglected, or watching their parents hit 
each other, use some physical force on their spouse. One out of ten men 
growing up in these homes several assault their wives. 

Women i^o were abused while dating find abuse still occurs after marriage. 
It heightens during periods of stress such as une^loyi^nt or pregnancy. 
Researchers believe this may be a form of prenatal child abuse or a 
husband's attempt to end a pregnancy. 

Domestic abuse is "the silent crime" because society has condoned family 
violence for generations. Throughout history women have been subjected to 
husbands who believe that a woman is the husband's property and that it is 
his right to "keep the little woman in line." Women have been taught to be 
passive, submissive, and subservient. Men have been taught to be d^inant, 
aggressive, and physical. 

A cycle of behavior is typical in most, but not all, battering 
relationships. In cases of domestic violence, it has three phases: 

Phase One— Tension Building 

Tension rises in the relationship. Things may not be going ik«11 for the 
man. He becomes edging and prone to react to problems in a violent manner. 
He may scream, break things of value to the vwman, throw objects, or punch 
a wall. Me attein)ts to cut off her ties to friends. He may ridicule her 
to talk down to her, making her feel she has little worth and that she is 
the cause of his problems. 



4-115 

196 



Phase T«M)— Acute Battering Incident, Assault 

At this point, the lan's rage Is out of control. He lets his anger out on 
the Monan. She becoaes the object of his violence. He my throw things at 
her or heat her. This Is the shortest phase. It ends when his stress level 
Is reduced and tnrfien the batterer feels his point has been i»de and he Is 
control of the situation again. 

Phase Three— Loving. Contrite state, the "Honeywoon" 

This Is the phase which reinforces the wonan's hopes that her relationship 
with her husband or boyfriend Is a healthy and loving one. He tiay buy her 
things and concentrate on proving to her that he Is sorry for what he did, 
that beating her had been an unfortunate accident." He usually proRlses It 
will never happen again. Unfortunately, these are proi&lses he cannot or 
will not keep. The cycle Is repeated until she takes steps to help 
herself. 
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NYTNS mm BATTEREitS AND BATTERED mm 



1. THE BATTERED mm SYNDRONE AFFECTS ONLY A S^LL PERCENTAGE OF THE 
POPULATIONS. 

Battering is an underreported criae but estimates indicate that one 
out of every two wcwen will be physical or psychologically battered at 
soise point in her life. Sociologists Straus, Belles, and Steinaetz 
reported that in 1976 physical abuse assaults occurred in 28 percent 
of American hoaes. 

2. BATTERED W»€N ARE HASOCHISTIC. 

This has been a prevailing mvth due to the fact that people very often 
are not informed to the Cycle of Violence. It is assuwed that wHf^n 
stay in abusive relationships because they get some kind of pleasure 
from doing so. 

3. BATTERED W»<EN ARE CRAZY. 

This myth is related to the masochisw myth in that it places the blwre 
for the battering on the woBan's negative personality characteristics. 
Unusual actions which may help a wman survive in the battering 
relationship have often been misdiagnosed by unenlightened helping 
professionals. 

4. MIDDLE-CLASS WOMEN DO NOT GET BEATEN AS FREQUENTLY OR AS VIOLENTLY AS 
DO P(Km£R WOMEN. 

Women from all socioeconomic groups are beaten; however, poorer women 
are more likely to be in contact with social service systems with the 
result that their problems are more visible. Middle- and upper-class 
women frequently are afraid to report assaults because of public 
embarrassment and not wanting to harm their husband's careers and 
reputations. 

5. MINORITY-GROUP MmH ARE BATTERED MORE FREQUENTLY THAN CAUCASIANS. 
All ethnic groups report similar patterns of violence. 

6. RELIGIOUS BELIEFS WILL PREVENT BATTERINGS. 

Religious beliefs do not protect women irm their assaultive mn. 
Some mimn find comfort and help through religious advisers. Others 
have been told to let the man be dominant thus prolonging their 
involvement in abusive situations. 

7. BATTERED WC^EN ARE UNEDUCATED AND HAVE FEW JOB SKILLS. 

Battered women come from all levels of education and job training. 
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8. BATTERERS ARE VIOLENT I« ALL THEIR RELATIONSHIPS. 

Most men (approxlffldtely 80 percent) are violent only with their wives 
and girlfriends. They are cognizant of the fact that violent behavior 
will not be tolerated in other life situations. 

9. BATTERERS ARE UNSUCCESSFUL AND LACK RESOURCES TO COPE WITH THE WORLD. 

Batterers also co«e from every s<K:ioecono»ic, educational, and job 
training level. Hany are professional mt\ who are active in cowuunity 
affairs. What batterers do have in coBWon is a lack of citing skills 
for dealing with stress, frustration, and anger in their lives. 

10. DRINKIIffi CAUSES BATTERING BEHAVIOR. 

There is a high correlation between alcohol use and battering 
(approxiaately 70 percent); however, alcohol does not cause abusive 
behavior. It does serve as an excuse for violence to occur. 

n. BATTERERS ARE PSYCHOPATHIC PERSONALITIES. 

Batterers are often described as having "Jekyll and Hyde" 
personalities, rhey swing between being very good and being horrible. 
Unlike psychopaths, they do feel a sense of auilt and reworse for 
their actions and they would cease their violent behavior if they 
could. 

12. THE BATTERER IS mi A LOVIIffi PARTNER. 

Batterers are often described as fun- loving little boys when they are 
not being coercive. They are affectionate and sensitive to their women 
during one phase of the cycle of violence. This is often what fuels 
the hope that he will change, thereby keeping the wman in the 
relationship. 

13. A WIFE BATTERER ALSO BEATS HIS CHILDREN. 

Unfortunately this «yth has some basis in fact. Approxi«ately 
one-third of batterers beat their children. In another one-third of 
cases, battered woB»n beat their children. All children growing up in 
homes where dwnestic violence occurs suffer psychological abuse and 
trauB». 

14. L0»te-STANDIN6 BATTERING RELATIONSHIPS CAN CHANGE FOR THE BETTER. 

Relationships based on unequal distributions of power are stubbornly 
resistant to change. In many instances, there is a better change that 
with another partner, the power structure can be reordered to provide 
a non-violertt relationship. 
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15. BATTERED W»ttN DESERVE TO BE BEATEH. 

No one deserves to be beaten. A related prevalent myth is that 
battered wmn provoke their fsen into beating thew. This is not true. 
No one person can be responsible for another^s actions. It is all too 
often assused that if only a mm^n could change her behavior, the 
batterer could regain his self control; however, batterers lose 
self-control because of their oim internal reasons not because of i«*at 
their women did or did not do. 

16. BATTERERS WILL CEASE THEIR VIOLENT BEHAVIOR ONCE THEY ARE MARRIED. 

Battering behavior once begun escalates in frequency and severity if 
treatment is not obtained. In soaie cases^ narriage is seen as license 
for violence to begin as it can then be construed as a private, fariily 
matter rather than a socially inappropriate one. 

Adapted from "The Battered Wowan" 
by Lenore Walker, 1979 
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TIC VIOLENCEt A CCWTXilUttN 



Domestic violence is defined as any physical or psychological abuse »^ich occurs 
within a relationship. It usually begins iHth small, socially acceptable 
atteiopts to establish power and control and it tends to move down the continuum 
and get iRore destructive. The following continuun shows how abuse and violence 
progress in a relationship. 

PSYCmOGlCAL ABUSE PHYSICAL VIOLEHCE 



1. Rigid Sex role requireiiwnts 

2. Insults, httffiiliation 

3. Yelling, verbal harangues 

4. Ignoring, the "silent treatawnt" 

5. Jealousy 

6. Fist through walls, windows, etc. 

7. Destruction of property 
(furniture, personal itens) 

8. Threats to harw self or others 
or to leave 

9. Isolation 

10. Blaning victia for violence 
n. Labels ("bitch," "crazy," 
"whore") 

12. Dependency (transportation) 

13. Invasion of privacy (surveillance) 

14. Threats regarding children 
custody, kidnap, or kill 
children) 

15. Hurting children 

16. Threatening with weapons 

17. "You'll never get away" 

The relationship becomes increasingly based on need and fear. Because of the 
combination of psychological abuse and physical violence, the process contains 
elements of brainwashing— noncontingent violence, labeling, blaming and 
dependency, and eventually results in the learned helplessness of the victim. 
Every member of a family caught in the progression of violence suffers from its 
effects, with children usually carrying violence and abuse into the next 
generation. 

As the violent relationship continues, the assaults increase in both frequently 
and severity. One of three things will eventually happen: 

1. Separation/Pi vorce i Threats, abuse, and violence often continue even 
after divorce and future relationships often begin the cycle once 
more. The problem may not be solved by ending the relationship. 

2. Death ; The couple who remain together with no counseling become 
increasingly unhappy with their violent, abusive relationship. As the 
violence moves down the continuum, the risk to everyone involved 
increases and someone may eventually die as a result, either by murder 
or suicide. 



1. Spittino 

2. Physical restraints (being 
held, locked, or tied up) 

3. Pulling hair 

4. Shaking 

5. Slapping 

6. Punching 

7. Kicking 

8. Choking 

9. Burning 

10. Hitting abdcraien when 
pregnant 

11. Hitting with objects 

12. Broken bones and other 
injuries requiring medical 
attention 

13. Using weapons (gun, knife) 

14. Atteiq^ted murder 

15. Hurder/Suicide 
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3. Coun^eUng or Therapy : Both victims and batterers need support 
and help in order to stop the pattern of abuse and violence in 
their relationships. For abusers i*ho enter therapy and r€n»in 
for the initial three nonths, changes of continuing therapy and 
sakin9 a significant change are excellent. 

Alternatives to Doisestic Violence 

West 829 Broadttfoy Avenue 

Spokane, WA 99201 

(509) 327-9534 (Days) 

(509) 838-441^ (Hights, Weekends) 
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DOMESTIC VIOLENCE PREYEHnOII ACT 



The Domestic Vlo1em:e Prevention Act was enacted into Uw by ttie 1984 
Washington legislature. The act has several win features: 

1. It defines "di»»5t1c violence" as physical hars, hodily injury » 
assault, or the Infliction of ear of iasiinent or household 
meoibers. Definition also includes sexual assault of one weaber 
or household neaAier by another. 

Family or household severs include spouses, fomer spouses, 
adults related by blood or narriage, persons residing together at 
the present or in the oast, and persons *«ho have a child in 
regardless of prior cohabiting status. 

2. It requires police to sake an arrest of the "primary aggressor" 
»<hen they have probable cause to believe that an assault has 
occurred within the preceding four hours. 

3. It provides a civil procedure through which victlss of domestic 
violence can obtain an Order of Protection. If danger Is 
imminent or there has been recent harm or threat of bodily 
injury, an immediate Tenjorary Order of Protection Bay be issued. 
A final protective order can be Issued via a hearing within 14 
days of filing the petition; however, the batterer must have at 
least five days* notice of the hearing. 

The Order of Protection can establish tei^rary custody and 
visitation of children, exclude the batterer from the f ami ly 
residence, and/or prohibit further acts of violence. 

A knowing violation of the Order of Protection Is a misdemeanor 
and triggers a mandatory arrest. 
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I. What is "DoweUic Violence?" 



A. 



The Doiaestic Violence Prevention act. 



1. Defintions. 



(a) Pre-1984, the key definition was "cohabitant," which 
required the parties to he living together as husband 
and wi f e at the present or in the past. In addition, 
children in coBWon qualified a party as a cohabitant. 

(b) Because of the difficulties is^osed by the husband and 
wife rule, "cohabitant" was replaced with "fa»i1y or 
household m^ers." 

i. Includes spouses, fonser spouses , adults related 
by blood or «jarriage, persons re siding together 
at th^ present or in the oast , and persons who 
have a child in coawon, regardless of prior 
cohabitating status. 

(c) "Oofflestic Violence" means physical harm, bodily injury, 
assault, or the infliction of fear of iiiwinent physical 
harm, bodily injury, or assault between faaily or 
household meatfjers. I^finition also includes sexual 
assault of one roeniwr or household ineiBber by another. 

(d) Crinws covered; " includes, but is not limited to ." 

i. Listed in RCW 10.99. 

ii. Hot li«it to RCW charges. May include County or 



City ordinances as well. 

11 i. Must be coiHHiitted by one faaily or household 
nember against another. 

iv. Now includes violation of no-contact, protective 
or restraining order, or order excluding a person 
from a residence. 



11. law Enforcement Responsibility 

A, Mandate to law enforcement to work and cooperate with other 
agencies in training officers. 



1, Areas of training specif ied— enforcement of laws, 
availability of community resources, and protection of the 



victim. 
B. Primary Duty. 

1. Enforce laws violated anu protect victim. 
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C. Actual Officer Response. 

1. Establish probable cause to believe a crime has occurred. 

2. Sh^U arrest and place in custody if: 

(a) Violation of order prohibiting contact; 

(b) Violation of restraining or protective order by 
entering residence or by threat of actual ham; and 

(c) Assault on spouse, forwer spouse, or prsons residing 
together, past or present, within four hours. 

3. May arrest in other dofnestic violence cases. 

4. Must advise victim of his/her rights to proceed through a 
-citizens couplain" (see Appendix B) in all cases »*here 
arrest not aade. 

5. Must make out a written report, regardless of decision 
above, and forward same to prosecutor if possible cause is 
present (within ten days, unless under active 
investigation). Report must be designated as Domestic 
Violence to insure proper handling. 

6. Advise victim of conmunity resources and give "hotline" 
notification sheet which details victim rights and 
resources . 

7. Protect victim and preserve evidence. 

8. Serve and enforce protective and restraining orders. 

D. Liability restricted as to no-contact, protective, and 
restraining order arrests. 

E. Computer entry of all no-contact and restraining orders. 

F. Statewide jurisdiction. 
III. Prosecutor Responsibility 

A. Notification. 

\. Must advise victim of decision as to prosecution after 
receipt of report. 

(a) Practically, decision to prosecute communicated to the 
victim by Law Enforcement (arrest, citation, detective 
contact). 
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(b) If decision »ade not to proceed, swst advise victiw and 
explain alternative avenues available (citizens 
coaylaint procedure. Appendix B). 

B. Prosecutor shall bring contempt action if victim indigent and 
the offender violates a protective order. 

C. Prosecutor's Role in Spokane County. 

1. Works closely with the YHCA Dorsestic Violence Program. 

2. Screens all inconing Domestic Violence reports - 

3. Makes initial contact (through Domestic Violence advocates 
working within the Prosecutor's Office). 

(a) Do^stic Violence advocate explains criiainal systew to 
victim, 

(b) Coordinates specific needs of victia with assigned 
prosecutor, 

(c) Assists in obtaining "no contact" order (Appendix C). 

(d) Sends out -alternatives" pa^hlet and letter explaining 
how to proceed, depending on wishes of victim (Appendix 
D). 

(e) Ascertains needs of individuals form third person 
perspectives to assist both victim and prosecutor as 
case progresses. 

4. Special handling of Douestic Violence Cases coordinated with 
the YMCA OwBestic Violence program in all phases of 
prosecution. 

5. Responds to needs/concerns/requests of victims directly. 

6. Deputy Prosecutor assigned specifically to monitor and 
supervise handling of Domestic Violence Cases (in addition 
to regular duties). 

IV. Responsibilities of the Courts 

A. Protective Order. 1984 Washington Laws Chapter 263 Sections 
1-17: 

1. Must allege draiestic violence as defined above. 

2. $20 filing fee (may petition for informa pauperis and the 
court is required to provide forms and assistance). 



DOMESTIC VIOLEflCE - BACKGROUND 

4-126 




2: {J 



3. May petHion for temporary H-day order If: 

(a) Likelihood irreparable hflrPt--r^?nt threat of bodily 
injury or doaestfc violence. (m)TE: recent seeas to 
be the only additional requi resent.) 

(b) Can be obtained ex parte without notice. 

(c) Tefflporary 14-day protective order will: 

i. Restrain from doinestic violence. 

ii. Exclude from residence. 

iii. Restrain from interference with custody. 

4. Final protective order: 

(a) Hearing with 14-day5 of filing of the petition but 
there must be at least 5 days* notice to respondent. 

(b) Protective order may: 

i. Restrain froio domestic violence. 

ii. Exclude froiB the residence. 

iii. Establish temporary custody and visitation. 

iv. Require treat8»nt. 

V. Provide other relief for protection including 
directives to officers. 

vi. Direct pa>»iient of costs. 

vii. Order to be recorded in law enforcesient coaputer. 

5. Knowing violation of provisions is misdemeanor and triggers 
mandatory arrest. 

6. Violation of any provision is contei^t of court and m>t b? a 
roisden^anor. See Section 12(1): Violation of restraininq 
provisions is a misdemeanor. Compare RCW 26.09.300(1) 
restraining order violation is misdemeanor only if violation 
is an "act or threat of violence" or an entry into 
residence. 

7. District court or municipal only if no superior court filing 
under RCW 26.09.300(1) or no child custody or visitation 
contest. District or municipal protective order valid until 
superseded by superior court. 
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8. Protective orders valid for one year. 

9. No bond required and venus (place of filing) is county of 
residence or county where victim runs to avoid the abuse. 

B. Order prohibiting contact. RCW 10.99.010 et seq : 

1. Must have criminal charge (any crii^) beti«en family or 
household miners. 

2. Order prohibiting contact issued in court prior to release- 
C<aipare a condition of release of no contact. 

3. May prohibit contact and require weapons to be turned in. 

4. Willful violation is a misdeflreanor and triggers mandatory 
arrest. Cwapare knowing violation for other orders. 

5. Requires Listing on law enforcement computer - 

C. Restraining order. RCW 26.09 et seq : 

1. Available after filing case to change marital status (i.e., 
dissolution) . 

2. May get temporary order without notice if can show 
irreparable ham, 

3. The order may: 

(a) Set maintenance and/or support. 

(b) Restrain from tampering with property. 

(c) Restrain fr<M» disturbing the peace of the other parties 
or children (surrender weapons). 

(d) Restrain from entering residence. 

(e) Restrain from reviving child from jurisdiction. 

(f) May require recording on law enforcement computer. 

4. Knowing violation of provision excluding from residence or 
provision restraining for acts or threats of violence is 
misdemeanor and triggers mandatory arrest. 

(a) Deemed to have "notice/ compare knowing if: 

i. Attorney signed order (questionable). 

ii. Order recites person or attorney appeared. 
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Hi . Order served. 

l¥. Peace officer reads or hands a certified copy. 

(b) Existence of order verified by law enforcoront 
(presuoably the cor^uter) or by certified copy. 

V. Violations 

A. Violations of no-contact, protective, or restraining order is 
Biisdaaeanor. 

B. Arrest powers under RCW 10.31.100 broadened to include: 

1. Violations of no-contact, protective, or restraining orders. 

2. Arrests up to four hours after a Doiiestic Violence incident, 
based upon probable cause to believe defendant responsible 
now authorized. 

(a) liability restricted if arrest in good faith and 
without malice. 

0. Violation is both a crisie and contempt. 

VI. Coamunity Responsibility 

A. Encourage victim to contact police and request "no contact" 
protection if appropriate. 

B. Contact YWCA Domestic Violence program for professional 
assistance. 

C. Contact prosecutor if in a "holding pattern," either through 
YHCA or directly. 

D. Do your part to change society's acceptance of Domestic Violence 
and educate others. 



DOHESTIC VIOLENCE - BACKGROUND 

4-129 209 



SiKKISE ABUSE 
ANSWER KEY I 



1. generation, generation 

2. learned 

3. abused, abused (beat) 

4. pregnancy 

5. Battering 

6. self-esteem 

7. The batterer; 

o has a slow self-esteem. 

o needs to control and isolate his/her spouse. 

o has a "Dr. Jekyll and Mr. Hyde" personality. 

o comes frm a family with a history of violence; was an abused/ 

neglected child and/or his/her father beat his/her swther. 
o may be more violent when his wife is pregnant. 
0 b lanes others for his/her actions. 

o believes in male supremacy and the stereotyped masculine role In the 
fifflily. 

0 has low tolerance of stress, 
o is extremely jealous, 
o other. 

8. 0 She fears him and believes police and courts offer no protection, 
o She Is economically dependent. 

o She loves him. 

o Me is her only support system psychologically; he has destroyed her 

friendships. 
0 She fears loneliness. 

o She is convinced this is the last time he will beat her; he will 
change. 

0 She is embarrassed to admit being battered because others cannot 

understand her staying in the situation, 
o Arrested batterers are usually released immediately to return and 

take revenge. 

0 Religious and cultural beliefs are to maintain the facade of a good 
marriage. 

0 She does not know services are available and feels trapped. 

o Neighbors report it, but he may take it out on her; so she will not 

admit being battered when police arrive, 
o She stays because she believes a bad husband/father is better than 

no husband/father or he threatens to abuse the children or have them 

taken away from her. 
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o Her father beat her mother so she does not know things can be 
different. 

0 She believes outsiders should not get involved in fanily laatters. 
o She is afraid that her husband will lose his job, their only source 
of incoise. 

0 She believes that the battering will stop if she improves or stops 
making isi stakes. 

0 She believes his reasoning that she deserves the beating or that he 

was too drunk to know what he was doing, 
o He aiay be highly respected so she is not taken seriously; he is only 

violent with her. 

o Relatives get tired of helping her out so they are no longer 

resources where she can go. 
o She has feelings of low self-estee«. 
o She does not know she has the right not to be beaten. 

9. Phase I— Tension building 
Phase II— Assault 
Phase UI»HoneyiBoon 

10. o She fears the next beating may be fatal, 
o He Is abusing the children. 

0 She has learned about a shelter. 

o She knows another wmsn who escaped and it gives her courage, 
o Other 

11. o Public awareness 
o Education 

9 Other 

12. o Alternative to Owisstic Violence 
D Child Protection Services 

o Police Department 
o Other 

13. o Alternative to Domestic Violence 

o Someone's home not known to the batterer 
0 Other 

Adapted frm: 

Consu^r and Homemakinq Curriculum. Human Development 
Series: Prevention of Domestic Violence. Jefferson 
County Public Schools and the Kentucky Department of 
Education, 1985. 
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THE CYCLE THEORY OF VtOUWrE 



In describing the cycle of violence, it is helpful to view it as a three 
stage process which repeats itself. 

The first stage is the tension-building phase. Stress and tension levels 
mount to the point where both the nan and the woisan know that violence is 
iBwinent. A violent explosion is then triggered, usually by sone seemingly 
insignificant event. 

The explosion is the second stage and may be cororised of psychol<wical 
abuse, physical assaults, sexual abuse, or coisiinations of the three. 
Following this, stress and tension levels drop sharply and the batterer may 
experience feelings of guilt and reworse. 

In the third stage, the "honeyiBOon,- the batterer mv apologize or attempt 
to nwke up for his behavior by being "sweet," buying the woman gifts 
(flowers are coanon) , or working extra hard to ensure harmony in the 
relationship. Some batterers may act as through nothing at all happened. 
These periods are described as the best times in the relationship. They 
given the woman hope that her man will change and sareday be like this all 
the tiii». However, the "honeymoon" does not last. 

Stress and tension again begin to build, leading into the first stage 
described. The batterer at this point sees himself as the victim and 
blames his feelings of frustration on the woman. He tells himself, and 
her, that if only she would behave in some different way he would not lose 
control, thus shifting responsibility for the violence onto the woman. 
Eventually another explosion occurs and the cycle is repeated. 

A useful diagram for visualizing the cycle is presented below: 

Exp 1 OS ion/ Assault 
"Punisher" 

Trigger 



Guilt and Remorse 

Blaming Honeymoon 
"Victim" "Rescuer" 

The cycle may take months to coB5)lete. In the severest cases it occurs on 
a daily basis, with the honeymoon period becoming abbreviated to the point 
of nonexistence and with rapid shifts occurring between the blaming and the 
punishing stages. 

Adapted from "The Battered Woman" 
by lenore Walker, 1979 



DOMESTIC VIOLENCE - STUDENT HANDOUT 

4-133 

212 



mni£ OF A MHERED umoi 



1. Has be«n a vlctiai of childhood violence—physical, psychological, op 
sexual abuse. 

2. Has low self-esteem. 

3. Is depressed and feels helpless. 

4. Suffers fnwi guilt and denies or distorts her fear and anger, 

5. Accepts responsibility for the batterers actions. 

6. Is isolated and fears being alone. 

7. Is very dependent upon partner to have needs fulfilled. 

8. Lacks assertive skills but has inner strength. 

9. Has rigid role expectations. 

10. CoBies from any racial, economic, age. educational, or religious 
background. 

11. Has a very limited, or no, support system. 

12. Has poor self-care capabilities. 
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FltDFXlE OF A BATTEKEIt 



1. Has been a victis of childhood violence— physical, psychological, or 
sexual abuse. 

2. Has low self-esteew. 

3. Has difficulty identifying and expressing feelings other than anger. 

4. Minimizes and denies behavior— blms others. 

5. Forms intense, dependent relationships— is very dependent on partner 
to have needs fulfilled. 

6. Has poor impulse control. 

7. Often uses drugs or alcohol excessively. 

8. Is isolated and fears being alone. 

9. lacks assertive skills but has inner strength. 

10. Has rigid role expectations. 

11. Is possessive end excessively jealous. 

12. Needs to control partner's behavior. 

13. Cwnes fro» any racial, economic, age, educational, or religious 
background. 

14. Has a very limited, or no, support systes. 

15. Has poor self-care capabilities. 
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SmSi. ABUSE 



REVIEW 




Directions: Answer the following coi^letlon questions by filling in the 
blank with the correct word or words. 

1. Violence usually passes from to . 

2. Violence is a behavior. 

3. Batterers were either as children or their 

fathers their mothers. 

4. WoBien are soitetiaes beaten for the first tiae during their first 



5. the single aajor cause of injury to wosen. 

6. Both a battered wowan and batterer usually have low . 

7. list four characteristics of a batterer. 

8. Name fqur reasons battered woaien usually stay with their batterers. 

9. Nane the three phases of the battering cycle. 

10. What are tm reasons a battered woiBan finally leaves? 

11. Prevention is the best way to deal with domestic violence. Name isjs 
ways to break the battering cycle. 

12. Hme J^g organizations you can go to for assistance if you are in a 
violent relationship. 

13. What is the best safe place to go if you are battered? 

Adapted froM: 

Consuwer and Hoagmakinp Curriculum . Human Developwent 
Series: Prevention of Ooaestic Violence. Jefferson 
County Public Schools and the Kentucky Department of 
Education, 1985. 




DOMESTIC VIOLENCE - STUDENT HANDOUT 

4-139 

ERIC * ^ 



SECTION 5 



RESOURCES 
AND 

ACKNOWLEDGEMENTS 



216 



TEACHING THlNKtNGCRmCAL THINKING IN THE HIGH SCHOOL 
HOME ECmiOMII^ CLASSROOM 
(a S0loct8d bibHogn^) 



•Critical aixl Creallve Thinking: The Classroom Chaltenoe" . Illinois Teachftr of Hom« 

Economics. Vck. XXX #4, Mardi/Afrn 1987. 

The i^3fHt>ach of a Home foonomtes mtkSe SchocM teacher Dana Kowi^czyk, 
descraies creating a "llberatory envlrontnent'' (or her classroom and 
students. The author summarixes her protjlem-centered dassro^ foois. the 
rote of the teasher in creating this "Iftieratory" environment, terriers and 
challenges to building this enviionment. 

"Common Sense About Teaching ThiniUf^ Skflls', EdueaMonni Leattershlp. Nov. 1983. 
The mjlhof dmHenc^s K-12 teadiers to pr^em toons that require students to 
analyze and judge the accmaqf of evktence, die logic of aigun^ms, Dr. Beyer 
proceeds to present 4 basic prind;^ of towMng thinking skiils SYSTEMATiC, 
DIRECT. OfTEGRATED, AND DEVEUO^MENTAL and extensively <fecusses each 
condudir^ with what a curriculum slwuid tto. 

"Devetoping Critical Thirtiing Throin^h the Use of the Synectics Teaching ModeT, Illinois 

Tether of Home Economics, Mar/April 19B7 pp. 154-155, 

The author shares a moctei on Synectics she a(tei{M for a ci^ she taught on 
Family & Communicatton to promote understandii^ of family relatfonsh^. 
The movie "Onfinaiy People" ww used i» the b^ for the synectfes model to 
assist in under^andbig how the ch^acters in me im>vie fett. The ratfon^ for 
the moc^ accorcSng fo Stark, that the tead^ becomes tess of an au^rftarian 
^ure and encourages students become creathw thinkers. Stark foels synectics 
can be used from kinttergarten to the college level with success. 

"Helping Students Usbti to Think, or the Purpose of the Muffin Usson", mtnois Teacher 

of Home EnonomkH^. Jan/Feb 1986. 

Author Bp^9 compares the environment for teaching a "muffin" lesson in two 
different home economics dassrooms. The cia^room promoting thinking skins 
dearly stands out. This i»1ef attkl^ also im:tudes samples of questfons asked 

"A Holistto Approach to Improve Thinking Skiils", Phi Delta Kapp an. November 1^. 
The "Paired" probtem solving techniques for thinking is one kiea in this 
comprehensive slide on ttiinking. On me "Paired" ^jpraach, one ^udem ads as 
the problem-soh/er, and am>mer itm mor^r, and r^sons must be ghren for 
choosing on answer over anomer. The monitor can chcdienge what is saki. 

"How Can We Recognize Improved Student Thinking", DEVELQPiNG MINDS. ASCD 
YEARBOOK 1985. 

Thte artk^e focuses on evaiuatfon of improved thinking via indicators. A list of 
ten (10) "indteators of Grovrth", as well as a brief expianatkjn for students is 
presented by author Costa. 

"Improving Thinking SkBis-Pradlcal Approaches", Phi Delta Kapp an. April 1984. 
In this artk:ie. Dr. Beyer presents and compares in deti^ the components of me 
more complex thinking sknts of problem-sotving. dacision-makino. and fidiicai 
ihlokiiUL His artk:te cfiscusses minkif^ skiil components and several teaching 
strategies for teaching thinking skills. 
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"A PfOblem-SoMf^ Aj^ac^ to Integrating E^entitf Concept". Joumat fa» Homa 

Economics. Fall 1987, pp. 7-11. 

Tha nmin (^m^ of ih^ arttele Is that home economk^s stiatents must "Im able to 
functton as team members tn tim work or work and they cto jscl require a stable 
body of knowledge In subfect areas." 

The authors state that home eoonomk» sUMients"...do require the ^stUty to define 
the problem, identify It^ Intormm^ needs and seek a sokjtlon in ternis oS 
pwsonal or human resource appilcatk>n.' 

[NOTE: p. 10-11 w specific pioblem-soiving a^oaches in the home economics 
classroom.} 

The PmblenvSoMng Process" (chapl 4) RESOURCES FOR UVING, {High School Text) 
EMC PiHiashing. 8t. Pmif, Minnesota. 19B7. 

The p^es of Ch^r 4 in this h^h school Iwme economics ^xt bilroduces 

the step-by-step process of prot^m-solving. 

"QuestiOf^ to Promote ThitAing" Journal of VocEd. June 1982. 

This brief article ktentifles and differemiates tiie different types of questions 
that can be used to promote thinking skills and gives general suggests as when 
they might be used. 

"R^aUonsh^-Decislons Through ttie Life Cyde; A Course to Sibnu^te Thinking 

Skills*, Tflflchar of Homa Economfcs. Mar/April m7. 

The author, a Home B3onomics teadierdescra^ed a high school course bi 
relaftonsh^ she tau#tt whidi heavily utilized minkii^ and cte<^sk>n-making 
Simulations. 

Tftariior ftehawiors that Enahte Sitidftnt Thinkhiff". DEVELCyiNG MINTOS. ASCD YEARBOOK 

{A RESOURCE FOR TEACHtNQTHIf«(H^} 198$. 

The author. Costa, fooises on 4 major categories of teacf^r bebavk>rs tfiat 
'Invite, maintain, and enhance students* behavtors In ttie classroom,." These 
categories are: 

OUESnONff^ STRJCTm»«3 PC« CLASSROOM T>«««INa RESFWDING. 
and MODELING. 

The article pnoceeds to cfiscuss at length each of these component with 
clear and ^jedSc gukleSnes ftM- each. 

"Teaching Critical Thinking in Home Economics: Frontiers To Be Cornered", jioois 
Teacshar of Home ^conomtes. MardVAprU 1983. 

Author Kfnsey Green provkles a vartoty for exam|^ and ideas tor teaching 

thinking in different ways (and In (Afferent st^^ matter) in home economtes. 

She addressed specific^ the weighing of evkience and devetoping student skins 

to detect mistakes in reasoning. 

Tec^nk^es for T^^ing Thinking" (Emire issue) T^ and lopkis for Home Economics. 

volXXV, No. 1. Fan 1M4. 

The entire isst« provktes samples of high school home eoonomkis thinking 
strategy through probtem-soh^lng "work sheets" S04R system and the inquiry 
mocfel-to generate tec}mk;|ues for teaching thinking. 
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Tediiti^ms for Teaching Thir^Mig", Tips and Top jRs tn HOfflft Vbl XXV, No. 1 

Fall 1984. 

The ent^ issue focusses on a potpourri of techniqt^ and {dels ft» issK^hing 
thInklfHj through impjiry, ^msl^-soMng, reflective thiniUng. and creative 
thii^tb^ in home ecoromlcs. 

"Thini( for Your^r. Forecast for the i4oma E coreHntet. March 1987. 

The author pronx^ tfie idea that home eocHion^ with its reaitty-based issues 
focusing on famWes ^ ideal for teachirni thif^Or^ and c^iticaf-thinldi^ temihtng 
sk8^ ffecussed ftroughout is the (MUo oirriaihim guide ttiat focuses on 
"practicaiprobiems.* Exainf^aiegW8n8ud)8S'WHATTO£)ORE6ARt^NQ 
ECCM)li^Af«)MAfM{^RE80Uf«;^,^eic Ani^ trashing technii|ue 
su^sted the use <tf 4X6 caitte for s&idsm feedisacii, havb^ the students write 

dftum assflftsments a nd fnteipratattena of imhat h^|lpened each Ci^ session, and 
turn mem bi at the emi of ciass. 

"Thinicing: A UfesldU Resource". HMnois Tgacher of Hom^ Economkis. HmfO90 1983. 
This article proves specffic h^h sc^t^t home eoimomics cii^room thinking 
kleas ^ mr^gthening otjsenration. it f»ovktes classroom exemises for 
data-coftoction siUiis, recatlingAnferring, and queslionin{^ccHu:iud{ng-aii of 
which are strategies and exerdses in the deveiopment of thiiMng siUiis. 

"Why in the Worid: Usif^ Television to Develop Criitoal Thinidng SiOlte", £Mi2fiIla 

Kat^uaiL June 1983. 

Ttiia articie uses me "Why in the World" PBS T.V. series which porhnys currant 
events to stimuime crttte^ thinking in high school students. The articie focuses 
on 7 f»iets of cdti&Bl affiiriysis and on twching staiegies for fi^iiLwhen iisii^a 
T.V. pro(^«n (or series) to teach thinking. Three of the strategic are to be used 
immediately after viewtoig the T.V. program.The next two steps caH for 
sup|:tomentai research, and the last steps lead to hypotheste'bulkiing and 
projecting. 



Compiled by Or. Jane Roberts, Western Washington University. 
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LESSON l88M6i 



TOPIC (SOiy^THlNG TO TWMK AK>UT)t 
SUGGESTED OBJECTIVE: 


LEADERS!^ SKILLS: 

* 


EVAU1ATI0NTB>«AQUES: 


SOMETHrNG TO THINK WITH: ! 
(Rssourras) 




SOME WAYS TO USE THINKING 
(Procass-Activitias) 




FURT»CR ACTK>N$ TO TAKE: 
(Extended teamings. POWER OF ONE, 
homoworH, community servico) 
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CURRICUtUM TEAM MEMBERS 



The curriculum tsam met three times 
c^iring tf» yaw to daveSop tf» 
pMk>8ophy mid fonnat for ttiese 
materiate. Oudng ttia June 1989 
session, they vfofitsd four full days and 
niost evenlnc^ to select the collection of 
lesson plans and teaming t^ources. 
The breadth and cteptf) of teaming 
expwlence sliared by the team members 
as well as their creative and innovative 
vision of the future resulted in this 
ur\l^ae guide. 
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